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Syllable-T imed Vs. Stress-T imed Rhythm: Implications for 
features and training of English pronunciation 

Anegagregn Gashaw Ferede1 

Abstract 
Patterns among syllables in speech are not the same in all languages. 
Every language in the world is spoken with one kind of rhythmic type of 

- - This article explores the nature 
of stress and rhythm between Amharic and English, thus putting forward 
some feasible ways that the two languages are different in their rhythmic 
pattern. This study is documentary research with content analysis; the 
researcher applied the qualitative research method in conducting this 
study. Both English and Amharic rhythm are studied and the factors that 
contribute for Amharic speaking learners to maintain -

Ethiopia is a 
multilingual country and presumably key reasons of pronunciation 
problems of Ethiopian learners and some elements that may be useful for 
teachers and learners can be drawn from this paper representing the role 
of stress and rhythm in English, and the L1 influence learners experience 
while learning or using it. 

K eywords: Rhythm, Amharic rhythm, English rhythm, Pronunciation 
teaching, stress 
 
Introduction 
The first stateme

lled with 
thoughts, feelings, and memories in such a way that they enter the minds 

receives the thoughts and feelings as intended in the mind of the speaker. 
In the field of second language acquisition and intercultural 
communication, how well listeners recognize the speeches as speaker 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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utters, in the manner intended by the speaker, has long been an important 
area of concern among scholars. This area of study is often known as 
intelligibility
prerequisite for comprehension (or speech understanding) but differs 

 

It has become evident that several factors affect intelligibility between 
speakers of English having different linguistic backgrounds, but studies 
consistently show that pronunciation is the single greatest cause of 
unintelligibility (Jenkins, 2000). A broad definition of pronunciation 
includes both suprasegmental and segmental features. Although these 
different aspects of pronunciation are treated in isolation here, it is 
important to remember that they all work in combination when we speak, 
and are therefore usually best learnt as integral part of spoken English. 

Traditionally, the teaching of English pronunciation equals the teaching 
of English sounds: vowels and consonants. For English learners, many of 
them also believe that if they want to get good pronunciation, they just 
need to work on individual sounds. Learning these sounds, indeed, is 
essential for students, especially for beginning learners. Yet, the question 
is, does mastering individual sounds of English guarantee intelligible 
pronunciation? The answer is probably NO! 

According to Seith et al. (2004), English pronunciation is complete and 
correct only when both of the following conditions are fulfilled: i) the 
sounds contained in it are produced correctly, and at the same time ii) the 
stress is placed on the right syllable with correct rhythm (pp: 77-80). 
Because of the role and place that stress and rhythm have in English, 
scholars have a near-total agreement with regard to the learning of stress 
and rhythm is of utmost importance for foreign or second language 
learners. For instance, Gimson (1980) strongly argue for the essential role 
of stress and rhythm in English and inability to speak as well as to 
recognize such features of pronunciation will cause comprehension 
problems. 

It is important to weaken and obscure  grammatical words 
which may be totally unaccented. If such words are pronounced 
with their full forms when unaccented, a serious loss of 
intelligibility for the English listener may result (p.45). 

Dalton and Seidlhofer (1994) agree with Gimson with their assertion that 
incorrect word stress decreases intelligibility and may even lead to 
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 In this 
regard, if we want our learners to be competent and confident users of 
English in whatever contexts they might be in, the role of stress and 
rhythm in English should not be ignored. However, it is not difficult to 
observe that quite a large number of students, though having fairly good 
control of sounds, still speak English in a way that it sounds choppy, or 
sometimes even not comprehensible. What makes their English speech 
unnatural? A major factor resulting in this is the improper use of English 
stress and rhythm.  
 
The aim of the present paper is to highlight the role of stress and rhythm 
in English, to bring to both learners and teachers attention that Amharic 
stress and rhythm are inherently different with English counterparts, and 

language influence. In this regard, this paper tries to answer the following 
questions. What is English rhythm? Why is English rhythm difficult for 
Amharic speaking students? What are the most common types of errors 
that Amharic students make in English rhythm? What are the elements 
that may be useful in teaching English rhythm? The reason that Amharic 

with it, not only as a native speaker of the language but also as researcher 
in the area of studying Amharic phonology and Amharic speakers in 
terms of English language learning as a foreign language. Hopefully, 
future researches will deal with other languages and speakers as well. 
 
What is Rhythm? 
Before we discuss the nature of rhythm in English and Amharic, we may 
have to explain what rhythm is first. What is rhythm? In addressing the 
questions posed above, this paper will attempt to explore the difference 
features of English rhythm and Amharic rhythm for helping students 
notice the difference and pay attention to it as well. The focus of the 
discussion will be on: (1) the difference between English rhythm and 
Amharic rhythm, (2) phonological differences between rhythm in English 
and rhythm in Amharic, and (3) actual differences in rhythm between 
speeches produced by Amharic speaking learners.  

According to Roach (2001), rhythm refers to the periodic recurrence of 
certain patterns of sound in utterances. Rhythm means a beat of language. 
Roach explains rhythm as it is often associated with a kind of periodicity, 
or a recurrence of certain patterns of color, design, or sound at regular 
(equal) intervals of space or time. For example, in music, he illustrates, 
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rhythm is usually produced by making a certain kind of beat in a 
sequence standing out from others by being louder, longer, or higher at 
equal intervals of time. 

Rhythm, actually, is timing patterns among syllables. However, the 
timing patterns are not the same in all languages. It has been often 
claimed that there is a fundamental distinction in rhythm between stress-
timed languages (in which the duration between stressed syllables tends 
towards regularity) and syllable-timed languages (in which there is a 
tendency for syllables to occur at regular intervals).  
 
Stress-timed Vs. Syllable-timed rhythm 
There are, particularly, two opposite types of rhythm in languages: stress-
timed and syllable-timed. According to Mackay (1985), stress-timed 
rhythm is determined by stressed syllables, which occur at regular 
intervals of time, with an uneven and changing number of unstressed 
syllables between them; syllable-timed rhythm is based on the total 
number of syllables since each syllable takes approximately the same 
amount of time. 

According to Roach (2001), the term stress-timed/syllable-timed is used 
to characterize the pronunciation of languages that display a particular 
type of rhythm. In stress-timed languages, there is a tendency that 
stressed syllables recur at regular intervals, regardless of the number of 
unstressed syllable that intervene in a sentence. In other words, the 
amount of time it takes to say a sentence in stress-timed language 
depends on the number of syllables that receive stress, either minor or 
major, not on the total number of syllables (Gimson, 1980). 

In English, Rhythm is stress-timed. This means that the time between two 
primary stresses is the same. If there are many words between the two 
primary stresses, then these syllables will be pronounced fast; if on the 
other hand, there is only small number of syllables between the primary 
stresses, then these syllables will be pronounced slowly and more clearly. 

In his explanation of the fundamental rule of stress-
(p. 98) says, 
amount of time (i.e. stressed syllables together with any unstressed 
syllables which may follow it form a stress group). For example, in a 

amount of time. On the other hand, in cases of unstressed syllables before 
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does not belong to any stress group since it comes before the stress, and it 
is said very quickly, quicker than the unstressed syllable in the stress 
groups (ibid). This pattern contributes to the stress-timedness of English 

arrangement, any unstressed syllable before the stressed syllable is said 

unit of this kind, with a stressed syllable as its centre followed or 
preceded by any unstressed syllable, which is 

 

To see the performance of rhythm more closely and its relation with 

-100). It is noted that when groups of words spoken 
continuously, a sort of break or pause occurs after a group, but not during 
it. Within each word group, there is at least one stressed syllable. These 
stressed syllables in a group may have one or more unstressed syllables 
before them, and these unstressed syllables are said very quickly to make 
them short. Meanwhile, the stressed syllable in a group may be followed 
by one or more unstressed syllable. However, these unstressed syllables 

nglish 

short, as short as you can make th  
 
Differences between English and Amharic rhythm  
Phoneticians often claim that every language in the world is spoken with 
one kind of rhythm or with the other. That means everything which is not 
stress-timed is syllable timed. There are ample evidences that Amharic is 
at least not a stress-timed language. In other words, if we have to put 
Amharic in one of the two rhythms and if we are sure that it does not 
fulfill the stress-timed rhythm like that of English, then we can say that it 
is syllable-timed (Gimson, 1980:40). These two languages, therefore, are 
very different in rhythm. 
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On the other hand, it is widely believed that everything which is not 
stress-timed is syllable-timed (Roach, 2001:86; Gimson, 1980:41). In 
syllable-timed languages, the syllables are said to occur at regular 
intervals of time, and the amount of time it takes to say a sentence 
depends on the number of syllables in the sentence, not on the number of 
stressed syllables as in stress-timed languages. According to Roach 
(2001) and Gimson (1980), English is categorized as stress- timed 
language. For example, it would take approximately the same amount of 
time to say the following two English sentences, even though the number 
of syllables in each sentence differs (ibid). Anegagregn (2014) used the 
following two sentences to illustrate this: 

Birds / eat / worms.  

The birds/ will have eaten / the worms.  

According to stress-timedness, the intervals between stressed syllables in 
speech are either equal or at least more equal than the intervals between 

 

In Amharic, as illustrated by Anegagregn (2014), each of the equivalent 
sentences of the English examples above would take different amount of 
time to complete each of the sentences. The duration of the recordings of 
each as spoken at normal speed by the writer was measured; the first one 
took 1.56 sec. while the second one took 2.55 sec. amount of time.  

/t /la/t l/y 9 syllables  

u/t /l 14 syllables 

Unfortunately, many Amharic speakers of English seem not to be aware 
of this striking difference. As a consequence, they tend to apply the 
rhythm of Amharic (syllable-timed rhythm) when speaking English. They 
do not even know that their English speech rhythm is affected by the 
rhythm of Amharic, nor do they know that this improper rhythm might 
makes their English speech unnatural and hard to be understood. In order 
to help students realize that English rhythm is so different from Amharic 
rhythm, we can use the above illustrations to show a contrast between the 
two rhythms. 
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Difficulties of rhythm in speeches produced by Amharic speaking 
learners  
According to Roach (1991), English words can be composed of one or 
more syllables. In all words of two or more syllables, one syllable 
(stressed syllable) is stronger than the others (unstressed syllables) in the 
same word. A stressed syllable is louder, longer, clearer, and higher 
pitched than unstressed syllables. Thus, the combination of stressed and 
unstressed syllables helps to make the word rhythm in English, which 
displays an alternate change in strength, length, and pitch of syllables. 

Why is syllable stress so important in English? Gilbert (1994) has 
explained that "this is because English speakers appear to store 
vocabulary with stress patterns, so a stress mistake can throw a 
conversation off track, especially if the speaker's control of English 
vowel sounds is uncertain" (p.40). Therefore, the more frequently 
speakers misuse stress, the more effort listeners have to make to 
understand what they say. 

Not knowing the importance of syllable and stress in English, many 
Amharic speaking students tend to ignore stress patterns of English 
words. They randomly put stress in any one of the syllables in a word, 
and sometimes such a stress mistake can cause its meaning changed 
(Anegagregn, 2014).  

Another common problem that our students have with English word 
rhythm is that they tend to give each syllable almost the same strength, 
length, and pitch. Probably because stress in each Amharic syllable is 
equally strong, they treat English words in the same way. They seem not 
to know how to weaken and reduce unstressed syllables (Anegagregn 
2014). 

Just as most words have stressed and unstressed syllables, and so do 
sentences. Sentence rhythm, like word rhythm, is created by an 
alternation of stressed and unstressed syllables. For example: 

sentence is exactly the same as the rhythm of the word.  

When students learn to speak English sentences, in particular longer 
sentences, they immediately face another problem besides the problems 
with word rhythm. To have good sentence rhythm, they not only need to 
make a clear difference between stressed and unstressed syllables, but 



78--*9-#:!+6#5$;<=$7&)#<<: $$$$$$H24?#?$4?2!L#5&#M!N4$4C4$

*!
!

should also know how to group syllables together into larger units 
 

The two important features of sentence rhythm, stress and syllables 
grouping, causes much difficulty to many Amharic speaking students 
(Anegagregn, 2017). In this regard, a study was conducted to explore the 
nature of stress and rhythm in the speeches produced by Ethiopian 
learners speaking Amharic as first language, and to verify whether 
rhythm of English speeches produced by Amharic speaking learners is 
stress-timed or syllable-timed. To this end, Anegagregn (2017) studied 
the nature of stress and rhythm in the speeches produced by Amharic 
speaking learners of English and compared it to the speeches produced by 
native English speakers. He took Speech samples from speech 
productions of the Amharic speakers and native English speakers 
collected through read aloud speech elicitation techniques. 

 The prosodic measures and pitch contours analysis by Anegagregn 
(2017) revealed a couple of interesting results. One is syllables in the 
sample speeches produced by the Amharic speakers were found to be 
longer in time when compared to native speaker samples. This implies 
that Amharic speakers assigned approximately equal amount of weight, 
regardless of whether the syllables are stressed or unstressed. When 
speaking English sentences, many of them stress almost every word, very 
much like what they do in Amharic. Each word seems to have almost the 
same weight and length. On the other hand, in the speech samples 
representing native English speakers revealed very fast articulation 
following or preceding the stressed words that receive actual peaks.  

Another common problem with sentence rhythm among Amharic 
speakers is that they tend to pronounce words separately, and that they 
randomly pause wherever they want. The problem may be worse 
especially when they are asked to read aloud a longer sentence where 
there is very few punctuation to help them out.  

The other important characteri
that was found to be different from that of Native speakers of English 
was in terms of segmentation of utterances into units/groups. Not only 
did variation occur between Amharic speakers on the segmentation of the 
entire speech into information units but also the direction of the pitch 
displayed at the end of each group varied between units and speakers as 
well. The data shows that the Amharic speech is also segmented but lacks 
rhythm at equal interval/timing because of inconsistencies on the number 
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of words, the length of time, and the syntactic structure of the units as 
well. 
speakers shows the time interval between pauses were so irregular and 
longer which sometimes make the utterance full of interruption or 
hesitation. 
 
Conclusions 
In summary, in this paper we have discussed the English rhythm, the 
common problems Amharic speaking students might have with rhythm, 
and some elements that may be useful in teaching English rhythm. 

English, with an alternation of stressed and unstressed syllables, is 
obviously stress-timed. On the other hand, Amharic seems to be falling 
under syllable-timed language categories, because it has nearly equal 
weight and time in all syllables (Anegagregn 2014). As a result, Amharic 

-
Gimson, this particular type of rhythm can adversely affect the 
comprehensibility of their English, and not following the rhythmic 

understand as well, which may lead to loss of intelligibility. 

So many writers in the literature remind us that if we a tendency to stress 
every word and syllable equally, we might sound abrupt, angry, 
inflexible, or impatient without intending to. On the other hand, if you 
fail to show which words are stressed or unstressed, the listener will 
probably have difficulty understanding the meaning of the sentence due 
to the lack of clear stressed words. Without proper stress in a sentence, 
the meaning is impaired. 

Learners of English as a second or foreign language, particularly those 
from languages of syllable-timed background, are expected to face some 
difficulty in English rhythm. Phoneticians, therefore, suggest that 
adequate practice in this area is very important to the learner, and to 
ignore it would be to neglect a vital aspect of English pronunciation 
(Dalton and Seidlhofer, 1994; Jenkins, 2000; Kenworthy, 1987; 

 

The importance of rhythm and stress in Ethiopian Teaching English as a 
Foreign Language (TEFL) program should not be ignored. Although the 
focus in this paper is on English rhythm, it does not mean to imply that 
teaching rhythm is the only task or the most important task in 
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pronunciation instruction. Rather, the intention is to arouse English 
teachers' attention to the importance of teaching English rhythm. Since 
many of our students have the tendency to carry over the Amharic 
rhythm (syllable-timed) into their English speech, we believe that 
teaching English rhythm (stress-timed) to our students is well worth 
devoting efforts to.  

It is recommended that teachers spend some time working on stress and 
rhythm besides individual sounds. By teaching English stress and 
rhythm, teachers may find a surprising progress in students' English 
pronunciation. Likewise, students should be able to develop sensitivity 
and awareness to English stress and rhythm. 
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Prevalence and Causes of the Use of Amharic in Content 
towards I ts Use  

Emily Boersma1 
  Yinager Teklesellassie2 

 
Abstract 
The purpose of this study was to investigate how frequently subject-matter 
teachers and their freshman students used Amharic in the content classroom 
and what the causes of its use were. Moreover, it aimed at examining the 
attitudes of subject-matter teachers and their freshman students towards the use 
of Amharic in the content classroom, and how their attitudes could be affected 
by demographic factors like gender and first language background. The 
participants of the study were subject-matter teachers and freshman students in 
three faculties. Questionnaires for both the subject-matter teachers and 
freshman students were distributed and a few lessons were observed and audio-
recorded. The results of the study showed that the participants perceived that 
Amharic was used to various degrees for different purposes in the classroom. 
When it comes to the causes of the use of Amharic in the content classroom, the 
students seemed to agree that the main cause of their use of Amharic in the 
classroom was the fact that they had poor English speaking skills. Moreover, 
the subject-matter teachers appeared to agree that they used Amharic in their 
classrooms because they thought that Amharic was an efficient strategy for 
learning and teaching their courses and because their students had poor 
English language proficiency. Both the subject-matter teachers and their 
freshman students had favorable attitudes towards the use of Amharic in the 
classroom; moreover, the findings indicated that the attitudes of the students 
towards the use of Amharic in the classroom were not affected by demographic 
factors like first language background and gender. F inally, conclusions are 
drawn and recommendations are made for further research in the area.    
 

K eywords: code-switching, mother tongue, multilingual, content subjects, foreign 
language 
 
Introduction 
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Throughout history, there have been different language in education 
policies in Ethiopia that advocated the use of foreign languages as media 
of instruction at different levels of education (Getachew & Derib, 2006). 
For example, the 1994 education and training policy of the country, like 
former language in education policies, determined the use of English as 
the medium of instruction starting from grade nine in all regions of the 
country. Since Ethiopia has never been a British colony, English has 
almost no role in the daily lives of the citizens of the country. As a result, 
the majority of students have very low proficiency in the language that 
makes learning content subjects very challenging (Tekeste, 2006). 
Although the official medium of instruction in high schools and 
universities is English, there is a huge possibility for the use of 
indigenous languages such as Amharic in the teaching of content 
subjects. Several studies showed that in countries where a foreign 
language is used as a medium of instruction teachers and students tend to 
use  mother tongue in the content classroom alternately with 
the foreign language (Ariffin & Husin, 2011; Makgato, 2014; Tabaro, 
2013; Wolfaardt, 2005). This fact may prove 013) 
argument that it is futile to prescribe what language to use in the 
classroom when the medium of instruction is a foreign language and the 
teacher and his students share a native language.  
 
Since the 1950s, English has been used as the medium of instruction in 
Ethiopian schools at least starting from junior high school onwards 
(Tekeste, 2006). However, different governments in Ethiopia amended 
the policy realizing the role played by the mother tongue in teaching and 
learning. The last time the language policy was amended was in 1994 by 
the current government. According to this policy, indigenous languages 
such as Amharic, Oromiffa, Tigrigna, Somali, Afar and Gurage were to 
be used as media for instruction up to grade eight in areas where they are 
commonly spoken and understood. However, some regional states, for 
example, the Amhara National Regional State, changed the policy 
slightly and decided that students in the region be taught in English rather 
than in their mother tongue starting from grade seven. 
 
Using a foreign language as the medium of instruction can be 
controversial as well as problematic (Gotosa et al., 2013; Mirza, 
Mahmud, & Jabbar, 2012). The problem becomes more serious in 
countries where the majority of teachers and students do not have the 
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required skills in using the medium of instruction which happens to be a 
foreign language (Uys et al., 2007). When students and teachers lack the 
required skills and knowledge in using the foreign language for the 
purposes of instruction, they may resort to switching codes between their 
mother tongue and the medium of instruction, which is a foreign 
language (Grim, 2010; Gotosa et al., 2013; Jemal, 2012; Khati, 2011; 
Wong, 2010).  
 
When it comes to the use of local languages here in Ethiopia in content 
subjects given at educational levels where English is the medium of 
instruction, there appears to be a paucity of information with regard to 
their  prevalence or the attitudes of students towards their use in the 
classroom. It is believed that Amharic, a language of wider 
communication in Ethiopia, is used in classrooms at Bahir Dar University 
where English is the medium of instruction like in any other institution of 
higher learning in the country. Amharic is the official language of the 
Amhara National Regional State, which is one of nine states that 
constitute the Federal Democratic Republic of Ethiopia (The 
Constitution, 1995). Historically, Amharic was the official language of 
the country before the 1995 constitution that relegated it to the working 
language of the federal government. Since Bahir Dar University is a 
federal university, it admits students from every part of the country, 
whose mother tongue can be Amharic or any one of more than eighty 
languages spoken in the country. Practically, there can be students in the 
content subject classroom who know little or no Amharic. This study, 
therefore, aims at investigating the prevalence of the use of Amharic in 
the content subject classroom, the causes of its use 
towards its use.  
 
Statement of the problem  
The use of English as a medium of instruction in different countries, 
where it is used as a foreign language, can cause extreme frustration for 
both teachers and students (Ahmed & Zarif, 2013; Ariffin & Husin, 
2011). One of the main causes of the problem could be the low level of 
English language skills possessed by both teachers and students 

Darani, 2012; Jemal, 2012; Koosha & 
Jafarpour, 2006; Maleki & Zangani, 2008). Similar problems exist here in 
Ethiopia where English is used in schools, colleges and universities as the 
medium of instruction. It is a fact that English poses one of the biggest 
challenges in our educational system because the majority of teachers and 
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students do not have a good command of the language (Tekeste, 2006). 
Frankly speaking, it can be very difficult to say that English is truly the 
medium of instruction in this country because vernacular languages are 
usually used together with English in classrooms (Jemal, 2012). Even in 
some schools, the use of local languages in classrooms may be more 
dominant than that of English. 
 
The Ethiopian Educational and Training Policy (1994) states that English 
has to be used as the medium of instruction at secondary and tertiary 
levels of education. Moreover, the policy states that Amharic, which is 
the working language of the Federal Democratic Republic of Ethiopia 
(The Constitution, 1995) and a language of wider communication, should 
also be given as a compulsory subject in schools all over the country. 
However, since the current language policy of the country stipulates that 
children in primary schools should be taught in their mother tongue, and 
vernacular languages should be used in local administration, it is not 
uncommon to find university students whose proficiency in Amharic is 
so low that they may not understand Amharic if used in the classroom at 
all. This poses a dilemma for most teachers in universities in the country 
because most students have poor English language skills and a few of 
them coming out of the Amhara region may not understand Amharic at 
all.   
 
However, it is not uncommon to hear a lot of Amharic when one walks 
along classrooms on every BDU campus. Apparently, when teachers at 
BDU think that their students do not understand a concept or a word in 
English, they resort to the use of Amharic that may leave some students 
in more confusion because understanding Amharic could be more 
difficult for them. Because of the language policy of the country and the 
fact that some students joining Bahir Dar University who come from 
different parts of the country have very poor Amharic language skills, it 
might be inappropriate to use Amharic in content classrooms. The reality, 
however, is that Amharic is used in classrooms across faculties at BDU. 
If teachers take it for granted that every student in their classes 
understand Amharic they may do more damage than good to some of 
their students than they think. If teachers think that they would use 
Amharic in their classes alternating it with English, then they have to 
identify who, among their students, do not understand Amharic well and 
have to find ways in which they can help them. Although there are 
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adequate local and international studies that have looked into the use of 
indigenous languages in the EFL classroom (Gulzar, 2014; Jemal, 2012; 
Kenenisa, 2003; Lin, 2013), there is scarcity of local studies that examine 
the use of Amharic in content subjects at tertiary level. Therefore, it 
would be helpful to know how prevalent the use of Amharic is in content 
subjects at BDU, what the causes of its use are and what the attitudes of 
teachers and students are towards its use.  
 
Review of related literature 
A large body of research exists that investigated t
mother tongue or vernacular languages in the context of learning English 
as a foreign language (Darani, 2012; Grim, 2010; Jemal, 2012; Jingxia, 
2010; Khati, 2011; Mirza et al.
in the EFL classroom has been a contentious issue (Tabaro, 2013) and 
writers like Krashen (1981) vehemently object to the use of it in the EFL 
classroom on the grounds that input of the L2 is crucial for the 
acquisition process which can be compromised if the mother tongue is 
used in the L2 classroom. On the other hand, some researchers 
recommend the judicious use of t
classroom for different purposes like classroom management and 
communication of empathy or solidarity (Polio & Duff, 1994; Schweers, 
1999; Tang, 2000; Timor, 2012).  
 
Similarly, if the medium of instruction for content subjects like 
mathematics and science happens to be a foreign language, then it is 
likely and even natural for the teacher and his students to use the 

with the foreign language (Gotosa et al., 2013; Zabrodskaja, 2007). This 
linguistic phenomenon is called code switching, and according to Bullock 
and Toribio (2009, p.1), code switching 

 Studies 
done abroad on code switching in content subjects showed that teachers 
and their students used code switching between English, which is the 
medium of instruction, and t  the vernacular 
(Jegede, 2011; Makgato, 2014; Pollard, 2002; Tabaro, 2013; Then & 
Ting, 2009). These studies ranged from the ones that investigated the use 
of code switching in content subjects in primary schools (Jegede, 2011) 
to secondary schools (Tabaro, 2013; Yamat et al., 2011) and through 
colleges and universities (Iqbal, 2011; Zabrodskaja, 2007). Most of these 
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studies investigated the use of code switching by both teachers and 
students.  
 
Alternating between languages in the classroom is usually caused by the 
fact that teachers and/or students do not have a good command of the 
medium of instruction, which happens to be a foreign language (Ariffin, 
& Husin, 2011; Iqbal, 2011; Makgato, 2014; Pollard, 2002). In the past, 
code switching between a foreign language used as a medium of 
instruction and the students
of a poor command of the medium of instruction (Abad, 2010). Some 
researchers even argued that the shift from a foreign language that is used 
as the medium of instruction to the students  is detrimental 
to the linguistic and cognitive developments of students (Gotosa et al., 
2013; Uys et al., 2007). Interestingly, Uys et al. (2007) go as far as saying 
that content subject teachers have the responsibility to teach English to 
their students and code switching will prevent them from discharging that 
responsibility.   
 
Recently, however, it appears that some researchers began seeing code 
switching not as a sign of low proficiency in a foreign language but more 
of as a teaching and learning strategy (Abad, 2010; Jegede, 2011; Nangu, 
2006; Simasiku, Kasanda, & Smit, 2015). For example, Zabrodskaja  
(2007) argues that a switch to the students mother tongue, whether 
initiated by the teacher or the student, increases attention to the content of 
L2 message and facilitates understanding. Likewise, Pollard (2002) 
contends that students who are allowed to code switch in the classroom 
are better able to convey their knowledge of subject matter to their 
classmates and teachers. Then and Ting (2009) found in their study that 
teachers used code switching for the purposes of reiteration in which 

mother tongue when the teachers doubted that their students understood a 
point they made in English.  
 
Moreover, Simasiku et al. (2015) found that code switching could 
enhance academic achievement. These writers, therefore, recommended 
that code switching be used to help master content subjects and aid 
teaching and learning. According to Simasiku et al. (2015), if teachers are 
assured that they are doing the right thing by code switching and are 
viewed as linguistically competent, their use of code switching may 
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accomplish what it is intended for, namely, enhancing teaching, learning 
and concept clarification. Simasiku et al. (2015) also argue that teachers 

when to use the foreign language in order to enable comprehension and 
meaningful involvement of their students, which ultimately leads to 
enhancing academic achievement. Likewise, Yamat et al. (2011) see code 
switching as scaffolding that assists students in learning content, and 
argue that it is inevitable that code switching occurs in the classroom.    
 
Research objectives 
The general objective of this study was to examine the use of Amharic in 
the classroom by subject-matter teachers and their freshman students 
across faculties at Bahir Dar University. More specifically, it examined 
the causes of the use of Amharic in the content subject classroom and the 
attitudes of subject-matter teachers and their students towards its use.  
 
Research questions 

1. How often do subject-matter teachers and their freshman students 
use Amharic in the content classroom?  

2. What are the attitudes of subject-matter teachers and freshman 
students towards the use of Amharic in the content subject 
classroom? 

3. What are the causes of the use of Amharic by subject-matter 
teachers and their students in the content classroom? 

4. Is there a statistically significant relationship between demographic 
factors (i.e. gender and first language background) and freshman 

-matter  
        content classroom? 
 
Significance of the study 
This study might be used to understand about the reality of language use 
in the content subject classroom at tertiary level and to suggest ways of 
tackling the problems of teaching content through a foreign language in 
which the majority of university students have very little mastery. The 
findings of the study might also trigger a debate among stakeholders 
about problems related to language choice for schooling and this may 
lead to revising the language education policy. 
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Research methodology 
This study made use of mixed methods research in which questionnaires 
and classroom observation were employed to collect data. The vast 
majority of the data are quantitative with some qualitative data from an 
open-
observation.   
 
Participants 
The participants in this study were subject-matter teachers and their 
freshmen students in two faculties and one college: Faculty of Social 
Science and Environmental Studies, Faculty of Behavioral and 
Educational Sciences and Science College. All these faculties are found 
on the former main campus, which was currently renamed as Ghion 
Campus. The two researchers are based on this campus. Thirty-one 
teachers took part in the study. Five teachers did not return the 
questionnaires given to them. All but one of the teachers had maste
degrees and the average work experience of the teachers in teaching in 
higher education was 5.7 years. The maximum year of experience was 13 
and the minimum was 0.75 years. Twenty (65%) of the teachers were 
first language speakers of Amharic, three of them had Oromo as a mother 
tongue, another three spoke Tigre as a mother tongue, and two of them 
spoke Agew as a mother tongue. Unfortunately, three of them did not 
mention their mother tongue. All the teachers who self-reported that 
Amharic was not their mother tongue described their Amharic language 
proficiency as high.  
 
Moreover, three hundred twenty-four freshmen students participated in 
this study. Of these, 173 (53.4%) of them were male and 151 (46.6%) 
were female. More than 83% of the respondents were between the age 
group 18-21, and about 4% of them were above 25 years of age. Seventy-
seven percent of the participants spoke Amharic as a mother tongue; 
more than 5% of the respondents spoken Oromo as their mother tongue, 
and nearly 4% of the respondents had Tigre as their first language. The 
remaining 8% of the participants spoke twelve different Ethiopian 
languages as their mother tongue.  
 
Sampling 
One section of freshman students from each department across the three 
faculties, which were included in the study, was randomly selected for 
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the study. Moreover, only one subject-matter teacher teaching a major 
course to the section of students who were selected for the study was 
randomly chosen to take part in the study.  
 
Data collecting instruments  
To collect data from teachers a questionnaire with two sections was 
employed. The first section consisted of questions aimed at gathering 
demographic data, while the second section comprised nine items used to 
collect information with reg
frequently they used Amharic in class, their attitudes towards their own 
use of Amharic in class and what they thought were the causes of their 
use of Amharic in class. Moreover, audio-recording of lessons was made 
for the purpose of checking how frequently Amharic was used by 
subject-matter teachers and their students, and what the reasons were for 
using Amharic. Another questionnaire with four sections was used to 
collect data from freshman students. The first section contained a few 
items to gather demographic information. The second section consisted 
of ten items that dealt with the frequency of use of Amharic in class by 
freshman students. The third section of the questionnaire comprised items 
assessing the stu
teachers and the last section dealt with the perceptions of the students 
about the causes of use of Amharic by their teachers and themselves in 
class.  
 
Procedure 
Having reviewed the related literature, the data gathering instruments 
were developed. Then, the questionnaires for both teachers and students 
were given to senior academic staff members of the Department of 
English Language and Literature to examine the items and provide 
feedback about the approriacy of the items to answer the research 
questions. Their comments and feedback were used to refine the items of 
the questionnaires. Finally, the questionnaires were piloted with one 
section of students and a small group of teachers to check their reliability. 
Therefore, the Cronbach alpha coefficient for the attitude scale of the 
questionnaire for the students was found to be 8.1 while the Cronbach 
alpha coefficients for the prevalence scale and the causes scale were 7.1 
and 7.4 respectively.  
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Data analysis 
The data from the questionnaires and the classroom observation were 
analyzed quantitatively using descriptive statistics such as frequency 
count, mean and standard deviation. Moreover, the Chi-Square statistic 
was employed to test if the difference among participants in demographic 
factors like first language background and gender would have an 
influence on freshman students  attitudes towards the use of Amharic in 
the classroom by their subject-matter teachers. However, some 
representative comments made by the subject-matter teachers for the 
single open-ended item of the questionnaire were presented as they are as 
more evidence for the causes of use of Amharic in the classroom.  
 
Results 
Prevalence of Amharic in the content classroom 
Table 1 below presents the perceptions of freshman students about how 
frequently they used Amharic in the content classroom. Table 1 below 
shows that the mean scores for the use of Amharic in class for asking 
(2.70) and answering (2.57) questions were below three, which was the 
mid-point on the five-point Likert scale used in the study. This means 
that the participants in the study perceived that the frequency of their use 
of Amharic to ask and answer questions in class was between sometimes 
and rarely, which are represented by points 3 and 2 respectively on the 
five-point Likert scale. Moreover, Table 1 shows that the mean score for 
using Amharic in group discussions in class is 3.44, which indicates that 
the participants perceived that they tended to use Amharic more than 
sometimes when they were engaged in group discussions. The relatively 
higher standard deviations in Table 1 imply that the freshman students 
who participated in this study varied in their perceptions about the 
prevalence of Amharic in the classroom. 

Table 1: Perceptions of freshman students about how frequently they use Amharic in class 

 

Item Participant Mean Standard 
deviation 

When I ask questions, I ask questions in Amharic. 330 2.70 1.22 
When I answer questions, I answer in Amharic. 328 2.57 1.25 
If there is group discussion in class, I use Amharic. 333 3.44 1.28 

The freshman students were also asked about their perceptions of how 
frequently their teachers used Amharic for different purposes in the 
content classroom. According to Table 2, the mean score 3.40 shows that 
the freshman students thought that their subject-matter teachers used 
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Amharic either sometimes or frequently when they explained concepts 
and terminologies. The students also thought that their subject-matter 
teachers allowed them to respond in Amharic in class (3.17) at least 
sometimes. Table 2 furthermore shows that the participants thought that 
their teachers organized and managed activities in class using Amharic 
(3.35) either sometimes or frequently. On the other hand, the participants 
perceived that their subject-matter teachers used Amharic infrequently to 
ask questions (2.48) and to give instructions (2.57). In the case of their 
subject-matter teachers translating what they had already said in English 
into Amharic, the mean score 2.91 shows that the freshman students 
perceived this practice to be not very frequent; however, the classroom 
observations proved that reiteration was the most frequently used reason 
for which subject-matter teachers used Amharic in the content classroom.    
 
Table 2: Perceptions of freshman students about how frequently their subject-matter 
teachers use Amharic in class 
 

The subject matter-teachers of the freshman students who participated in 
this study were also questioned whether they used Amharic in the content 
classroom, and how often they used it. According to Table 3, 96.77% of 
the subject-matter teachers taking part in this study confirmed that they 
used Amharic in the classroom. Only one subject-matter teacher (3.23%) 
denied that he/she used Amharic in the classroom. These results confirm 
the generally held belief that even though English is the medium of 
instruction in higher education in Ethiopia, Amharic is used by university 
subject-matter teachers across faculties at BDU. To investigate how often 
subject matter teachers used Amharic in the classroom, they were asked 
the question presented in Table 4. 
 
 
 

Item Participant Mean Standard 
deviation 

Teachers use Amharic in class when they 
explain concepts and terminologies. 332 3.40 .99 

Teachers ask questions in Amharic. 331 2.48 1.13 
Teachers accept responses from students in 
Amharic. 329 3.17 1.16 

Teachers translate what they have already 
said in English into Amharic. 331 2.91 1.15 

Teachers give instructions in Amharic. 320 2.57 1.37 
Teachers organize and manage activities in 
class using Amharic. 335 3.35 1.17 
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Table 3 the content classroom  
Item Response F requency 

No. % 
Do you use Amharic in class? Yes 30 96.77 

No 1 3.23 

According Table 4, the mean score for how frequently the subject-matter 
teachers thought they used Amharic in the classroom is 2.93, which is 
very close to the mid-point on the five-point scale. This result indicates 
that the subject-matter teachers used Amharic perhaps sometimes in the 
classroom. Furthermore, Table 4 indicates that the mean score for what 
degree of frequency the subject-matter teachers believed was ideal for the 
use of Amharic in the classroom was 2.67. This score is a bit far from the 
mid-point, which indicates that the subject-matter teachers thought that 
Amharic should be used in the classroom either rarely or sometimes. 
When asked if it was possible to avoid using Amharic in the classroom, 
as the mean score (i.e. 2.80) indicates, they were either unable to decide 
or to disagree. It is also interesting to note that the subject-matter teachers 
who took part in this study differed hugely in their opinions when it 
comes to the question of whether it was possible to avoid using Amharic 
in the classroom because the standard deviation is high (1.35).  
 
Table 4: Perceptions of subject-matter teachers about how frequently they use Amharic 
in the classroom 

Item Participant  M ean Standard 
deviation 

If you use Amharic, how often 
do you use Amharic in the 
classroom? 

                                     
30 2.93 .58 

What do you think is the ideal 
frequency for the use of 
Amharic in the classroom? 

30 2.67 .84 

It is possible to avoid using 
Amharic in class. 

30 2.80 1.35 
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Causes of use of Amharic in class 
The freshmen students taking part in this study were also asked what 
they thought were the reasons for their own use of Amharic in the 
content classroom. Table 5 shows that the participants seem to agree 
that they used Amharic in class since they had poor English speaking 
skills (3.24). When the students were questioned if their use of 
Amharic in class was caused by the fact that their subject-matter 

, the 
participants appear to be undecided, with a mean score of 2.95. 
Likewise, the respondents seem to be undecided when they were asked 
if being laughed at by their classmates if they made mistakes while 
speaking in English was the reason for using Amharic in class because 
again the mean score (i.e. 2.83) was close to the mid-point on the five-
point scale. However, they appear to reject the idea that their use of 
Amharic in class was influenced by the belief that their classmates saw 
speaking in English as showing off, with a mean score of 2.32. Table 5 
further shows that the students differed in their opinions about the 
causes provided in Table 5 because the standard deviation for each 
item is generally are relatively 

ct to its 

had poor English language skills was also reflected in their use of 
Amharic in the classroom. The analysis of the audio-recorded lessons 
showed that only four students asked questions in all the lessons and 
all of them asked the questions in Amharic. The students were not 
discouraged by their teachers from using Amharic or they were not 
encouraged and supported to use English. 
 
Table 5: Perceptions of freshman students about causes of use of Amharic by 
themselves in the content classroom 
 

The freshmen students were also inquired what they thought were the reasons for 

believed, with a mean score of 3.72, that their subject-matter teachers frequently 
used Amharic in class to make sure that their students understood instructions 
correctly. However, the participants did not appear to agree to the proposition that 
their subject-matter teachers used Amharic in class because they believed that their 

re poor (2.58). This result seems to contradict the finding 
reported earlier in the same sub-section in which the freshman students agreed that 
they 
 

Item Participa
nt 

M ean Standard 
deviation 

I use Amharic in class because I have poor 
English speaking skills. 319 3.24 1.36 
I use Amharic in class because I am afraid of 
being laughed at if I make mistakes while 
speaking in English. 

320 2.83 1.47 

I use Amharic in class because I know that my 
 320 2.95 2.22 

I use Amharic in class because speaking in 
English is seen as showing off. 314 2.32 1.37 
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Table 6 below shows that the freshman stude  that 
their subject-matter teachers used Amharic in class because their subject-

poor, with a mean score of 2.58. When they were asked if they would 
agree to the statement that their subject-matter teachers used Amharic in 
class because their subject-matter teachers themselves had poor English 
language skills, the freshman students appear to disagree more with a 
mean score of 2.29. It is also interesting to note that the freshman 
students appear to concur that their teachers used Amharic though they 
did not have to (3.40).  
 
Table 6: Perceptions of freshman students about what causes their subject-matter 
teachers to use Amharic in the classroom 

 
Similarly, the subject-matter teachers who taught the freshman students 
who participated in this study were asked what they believed were the 
causes of their own use of Amharic in the classroom. The subject-matter 
teachers were given four possible causes and were asked to choose any 
number of causes and to specify any other cause if they had any. 
According to Table 7, 93.54% (29) of the participants believed that they 
used Amharic in the content classroom because their students had poor 

Amharic to be used in the classroom, with a frequency rate of about 42%, 
was believed to be the second most frequent reason for using Amharic in 
the classroom by the subject-matter teachers. About one-fifth of the 
subject-matter teachers perceived that their own low level of English 
language proficiency could be one of the reasons for their use of Amharic 
in their lectures. On the other hand, only a few subject-matter teachers 

Item Participant M ean Standard 
deviation 

Our teachers use Amharic in class because 
they believe that our English skills are 
poor. 

318 2.58 1.42 

Our teachers use Amharic in class because 
they have poor English skills themselves. 317 2.29 1.29 

Teachers use Amharic in class to make 
sure that we have understood their 
instructions correctly. 

316 3.72 1.21 

have to. 317 3.40 1.04 
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(6.45%) believed that their use of Amharic in the classroom was caused 
by lecture contents and objectives.  
 
Table 7: Causes forcing subject-matter teachers to use Amharic in the classroom  

Possible cause F requency  
No. % 

 29 93.54 
 13 41.93 

Your own low level of English language proficiency 6 19.35 
Lecture contents and objectives 2 6.45 

 
The subject-matter teachers were also questioned to rate other factors 
which might cause them to use or not to use Amharic in the classroom. 
As indicated in Table 8 below, the low mean score (i.e. 1.35), showing a 
low frequency rate, signals that one of the reasons for which the subject-
matter teachers used Amharic in the classroom could be the fact that their 
students almost never complained when their teachers used Amharic. 
Moreover, the above mid-point mean score (i.e. 3.10) seems to indicate 
that the subject-matter teachers used Amharic in class because they 
believed that Amharic was an efficient strategy for learning and teaching 
their courses. 
 
Table 8: Perceptions of subject-matter teachers about causes of use of Amharic in the 
classroom  

The subject-matter teachers were also asked to provide any other reasons 
for using Amharic in the classroom. The following are a representative 
sample of what they said: 

  

 

ience teacher I focus on the idea rather  

 

Item Participant M ean Standard 
deviation 

Students complain when I use 
Amharic in class. 31 1.35 .71 

Using Amharic in class is an 
efficient strategy for learning and 
teaching my course. 

31 3.10 1.16 
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 medium of instruction, I will be challenged in 
 

Moreover, the four audio-recorded lessons given by four subject-matter 
teachers revealed that the major reason for using Amharic in the content 
classroom was to translate what the teachers had already said in Amharic 
into English. Each lesson lasted fifty minutes. The analysis of the four 
audio-recorded lessons showed that there were thirteen episodes of the 
use of Amharic in the four lessons. Two of the teachers totally avoided 

observed and recorded the lessons. The reason for using Amharic by the 
teachers seemed to 
did not understand what they told them in English. 
 
A ttitudes towards the use of Amharic in the content classroom 
Table 9 below generally shows that the freshman students had a favorable 
attitude towards the use of Amharic by their subject-matter teachers. For 
example, the participants seem to agree that they would like their 
teachers to use Amharic when they explained concepts and terminologies 
with a relatively high mean score of 3.81. In a similar note, they appear to 
consent to the fact that they did not care whether Amharic was used in 
class or not by their subject-matter teachers or probably by their 
classmates as well (3.83). Moreover, the respondents agreed that they 
liked attending classes given by subject-matter teachers who shifted from 
English to Amharic (3.78). Conversely, the respondents seem to disagree 
with the idea that Amharic should be avoided in class (2.75). The 
participants also disagreed with the suggestion that since English is the 
medium of instruction in higher education, teachers as well as students 
should not use Amharic in class with a mean score of 2.77. However, this 
particular item has the highest standard deviation score (1.45) in Table 9, 
signaling variations of opinions among the freshman students who took 
part in the study.  

Table 9: ic by their subject-
matter teachers 

Item Participa
nt 

M ean Standard 
deviation 

I would like my teachers to use Amharic when 
they explain concepts and terminologies. 333 3.81 1.18 
I like attending classes given by teachers who 
shift from English to Amharic. 329 3.78 1.28 
I have a low opinion of teachers who frequently 324 3.15 1.39 
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The subject-matter teachers were also asked to reveal their attitudes 
towards their own use of Amharic in the classroom. As depicted in Table 
10, the mean score 3.37 suggests that the subject-matter teachers had a 
relatively favorable attitude towards their use own of Amharic in the 
classroom. Moreover, when they were asked if they overlooked their 

he classroom, the subject-matter teachers 
reported, with a mean score of 3.17, that they might have ignored their 

deviation (1.39) is also indicative of the fact that the subject-matter 

of Amharic in the classroom.  
 
Table 10: Subject- content 
classroom 

 
Relationships between demographic factors and attitudes towards the 
use of Amharic in the content classroom 
Earlier it was reported that the freshman students participating in this 
study had a favorable attitude towards the use of Amharic by their 
subject-matter teachers. It was also the interest of this study to investigate 
if the favorable attitude the students had towards the use of Amharic by 
their subject-matter teachers was influenced by their gender. Therefore, 

use Amharic in class. 
Since my ability in Amharic is poor, 
want teachers as well as students to use Amharic 
in class. 

324 3.58 1.38 

I prefer to use Amharic during group discussion. 326 3.18 1.36 
I want Amharic to be avoided in class though my 
Amharic is quite good. 330 2.75 1.33 

aric is used in class 
or not. 324 3.83 1.23 
I prefer to ask and answer questions in Amharic 
rather than in English. 322 2.78 1.33 
I am in favor of shifting from Amharic to English 
in the classroom by teachers as well as students. 331 3.63 1.27 
Since English is the medium of instruction in 
higher education, teachers as well as students 
should NOT use Amharic in class. 

330 2.77 1.45 

Item Participant M ean Standard 
deviation 

What is your attitude towards your own use 
of Amharic in class? 30 3.37 1.07 

the classroom when they ask or answer 
questions. 

30 3.17 1.39 
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the cross-tabulation presented as Table 11 shows that 130 (73%) male 
participants at least agreed that they would like their subject-matter 
teachers to use Amharic when they explained concepts and 
terminologies. Similarly, 109 (73%) female participants agreed that they 
wanted their subject-matter teachers to use Amharic when they explained 
concepts and terminologies.  
 
Table 11:  sex * I would like my teachers to use Amharic when they explain concepts 
and terminologies Cross-tabulation 

 I would like my teachers to use Amharic when they explain 
concepts and terminologies. 

Total 

Strongly 
disagree 

Disagree Undecide
d 

Agree Strongly 
agree 

                     
         

Sex         

M 
Count 15 13 19 75 55 

177 

Expecte
d Count 12.4 15.2 20.0 73.6 55.8 

177.0 

Residual 2.6 -2.2 -1.0 1.4 .8  
F 

Count 8 15 18 61 48 
150 

Expecte
d Count 10.6 12.8 17.0 62.4 47.2 

150.0 

Residual -2.6 2.2 1.0 -1.4 .8  
                    
Total Count 23 28 37 136 103 

327 

Expecte
d Count 23.0 28.0 37.0 136.0 103.0 

327.0 

and their attitudes towards the use of Amharic by their subject-matter 
teachers in the content classroom, the Chi-Square statistic was calculated 
and the results are presented in Table 12. As indicated in Tables 11 
and12, A 2x5 Chi-Square analysis revealed that there was no statistically 
significant relationship between the gender and the attitudes of the 

2 (4, 327) = 
2.00, p = .735. This means that male participants did not show any 
marked difference in their attitudes towards the use of Amharic by their 
subject-matter teachers when compared to the attitudes of female 
participants in this study. Both sexes seem to have a relatively strong 
positive attitude towards the use of Amharic in the classroom by their 
subject-matter teachers. 
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Table 12: Results of the Chi-Square test on the relationship between gender and 
attitudes towards the use of Amharic in the content classroom 

 
a.0 cells (0.0%) have expected count less than 5. The 
minimum expected count is 10.55. 

 Value df Asymp. Sig. (2-
sided) 

Pearson Chi-Square 2.002a 4 .735 
Likelihood Ratio 2.023 4 .732 
Linear-by-Linear Association .084 1 .772 
N of Valid Cases 327   
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Another objective of this study was to examine the relationship between the 
and their attitudes towards the use of 

Amharic in the classroom by their subject-matter teachers. Table 13 shows 
that 195 (76%) participants whose mother tongue was Amharic expressed 
their agreement that they would like their teachers to use Amharic when they 
explained concepts and terminologies. Likewise, 43 (64%) participants who 
had a mother tongue other than Amharic at least agreed that they would like 
their teachers to use Amharic when they explained concepts and terminologies 
in the classroom.  
 
Table 13:  mother tongue * I would like my teachers to use Amharic when they explain 
concepts and terminologies Cross-tabulation 
 

 I would like my teachers to use Amharic when they 
explain concepts and terminologies. 

Total 

Strongl
y 

disagre
e 

Disag
ree 

Undeci
ded 

Agre
e 

Strongly 
agree 

                     

         

Mot
her 

tong
ue        

Amh
aric 

Count 14 19 29 111 84 257 
Expecte
d Count 19.0 21.4 27.8 108.7 80.1 257.0 

Residual -5.0 -2.4 1.2 2.3 3.9  
Othe
r 
lang
uage
s 

Count 10 8 6 26 17 67 
Expecte
d Count 5.0 5.6 7.2 28.3 20.9 67.0 

Residual 5.0 2.4 -1.2 -2.3 -3.9 
 

                    
Total Count 24 27 35 137 101 324 

3
2
4 

Expecte
d Count 24.0 27.0 35.0 137.0 101.0 324.0 

3
2
4
.
0 

To test if there was any relationship between the  first language 
background and their attitudes towards the use of Amharic by their subject-
matter teachers in the content classroom, the Chi-Square statistic was 
calculated and the results are provided in Table 14. As shown in Tables 13 
and 14, A 2x5 Chi-Square analysis revealed that there was no statistically 
significant relationship between the type of mother tongue and the attitudes of 
the  2 (4, 324) = 
9.18, p = .057. This result indicates that participants whose mother tongue was 
not Amharic did not have a markedly different attitude towards the use of 
Amharic in class by their subject-matter teachers when compared to the 
attitudes of the participants whose mother tongue was Amharic.   
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Table 14: Results of the Chi-Square test on the relationship between first language 
background and attitudes towards the use of Amharic in the content classroom 

 
 
 
 
 
 

 

 
 
  

Discussion 
The findings showed that the freshman students participating in the study 
believed that they used Amharic for different purposes with different 
degrees of frequency in the content classroom. For example, the students 
perceived that they used Amharic more frequently when discussing issues 
in groups than when they asked or answered questions. Moreover, the 
students responded that their teachers used Amharic frequently when they 
explained concepts and terminologies or when they managed classroom 
activities. Over 96% of the subject-matter teachers who participated in 
the study also agreed that they used Amharic in their lessons. These 
findings were also confirmed by the results of the classroom observations 
in which it was found that the teachers and the students sometimes used 
Amharic in the content classroom for different purposes. These results 
are consistent with the findings of Abad (2010) who found that both 
teachers and students who participated in his study used code switching 
between a foreign language used as a medium of instruction and the 

 
 
When it comes to the attitudes of teachers and students towards the use of 
Amharic in the content classroom, both groups of participants indicated 
that they had positive attitudes towards the use of Amharic in the 
classroom. These results are similar to what Gulzar (2014), Nangu 
(2006), Schweers (1999) and Tang (2002) found in different parts of the 
world. Although there is a general tendency to favor the use of the 

 the EFL or the content classroom for specific 
purposes, Ariffin and Husin (2011) found that attitudes could be 
moderated by the level of proficiency of both teachers and students. 

 Value df Asymp. Sig. 
(2-sided) 

Pearson Chi-Square 9.184a 4 .057 
Likelihood Ratio 8.095 4 .088 
Linear-by-Linear Association 6.911 1 .009 
N of Valid Cases 324   

a.1 cell (10.0%) have expected count less than 5. The 
minimum expected count is 4.96. 
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Teachers as well as students with higher levels of proficiency are in favor 
of less frequent use of the mother tongue in the classroom.  
 
However, demographic factors like gender and first language background 
which were of interest in the present study did not have statistically 
significant relationships with the attitudes the students had towards the 
use of Amharic in the content classroom. Both sexes seem to have had  
relatively strong positive attitudes towards the use of Amharic in the 
content classroom by their subject-matter teachers. Moreover, being a 
first language speaker of Amharic or not did not have a statistically 
significant relationship with the attitudes of the students towards the use 
of Amharic in the content classroom. This finding suggests that the 
students whose mother tongue was not Amharic were either indifferent or 
in favor of code switching between Amharic and English in the content 
classroom.   
 
This study also showed that the use of Amharic in the content classroom 
was common due to a host of causes. Freshmen students participating in 
this study perceived that they used Amharic because they had poor 
English speaking skills. Their teachers who participated in the study also 
believed that their students used Amharic in the content classroom 
because their students had poor English language proficiency. Nangu 
(2006) also found that the teachers and the students who participated in 
his study used mother tongue because both groups had low 
proficiency in English, which was the medium of instruction. The 
classroom observations also revealed that the most frequent reason for 
which the participating teachers used English in the content classroom 
was for the purpose of reiteration or for clarifying a concept which they 
had already expressed in English. Similarly, Then and Ting (2009) found 
that in teacher-fronted content lessons, frequent alternation between 
reiteration of key points from English to Bahasa Malaysia was used to 
ensure student comprehension. 
 
Conclusion  
This research seems to show that judicious use of Amharic in the subject 
matter classroom is well perceived by both teachers and students. As long 
as the use of Amharic can help students to learn content, subject-matter 
teachers should not be held back from using Amharic in the content 
classroom. It also seems that subject-matter teachers do not believe that 
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they might have a role in helping their students to develop their language 
skills. This was evidenced by the fact that when their students asked 
questions in Amharic, the subject-matter teachers did not encourage their 
students to use English to ask questions. The findings also indicated that 
the belief held by some teachers about the attitudes of non-Amharic 
speakers towards the use of Amharic in the classroom may not be right. 
Students with different first language background had positive attitudes 
towards the use of Amharic by their subject matter teachers or they did 
not care whether Amharic was used or not.  
 
Recommendations  
Although the official medium of instruction in higher education in 
Ethiopia is English, teachers of content subjects at BDU may use 
Amharic judiciously because freshman students particularly seem to like 
it and expect it. Since the most important thing in the content subject 

subjects may employ a two-pronged approach in which they use English 
and Amharic alternately. Alternation between Amharic and English in the 
content classroom at BDU is not usually a choice left for teachers of 
content subjects because of the low English language proficiency of 
freshman students. Caution should also be taken by content subject 
teachers because in some classrooms a couple of students who claim that 
they know no Amharic can be found. These types of students deserve 
special attention if teachers of content subjects frequently use Amharic in 
the classroom.  
 
Content subject teachers should always give priority to the use of English 
in the classroom by themselves or by their freshman students. They 
should encourage their freshman students to use English in asking or 
answering questions. However, freshman students should not be denied 
the right to ask or answer questions simply because they are not able to 
express themselves clearly in English. Studies showed that when students 
are free to use the language which is most familiar to them they are more 
likely to participate and to acquire knowledge (Abad, 2010; Pollard, 
2002). It might also be of interest to investigate whether preferred 
amount of Amharic varies from year of study to year of study. For 
example, questions like What differences will be found between the 
attitudes of first year and third year students towards the use of Amharic 
in the content c Does 
their English proficiency increases with the stay at the university?  can 
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be explored to bolster the local research literature on code switching. It is 
also suggested that further research be conducted to see if Amharic has 
different roles in the EFL and the content classrooms. 
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Utility of E F L Coursesvis-à-vis Academic Language Needs of 
Undergraduate Students: An E AP (English for Academic Purposes) 

Perspective 

G izachew K indie1 

Abstract 
This study examined the academic utility of three ESP/EAP courses for university 

, using ESP/EAP assumptions of course design and the broader 
philosophical framework of CLT as a benchmark. The study was undertaken in Mizan-
Teppi University. A mixed-methods approach was employed. Samples were selected 
using stratified random sampling. The study relied on questionnaires and analyses of 
course, curricular and examination materials. The results suggest underlying 
differences among the courses. English for Lawyers has far better academic utility than 
both Communicative English Skills and Basic Writing Skills. Different aspects of the 
course, including course objectives, teaching-learning content and assessment activities 

are not. These courses were also found to be too decontextualized to demonstrate 
discipline-specific instances of application of language items, structures or functions 

academic environment. The study also found that while English for Lawyers qualifies as 
ESP/EAP course, Communicative English Skills is not as ESP/EAP-tuned as needed, 
despite having sound communicative orientation. Basic Writing Skills, however, is 
neither communicatively-oriented nor qualifies as ESP/EAP course. Except for minor 

maintained. As for Communicative English Skills and Basic Writing Skills, aligning 
course/unit objectives with curriculum goals, incorporating more authentic teaching-

making them more meaning than form-focused, and ensuring balanced representation of 
language skills in assessment are recommended. This entails revising the courses to suit 
the needs of a certain defined area of study (business, technology, etc.) based on 
thorough needs assessment involving all stakeholders. Providing continuous 
professional development opportunities for E FL teachers is also strongly recommended. 
 

Keywords: Communicative Language Teaching, English for Specific Purposes, English 
for Academic Purposes, English as a Foreign/Second Language 
 
Introduction 
Owing to its growing world-wide influence, the importance of English in many 
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things, English is a language of science, technology, politics, business, media 
and education in an increasing number of countries worldwide including 
Ethiopia. The status of English as medium of instruction in Ethiopian secondary 
and tertiary education contexts makes it all the more important. In recognition of 
such an indispensable role of English language in tertiary levels of education, 
university students are required to take English language courses including, 
among others, Communicative English Skills (CES), Basic Writing Skills (BWS), 
and English for Lawyers (EL). These courses are meant to equip students with 
the language knowledge and skills required to handle academic work in specific 
fields of study. 

The dynamics inherent in the English Language Teaching (ELT) profession have 
taken it through various stages over time, from grammar translation to 
communicative language teaching (CLT). Each stage has reflected a particular 
concern on one or other elements of language teaching. In the pre-
communicative age, the concern generally was on the language and the teacher. 
Beginning in the late 1960s and into the early 70s, the focus of language teaching 
began to shift towards the learner (Richards & Rogers, 2001; Littlewood, 1983; 
Yalden, 1987). It was such a shift of concern towards the learner and learning, 
rather than the teacher and the language that gave rise to a range of language 
teaching principles under the banner of CLT. One of the key features of CLT is 
the emphasis it places on the learner and their communicative needs with the 
target language. Thus why learners learn a language and how they learn it 
became central to language teaching. As a result, scholars in applied linguistics 
and/or language teaching became increasingly more concerned with making 
language teaching more utility-oriented. In an attempt to address the particular 
needs of the learners, the exponents of CLT proposed the idea of English for 
Specific Purposes (ESP).  

ESP is an umbrella term that refers to language courses designed to address the 
specific language needs of a certain group of learners (Stevens, 1988; Johns & 
Dudley-Evans, 1991). As Richards & Rogers (2001) note, ESP/EAP is a 
movement that seeks to serve the language needs of learners who need language 
in order to carry out specific roles [i.e. as students of engineering, nursing, 
economics, etc.] and who thus need to acquire content and real world skills 
through the medium of a second language rather than master the language for 
its own sake. Guse (2011) further amplifies this idea saying whether students are 
studying academic English or as a preparation for further study, or as a support 
subject while participating in a tertiary study, their language learning is more 
meaningful if the content of their class is linked to their academic field. 
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Among the most common types of ESP courses include EOP (English for 
Occupational Purposes), EST (English for Science and Technology), and EAP 
(English for Academic Purposes) (Richards & Rogers, 2001; Cook, 2003). 

Apparently, CES, BWSand ELbelong to the latter category of ESP i.e. EAP 
courses. The assumption behind such EAP courses is to provide students with the 
language skills and knowledge needed in effectively handling academic tasks in 
subject matter studies in their own fields. This is clearly indicated in the recently 
harmonized curriculum for the undergraduate program as the following extract 
illustrates: 

course comprehensively presents students with the opportunity to develop their 
language skills (Listening, Speaking, Reading, Writing, Vocabulary and 
Grammar). The course focuses on the development of communication skills of 
the students both in academic and non-academic contexts. As a result, it has a 
big contribution to the success of students in their other university courses. The 
second cour
academic and non-academic contexts. Both courses must be given on semester 
basis as the development of the skills that the courses provide is enhanced with 
the extension of the period at least to the extent that the students can associate 
the courses with other [major area] courses. (Nationally Harmonized Modular 
Curriculum for Undergraduate Program). 

These English language courses are meant to enable university students use 
English for their academic language needs in their respective university studies. 
As such, these courses should serve as tools bridging the acquisition, transfer, 
exchange, and demonstration of subject matter knowledge for students in the 
concerned fields of study. 

This being so, however, there are critical concerns being voiced in Ethiopian 
academic circles as to whether the instructional purposes for which the courses 
are intended are actually materializing. These concerns can be seen from two 
main sides. On the one hand, EFLteachers who offer these courses express 
serious language problems on the part of students, most of whom have reportedly 
shown littleprogress with their English.According to these teachers, 
despiteweeksand weeks of instruction, many students still find it quite difficult to 
carry out academic tasks with reasonable English, and even if they do, they do it 
far less effectively than they should if it were for the amount of instruction they 
were given, thus raising questions over the relevance of the courses. 

On the other hand, similar complaints are raised by subject teachers in different 
departments, particularlylack of required technical and general language 
knowledge and skills among many students, even in their later (second, third 
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etc.) years of study. Beyond expressing their frustration, these teachers are often 
heard questioning the very relevance of the English language courses offered to 
the students. This is despite the students having taken English as a subject for 12 
years, having been taught in English medium for four - in some cases six - years 
during their pre-university schooling, and taking at least two English language 
courses at university level.  

In fact, it is a public secret that an increasingly significant number of university 
students in Ethiopia struggle with their English language skills when it comes to 
effectively handling their academic studies. As a result, the ever-deteriorating 
English language proficiency of university students has been an issue of public 
debate among various segments of society in the country for quite some time 
now.      

Important and legitimate as they are, these concerns that cannot be ignored for a 
number of reasons. First, the presence of such widespread complaints about 

 even after they have taken the courses, is well 
indicative of the existence of underlying problems, especially in relation to the 

of these and other factors. Second, such a situation does also suggest a loophole 
in the curriculum itself as it implies the courses are not properly addressing the 
driving objective of their inclusion in the curriculum. Most importantly, these 
issues have far-reaching implications for quality of education and 
professionalism; in a situation where English is the language of instruction, the 
potential repercussions in the long run and even medium run are likely to be so 
huge and costly to rectify. Given the importance of the issue of English language 
proficiency for a cross-section of disciplines - and, by implication, professions - 
the problem appears to be one of the most, if not the most, critical issues in our 
higher education regime to deserve due attention and redress. Moreover, even 
though the iss
of such a huge magnitude of nation-wide significance, there appears to be a lack 
of meaningful research efforts on the issue. Most, if not all, of the studies 
conducted on university student
large concerned with only one particular language skill or aspect. These concerns 
together with the insights the researcher obtained from his extensive experience 
teaching the courses provided the impetus for this particular study.  

Fundamentally, this study attempts to look into the extent of concomitance 
between the EFL courses offered to university students in different fields of 
study vis-à-vis the academic language needs of those students, by seeking 
answers to the following specific research questions: 
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 How relevant are the English language courses offered to university 
 

 What are the relative strengths and particular shortcomings of the courses 
vis-à-  

 How could the courses be made more effective and academically relevant 
to the target students? 

The answers to these questions are believed to provide valuable insights that 
wouldhelp in better understanding and subsequently narrowing down existing 
gaps between theory and practice of English as a Foreign Language (EFL) 
teaching practices, and contribute towards the assurance of education quality, 
which is a key component but at the same time a major challenge of the 
education sector today. More importantly, the study contributesgreatly in 
informing national education and language policy and curriculum decisions 
and/or subsequent intervention. Meanwhile, the study is thought to trigger a 
more extensive and thorough scholarly debate and research on the subject. 

Materials and Methods 

Study Design 
This study relied on mixed methods involving both qualitative and quantitative 
procedures. Such a method was adopted partly in the interest of establishing 
reliability, which is considerably affected by the type and composition of data, 
and partly because of the very nature of the data, which includes both qualitative 
and quantitative types. The possibility of arriving at reliable findings depends on 
being able to collect representative and adequate data, and this can only be 
ensured by the careful utilization of a mixed method. Moreover, each design 
naturally has its own pros and cons; deploying either of these designs to the 
exclusion of the other would not provide a complete and broader picture of the 
issue being investigated as the outcomes are likely to be affected by the inherent 
limitations of either way. A viable option in compensating for the limitations of 
each method would thus be a mixed design. Therefore, by employing both 
methods it was possible to secure a balanced and reasonable mix of data, which 

 
 
Study Population and Samples  
The subjects of this study were first year students taking the three English 
language courses in Mizan-Teppi University (MTU) as well as their EFL course 
instructors. The total number of first year students is 1,919, of whom 1,267 (66.1 
%) are males while the remaining 652 (33.9 %) are females. Out of this, 330 
samples were selected using stratified random sampling technique. Three strata 
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were identified, using the particular English language course taken by the 
students as the basis of stratification. These were CES (Stratum I), BWS (Stratum 
II), and EL (Stratum III). All EFL teachers who were offering these courses also 
took part in the study.  
 
Data Gathering Instruments  

Documentary Analysis/Evaluation 

An in-depth analysis and evaluation of the curricula and course contents, 
learning activities and other important aspects of each course was carried out, 
using an evaluation checklist consisting of 10 items. The items were developed 
in consultation with the pertinent literature on ESP/EAP course design and 
implementation within the broader philosophical assumptions of CLT.  

Similarly, examination papers from all three courses were analyzed. Six items 
were developed for this purpose, the design of which was informed by the 
literature on the nature of ESP/EAP language testing and the comments of EFL 
teachers. The curriculum and course-related materials and examination papers 
were obtained from the concerned departments.  

Questionnaire  

A structured questionnaire consisting of 15 closed-ended items was distributed to 
students. The questionnaire contained a five-point rating scale, with students 
having to indicate their response to each item with options ranging from 

categories, the items dealt with different issues pertaining to the utility of the 
courses from an ESP/EAP perspective. These categories were students and their 
learning, course contentand instructional materials, teaching-learning tasks and 
activities, teachers and their delivery, and assessment instrument. Each major 
thematic category contained three items raising various specific issues relevant 
to that category. While each item in one category had to be answered in 
reference to the general thematic category, the rating had to be made for each 
single item. The ratings for each item under a given category were then averaged 
to give the value of each thematic category. The t
nine closed-ended  items, which were to be rated in the form of frequency scales 
of five ranges - - and five open-ended items.  
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Data Analysis Procedures  

statistics (mean and standard deviation) were mainly used as the basis for 
analysis and interpretation. There were three independent variables - the three 
courses were taken as variables. Therefore, test of statistical significance had to 
be carried out, and ANOVA was used to determine this. Using post hoc tests, it 
was also possible to get a multiple comparison between the three courses 
generally and in terms of the five major thematic categories as well. While 
interpreting, attempt has been made to relate the inferences drawn from the 
figures with what was suggested by qualitative data, for any interrelationships.  

Qualitative procedures involving thematic analysis were used in analyzing data 
from documentary materials. Using the evaluation instruments, the objectives, 
teaching-learning content, tasks and activities, and other components of each 
course were scrutinized. Analysis and interpretation of data against each 
thematic instrument was done separately for each course. On the basis of the 
themes and patterns that emerged, comprehensive interpretation was carried out, 
which involved inferring the significant implications in a comparative fashion 
i.e. between the courses. 

In a similar fashion, each exam was analyzed and evaluated against each 
instrument. Corresponding implications were then drawn about each exam vis-à-
vis the required standards of those tests as far as the theoretical framework of the 
study i.e. ESP/EAP with respect to language testing is concerned. Similar 

questionnaire. Finally, after establishing the relationship between data from all 
sources, comprehensive interpretations were made based on which conclusions 
were drawn.    
 
Results and Discussion 
Questionnaire both for teachers and students was distributed to collect data to 

-
ended -ended and open-
ended items. The following subsections present a discussion of the important 
statistical characterization of this data and the subsequent implications for the 
academic utility of the courses under consideration. 

The items were further divided under five major thematic categories that 
represent a certain, somewhat defined, aspect of the course, namely, students and 
their learning, course contentand instructional materials, teaching-learning 



U tility of E FL Coursesvis-à-vis                             Gizachew Kindie  

>>!
!

tasks and activities, teachers and their delivery, and assessment instrument. The 
categorization of the items as such was meant for convenience of analysis and 
suitability to the respondents. Each of these five categories consisted of three 
items dealing with the relevant academic traits and/or considerations of the 
respective thematic category. Presented in the form of statements describing the 
relevant trait, the items were to be answered on the basis of a rating scale 

Hence, while providing their rating for all 15 items separately, students were also 
instructed to respond to each item in reference to, or within the frame work of, 
the overall spirit of the thematic category.  

The scores were then analyzed using SPSS for various descriptive and inferential 
statistics. In determining the statistical significance of the instruments, ANOVA 
was employed in which the mean scores of the three groups, identified on the 
basis of the courses i.e. CES, BWS and EL, were compared both generally and in 
terms of each group against every other group using post-hoc tests. The 
descriptive statistics for the three courses, which depict significant differences of 

extent of academic relevance. Below is the descriptive statistics table.     

Table 1. Academic utility of courses: descriptive statistics 
Course N Mean Std. Deviation Std. E r ror 

CES 306 40.4636 6.14517 .33828 
BWS 16 49.0625 6.10430 1.52608 
EL 8 60.7500 4.46414 1.57831 
Total 330 41.3107 7.00947 .37255 

As Table 1 above shows, the mean score for each course is considerably 
different from the rest, with EL being the highest at 60.75, followed by BWS at 
49.0625, and CES at 40.4636.  

Table 2.Academic utility of courses: ANOVA summary  
 Sum of Squares Df Mean Square F Sig. 
Between Groups 4221.318 2 2110.659 56.456 .000 
Within Groups 13122.501 327 37.386   
Total 17343.819 329    

As the above ANOVA summary table depicts, there is a statistically significant 
mean difference in academic relevance among the three groups of sample. That 
is, the F ratio F (df 2/327) = 56.456, p<0.05. Hence, one can observe that the 
academic relevance EL (60.75) is far greater than both CES (40.4636) and BWS 
(49.0625). Again, CES appears to be far less academically relevant than BWS. 
The overall results of the mean scores between the three groups as such coincide 
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with the qualitative data analysis. The specific nature of this coincidence 
between and among the three courses in terms of each thematic category is 
presented later.  
 
Table 3. Academic utility of courses: multiple comparisons     
 

*The mean difference is significant at the 0.05 level. 

Table 4. Descriptive statistics: multiple comparisons by thematic categories  

The above table presents a multiple comparison of the mean difference of the 
score of each course. Compared to BWS, and EL, CES has nearly -8.6 and -20.3 
points lower mean score, respectively. In turn, BWS is approximately -8.6 and -
11.7 points lower in mean score than CES and EL, in that order. Again, EL has a 
greater mean score of nearly 20.3 and 11.7 points than CES and BWS, 
respectively. In all cases, the mean differences are significant at the 0.05 level. 
This corresponds to the results of the qualitative data analyses where, unlike EL, 

(I) Course 
Taken 

(J) Course 
Taken M ean Difference (I-J) Std. E r ror Sig. 

CES BWS -8.59886* 1.56522 .000 
EL -20.28636* 2.18782 .000 

BWS CES 8.59886* 1.56522 .000 
EL -11.68750* 2.64762 .000 

EL CES 20.28636* 2.18782 .000 
BWS 11.68750* 2.64762 .000 

Thematic Category Course Taken N Mean Std. Deviation Std. E rror 

Students and thei r L earning 

CES 306 8.7182 2.55326 .14055 
BWS 16 10.3750 1.89297 .47324 
EL 8 10.0000 2.39046 .84515 
Total 330 8.8220 2.54800 .13542 

Course Content and 
Instructional Materials 

CES 306 7.1394 1.89030 .10406 
BWS 16 8.0000 2.44949 .61237 
EL 8 12.6250 1.06066 .37500 
Total 330 7.3023 2.07280 .11017 

T eaching-Learning Tasks 
and Activities 

CES 306 7.8697 2.21723 .12205 
BWS 16 9.6875 2.86865 .71716 
EL 8 12.8750 1.45774 .51539 
Total 330 8.0650 2.37760 .12637 

Approach 

CES 306 9.0212 2.63069 .14481 
BWS 16 10.4375 2.15928 .53982 
EL 8 12.5000 1.51186 .53452 
Total 330 9.1638 2.65297 .14100 

Assessment Instrument 

CES 306 7.7152 2.03108 .11181 
BWS 16 10.5625 2.18994 .54748 
EL 8 12.7500 1.38873 .49099 
Total 330 7.9576 2.22932 .11849 
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both CES and BWS were found to be much less academically oriented in many 
respects. The case with EL, however, was that it has many qualities that render it  
academically more relevant which is what was confirmed here also.    

Besides the general comparison provided above, the tables below provide the 
specific description of the comparison between the three courses in terms of each 
thematic category of academic relevance.  

It can be seen here that the mean scores display considerable variations from 
course to course across thematic categories. These variations range from as low 
as a little over seven points to as high as nearly 13 in some cases. As the 
ANOVA summary table below depicts, the mean scores between the three 
groups of respondents were found to be statistically significant for all thematic 
categories, at 0.05.          

Table 5. ANOVA summary for courses by thematic category  
Thematic Category Sum of Squares Df Mean Square F Sig. 

Students and thei r 
L earning 

Between Groups 53.247 2 26.624 4.175 .016 
Within Groups 2238.541 327 6.378   
Total 2291.788 329    

Course Content and 
Instructional Materials 

Between Groups 243.195 2 121.598 33.516 .000 
Within Groups 1273.463 327 3.628   
Total 1516.658 329    

T eaching-Learning 
Tasks and Activities 

Between Groups 239.796 2 119.898 23.970 .000 
Within Groups 1755.709 327 5.002   
Total 1995.506 329    

Approach 

Between Groups 121.708 2 60.854 9.040 .000 
Within Groups 2362.789 327 6.732   
Total 2484.497 329    

Assessment Instrument 
Between Groups 311.703 2 155.851 37.919 .000 
Within Groups 1442.662 327 4.110   

Total 1754.364 329    

Generally, this state of affairs is well suggestive of the existence of considerable 
differences among the courses in addressing academic language needs of the 
concerned students. Nevertheless, how and in what respects these courses differ 
has yet to be figured out. In order to detect where the difference lies, post hoc 
multiple comparison analysis was run and the result obtained is presented as 
follows.   
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Table 6. Post hoc multiple comparisons by thematic category  

Variable (I) Course Taken  (J) Course Taken Mean Difference (I-J) Std. E rror Sig. 

Students and 
thei r L earning 

CES 
BWS -1.65682* .64647 .011 
EL -1.28182 .90362 .157 

BWS 
CES 1.65682* .64647 .011 

EL .37500 1.09353 .732 

EL 
CES 1.28182 .90362 .157 
BWS -.37500 1.09353 .732 

Course 
Content and 
Instructional 
Materials  

CES BWS -.86061 .48760 .078 
EL -5.48561* .68155 .000 

BWS CES .86061 .48760 .078 
EL -4.62500* .82478 .000 

EL CES 5.48561* .68155 .000 
BWS 4.62500* .82478 .000 

T eaching-
L earning 
Tasks and 
Activities 

CES BWS -1.81780* .57252 .002 
EL -5.00530* .80026 .000 

BWS CES 1.81780* .57252 .002 
EL -3.18750* .96844 .001 

EL CES 5.00530* .80026 .000 
BWS 3.18750* .96844 .001 

Delivery and 
Approach 

CES BWS -1.41629* .66417 .034 
EL -3.47879* .92836 .000 

BWS CES 1.41629* .66417 .034 
EL -2.06250 1.12347 .067 

EL CES 3.47879* .92836 .000 
BWS 2.06250 1.12347 .067 

Assessment 
Instrument 

CES 
BWS -2.84735* .51898 .000 
EL -5.03485* .72541 .000 

BWS 
CES  2.84735* .51898 .000 
EL -2.18750* .87787 .013 

EL 
CES 5.03485* .72541 .000 
BWS 2.18750* .87787 .013 

As far as students andthier learning is concerned, BWS has the highest mean 
value (10.3750), followed by EL (10.00). CESis the least rated course with a 
value of 8.72. At a value of -0.65682, the mean difference between CESand BWS 
is significant in favor of CES. In turn, the difference of the mean score for 
CESwith EL (-1.28182), is not found to be statistically significant. Likewise, EL 
and BWS do not have a statistically significant difference of mean scores which 
stands at -0. 3750.  

The three items presented under this thematic category i.e. students and their 
learning were related to stud
on how their learning will benefit them in their academic studies, and their 
preferred learning styles for those courses. What the statistical figures presented 
above suggest, therefore, is that students are not as much aware of their purpose 
in learning English and the implication of the lessons they get from the course on 
their academic performance in CESas in BWS and EL. On the other hand, 
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students taking EL and BWS have a better understanding of the overall 
importance of their university English language lessons when it comes to 
addressing their academic language needs and how they do so.  

Many factors might be responsible for such conditions. For instance, the teachers 
might be doing a good job in familiarizing their students with the general and 
specific objectives as well as potential benefits of the courses in relation to 

EL and BWS, while this is not the case 
with CES. It might also relate to the mode of delivery teachers follow in these 

field of academic study. Another and more plausible factor may be that the 
content and activities of these courses do not relate to, or are not framed from, 

 

Whatever the reasons may be, the implication of such realities is quite immense 
on students and their academic performance in their university studies. Without a 
clear idea of their purpose in learning something and how that will be practically 
applied, it is very less likely for students to make the best out of their courses. 
This is true of not just CES but also of the two other courses, namely, EL and 
BWS, whose mean values are around 10 points, out of a maximum 15 points 
which is much less than would be expected ideally. Indeed, it entails significant 
gaps in our language education system when it comes to demonstrating the 
importance of the courses students take to their overall academic success, which 
might count as one factor contributing to the widespread poor academic standing 
which characterizes the majority of our university students today. Without a 
clear understanding of the direct bearing of these courses to their academic lives, 
it is difficult to expect students to make the best of these courses. In other words, 
students could just be taking the courses simply to fulfill their course 
requirements, nothing more. Moreover, unless they are shown the particular 
ways as to where and when they can apply what they have been taught in their 
language courses in their academic studies, it is bound to remain a waste of 
resources. 

The second thematic category relates to course content and instructional 
materials. The items under this cate
linkage to 

university language demands in their respective fields. As can be seen from the 
descriptive statistics in Table 4 above, the mean values of CES, BWSandEL are 
7.1394, 8.00 and 12.6250, respectively. While the differences in the mean values 
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of CESand BWS (0.86061) are not statistically significant, both courses have a 
statistically significant mean difference with EL.  

This is strongly suggestive of considerable gaps in the suitability of the teaching-
learning contents of CESand BWS on the one hand, and EL on the other. That is, 
EL is better at incorporating teaching-learning content that is more or less related 

and cultural representation and difficulty level. CESand BWS are poor in this 
respect, it can be inferred. Such a response is in absolute concordance to the 
content analysis and evaluation of the respective courses. Perhaps, it may justify 
why students are not well aware of why they are learning English and how their 
learning will help them in their academic endeavors because one way of doing so 

The lack of authentic materials in the two courses also renders the courses less 
communicatively tuned, with all the associated ramifications.      

With respect to teaching-learning tasks and activities, which includes items 
about the teaching-
field of study, purpose-orientation and ability stimulate real, meaningful 
communication, and integration of different skills, CESranked least (7.8697), 
followed by BWS (9.6875) and EL (12.8750) in terms of mean scores. The mean 
scores for all three courses were found to be statistically significant. Compared 
to both BWS and EL, CES appears to be far from desirable in the nature of the 
learning activities it has. However, the difference seems to be more pronounced 
with EL, with a significant mean difference of 5.00530. Though somewhat better 
than BWS, CES is also far behind EL as well as that of ideal expectations.                

Generally, the language learning activities are not related to what students have 
to do with the academic tasks in their major subjects for the first two courses, it 
can be observed. Also, these tasks are poor in engaging students in realistic 
communicative activities as they lack the essential components of 
meaningfulness and purposefulness. In comparative terms, the issue of skill 
integration in CESand BWS is also below the required standard. On the contrary, 
EL is better, if not best, in all these aspects of learning tasks.   

There is much likelihood for this as the qualitative data also strongly asserts it. 
Such a poor quality of the tasks in their specific academic orientation might be a 
result of the nature of the contents which serve as the basis for the design of 
tasks. As indicated above, the contents, themes and topics of the two courses 
(CES and BWS
areas of study; this might have negatively influenced the design of the activities 
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such activities are inherently decontextualized and thus not demonstrative of 
instances of their application in real life situations. Research on academic tasks 
suggests that the nature and type of tasks varies across domains. Accordingly, 
academic tasks are not only specific to domain, but also to a professor and a 
setting (Bursel et al, 1996;Donald, 1994). Furthermore, as Nunan (1998) and 
comments, tasks had better involve communicative language use in which the 

1990).  

After all, the ultimate goal of teaching those academic language skills is to 
enable students to apply them in tasks in their own fields, and if the activities 

study area, their benefit in that regard remains questionable.  

The next thematic category of items relates to teachers and their delivery. The 
item

participation, and get students to understand the application of each lesson in 
their university academic study. While the ranking of the courses remains the 
same as above, there is, however, some difference in the pattern of levels of 
significance variation among the mean scores. The mean difference of CES and 
BWS (1.81780) is statistically significant. Similarly, the mean difference of CES 
and EL (3.47879) is significant. The mean difference of BWS and EL, however, 
is not statistically significant. That is, there is a generally better practice with 

EL and BWS than in CES.   

What this implies is that teachers are exerting considerable effort in letting 
students know the objectives of a particular unit or sub-unit, encouraging 
students to take active part in the lessons, and contextualizing the lesson with 

-specific needs in the two courses. Even if such a response 
partly contradicts what has been suggested by students in other parts regarding 
their knowledge of why they are learning (e.g. if the teacher tries to explain the 
objectives of a particular lesson, why could not the students know why they are 
learning it and how their learning helps them in their academic studies?), it still 
points, somehow, to the underlying differences between the courses. Indeed, the 
item asking that issue has somehow a different spirit in that it assumes course-
level response whereas this latter item is more narrowly framed as it asks about 

and their delivery approach is still indicative of the sort of difference existing 
between the courses CES and BWS on the one hand, and EL on the other, in just 
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another dimension. Here also the overall framework of the course design might 
ivery. Without course 

content that is meaningfully related to a defined area of study, teachers might 

specialized study area. So too, students may not be compelled to take active part 
in the lessons without any practice and learning tasks that are capable of 

convince them to do so.            

assessment 
instrument was yet another point of considerable disparity between the three 
courses. Once again, the mean score of EL (12.75) was far greater than both CES 
(7.7152) and BWS (10.5625). The difference between the mean scores of all 
three courses was statistically significant. However, the difference seems to be 
more pronounced between CES and EL.  

Items used under this thematic category relate to the variety of assessment tools 
used by the teacher, the level of authenticity reflected in the assessment tools, 
and their focus on meaning rather than formal accuracy. Given the above mean 
figures, one could note a progressively increasing level of academic relevance in 
terms of assessment instruments, from CES to BWS to EL. This means that, in 
CES, the assessment instruments used are not, or less, varied in terms of both 
form (self-assessment, peer-assessment, etc.) and type (assignments, individual 
and group projects, quizzes, presentations etc.), that the assessment activities 
used by teachers are not, 
area course instructors, and that the assessment tools often emphasize on 
linguistic structure and/or grammatical accuracy than ability to express meaning, 
as compared to BWS and,  more importantly, EL. For the learning experience to 
be meaningfully relevant, the assessment tools and activities need to be related to 

focus, priority and style typical of the field. Also, the assessment tools ought to 
focus more on meaning than form, to be truly communicative. Variety of 
assessment instruments is important in testing a range of academic skills. If 

weaknesses, it should be as varied as possible to be able to indicate as many 
areas of academic competence as possible. This also corresponds with what the 
examination analysis suggests. But, this does not seem to be materializing in 
CES and somewhat BWS too. This makes the courses less appropriate, if not 
inappropriate, not from the perspective of just EAP but also CLT, which they 
claim to be a representative of.     
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The analysis of documentary materials i.e. course materials and examination 
papers also larg
data suggests. With regard to course materials, the evaluation focused on the 
following key aspects: statement of course and unit objectives in discipline-
specific terms of academic competence and mastery to be attained by students; 
linkage of teaching-
study; authenticity of contents included in the course; the focus on formal, 
academic genres (e.g. research writing, projects, academic conferences and 
seminars) rather than conversational, social genres; meaningfulness and 
purposefulness of learning activities and tasks; integration of different language 
skills in the activities; presentation of language and language items as units of 
discourse rather than as isolated items; and overall communicative orientation. 
Likewise, the examination paper evaluation dealt with such important 
considerations appropriate for an ESP/EAP course as: congruence between the 
exam items the course objectives; relation of the exam items to what students 
have to do with the target language in their area of academic study; focus on 
meaning rather than grammatical accuracy; balanced mix of language skills and 
sub-skills; and overall communicative orientation of testing. Except for minor 
variations here and there, the results of both the course content and exam paper 
analysis clearly support the findings from other sources. While EL was found to 
better, if not best on each of the above points of consideration, CES and BWS fell 
short of meeting most of those criteria, which indicates a major gap in their 
academic relevance. 

 to a few general and course-specific 
questionnaire items that dealt with issues pertaining to their experiences and 
practices deemed to have impact on their performance of teaching EFL in 
general and that of EAP in particular largely corroborate data from the student 
questionnaire and course and examination materials. Teachers were asked about 
their experiences and practices of conducting small-scale research to identify the 
specific and changing language needs of their students and use this as an input 
for instructional intervention, regularly reviewing and reflecting on their 
teaching practice in order to identify strengths and weaknesses, and attending a 
variety of professional workshops, seminars, trainings, and forums on language 
and language teaching practices and trends to keep abreast of new developments 
and practices, and nearly all of them indicated that they rarely  do so. Moreover, 
when asked about any additional professional training, workshop, or conference 
they had attended, only two indicated that they have ever taken part in events of 
this sort citing lack of opportunities. The limited experience of most of the staff, 
averaging between 5-7 years further complicates the matter. As Jones contends, 
ESP teachers find themselves in a situation where they are expected to produce a 
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course that exactly matches the needs of a group of learners, but are expected to 
do so with no, or very limited preparation (Jones, 1990). Also, critical reflection 

-
awareness. Moreover, it prevents students from receiving confused and 
confusing messages wh

William & Burden, 1997). 
One of the key roles of the ESP/EAP teacher is needs analyst (Richards & 
Rogers, 2001; William & Burden, 1997; Harmer, 2003). While there is a general 
agreement that as much as possible needs analysis should be carried out before 
any course or series of courses starts, it has to also be repeated during the life of 
each course (Hernandez &Paredez, 2002). The CLT teacher assumes a 
responsibility for determining and responding to learner language needs, which 
can be done informally and personally through one-to-one session with students 
and/or formally through a variety of needs assessment instruments (Richards & 
Rogers, 2001). Unfortunately, this does 
current practice as their response above clearly indicates. Apparently, such 
practices will have huge negative impacts on the effectiveness of their teaching 
in general and the academic relevance of the concerned EFL courses. 

-specific questions also corresponds with data 

professional and practitioner, do you believe that this course is congruent with 
 

Among the five teachers who indicated that they were teaching CES, four 

language demands. Yet, most expressed reservations in one or another aspect of 
the course, particularly, the mode of delivery, balance of various language skills, 
organization of contents and mode of assessment. One teacher, for instance, 

The course is appropriate in that it focuses on writing and reading skills. 
If speaking and listening are practiced as part of the course, the appropriateness 

 I believe that 
it is a highly congruent course except its method of delivery, which lacks more 

the course 
is indeed appropriate for university students, but the way the contents are 
organized is not appropriate which, as he further explains, is not meaningful in 
the sense that it is not aligned with the substance of the subject of the students in 
the concerned departments. Similarly, the following idea by another teacher 

Though it is an important course for 
first year students, the content, the performance of students and the assessment 
mode used make it inappropriate
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language background, and the lack of freedom of teachers to use their own 
assessment independently (i.e. they are often compelled to use common 
assessment instruments regardless of differences in college or department). As 
the results of course content analysis also revealed, the coverage of oral-aural 
skills in the course is far lower than the other skills. This is particularly profound 
in the case of listening skills. 

Both of the teachers who were teaching the said course gave a response that 

As to my view, the contents of BWS are under the 
standard of university students though the students are not capable of dealing 
with the existing contents of the course

the students should learn writing strategies at 
elementary and high school levels
commonly shared concern about the course in question, that is, that the course is 
below what students are supposed to learn at university level. 

The substance of the 
 future career as well as for their 

writing needs as college students [of law] because it mixes academic language 
concepts with departmental or professional contexts of application. It is also 
inviting for the teacher to teach with what the analyses 
of the contents of the course suggest, where the learning content as well as the 
language teaching and learning activities address the particular needs of the 
students concerned. The responses of all teachers about the particular strengths 
and weaknesses of their respective courses is roughly similar to data from 

 
 
Conclusions and Recommendations 

Conclusions 
This study set out to examine the relevance of three English language courses 
offered to university students - CES, BWS and EL - in addressing the academic 
language demands of those students. The selection of these courses was made on 
two grounds: while CES and BWS are important in the sense that they are offered 
to nearly all first year university students, and hence their importance in affecting 
nearly all departments, EL has some features that contrast with, or at least differ 
from, other English language courses offered in university, which make it worthy 
of critical observation. 
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this course (EL) was what provided the impetus for this very study. Having 
offered all three courses at one time or another during his teaching experience in 
MTU for many years, the researcher was able to notice some useful insights that 
culminated in his being so interested to deeply investigate the matter more 
critically. More importantly, being EAP in nature, all of these three courses share 
one key thing in common - they are meant to enable students become effective 
and efficient users of English for their academic needs. Finding out how far the 
courses are doing so was at issue in this study. 

While the study attempted to closely look into many specific features of the 
courses, all of these considerations boil down to the following principal 
components of the courses concerned: course and unit objectives, course 
content, instructional activities, t. The 
considerations were based on issues deemed vital for EAP courses. As far as 
objectives are concerned, the study tried to examine, among others, their 

and communicative and ESP/EAP orientation. As to course contents, such points 
as their rel
content (reading and listening texts, worksheets, etc.), focus on formal and 
academic, rather than conversational and/or social genres, and presentation of 
language items as units of discourse were principal areas of consideration. The 
design of the activities was concerned mainly with looking into the extent of 
their communicative orientation (focus on meaning negotiation, critical thinking, 
problem solving, etc.), contextual meaningf
academic study, as well as skill integration, and variety of activities. With regard 
to assessment, such issues as the alignment of assessment instruments with 

n expressing of meaning 
as opposed to grammatical structure, skill integration, supply of adequate 
context, and variety of items (testing various areas of academic competence) 
were considered.  

Finally, each of the courses was evaluated from an overall communicative 
viewpoint. Based on all these considerations, the extent of the academic 
relevance of the courses concerned was then established. Accordingly, each of 
the courses was found to have both strengths and weaknesses with respect to 
those considerations, on varying levels. Below is a brief discussion these 
strengths and weaknesses of each course.      
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A . C ES 
As for CES, the course incorporates considerable authentic/semi-authentic 
materials (newspaper articles, short stories, and research reports) that promote 
meaningful communication. However, not only are these materials insufficient 

them less appropriate for ESP/EAP purposes. Much of these materials also deal 
with academic and formal genres such as writing academic papers and essays, 
reports, oral presentations, study skills and dictionary usage, listening to lectures 
and taking notes etc. as opposed to the social or informal genres of language 
which are common in general English courses. Again, most of the learning 
activities appear to be realistic and meaningful, accompanied by realistic 
situations that provide students with real purpose for using the target language; 
there are a range of meaning negotiation, information gap, and problem solving 
activities whose application can easily be transferred to other contexts or 
situations. The activities in the course are also good at demonstrating the 
integrated use of various language skills. In many cases, activities integrate one 
or more of the language skills. This is representative of the notion of language as 
communication - a key assumption of CLT. Variety is another strength of the 
activities as there are a wide range of activities meant for developing various 
areas of language competence. While the course material is generally reflective 
of a communicative principle, theory and philosophy of language, it is not 
necessarily ESP/EAP, however, for these reasons: course and unit objectives are 
not properly aligned with curriculum aims; learning themes and topics are nor 

tasks are not closely linked to what students do in their specific fields of study; 
and assessment items do not correspond with the curriculum goals, are 
decontextualized and form-focused.  

B . BWS 

The progression of the contents from simple to complex (i.e. sentence-
paragraph-
focus more on formal genres of writing than the social ones was another strength 
although this was limited to just the conventional discourse types (exposition, 
description, narration, and argumentation), with other formal genres of writing 
important to academic study such as writing research papers and reports, book 
reviews etc. not being included. Introducing students to different useful 
techniques of essay and paragraph development is the other positive side of the 
course, as these can be applied to many academic writing tasks. The degree of 
concordance between the exam items and the course objectives, though these are 
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not necessarily appropriate from an ESP/EAP standpoint, is also a quality in 
itself.           

However, the course was found to have many serious shortcomings that cast a 
negative light on its academic relevance. To start with, the objectives of the 
course, units and sub-units are stated in quite generic terms such as those in 
general English courses. As a result, they fell short of addressing specialized 
areas of academic competence of intended mastery by the students. Their 
academic orientation as such remains minimal. To the extent that the course is 
one of EAP, the course and unit objectives are poorly aligned with the 
curriculum goals.   

The themes and topics that form the learning content of the course bear no 

real life application of what is taught. Likewise, the teaching-learning contents 
and activities are predominantly of a pedagogic type, which fail to depict real 
language use in actual contexts. Apart from this, the content and activities 
included for teaching sentence-level writing are less meaningful and relevant in 
that they are presented in the form of isolated instances. Naturally, such isolated 
language items are essentially devoid of the rich contextual frame found in 

presentation of sentence functions and structures is far from being 
communicative.  

Again, formal genres of writing that are extremely important for students 
studying writing at university level like writing book reviews, academic papers, 
research and project papers etc. have not been covered in the course. Instead, 
intermediate and lower level areas of writing are given excessive coverage. This 

 

More importantly, no apparent linkage seems to exist between the language 
activities in course and the target students
fields as one would reasonably expect in such ESP/EAP courses. A more severe 
drawback in the activities is the lack of meaningful context to guide their 
possible application. This is true of activities for all areas of the course, but more 
so with sentence writing. The reason for this partly relates to lack of authentic 
materials and content unrelated to a given area of study in the course which 
made it difficult to incorporate activities that are meaningful and appealing for 
students. Even if this is a course specializing in writing skills, the lack of any 
attempt whatsoever to include activities that, in some way, combine the other 
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skills is also a defect because in many situations language skills are not used in 
isolation.  

The majority of the activities were found to be lacking in when it comes to 
engaging students in meaningful written communication that involves, among 
others, skills of critical thinking, meaning negotiation and problem solving. In 
general, many of the activities in the course do not conform to a communicative 
principle of task design.    

Moreover, the exam  items were not aligned with the curriculum objectives. The 
assessment items are not designed such that they find out what students can or 
cannot do in their major area of academic study. This essentially stems from the 
generic way the course objectives are stated. The lack of skill integration (at least 
it was possible and sensible to mix reading and writing items in the exam) also 
significantly reduces the communicativeness of the exam. The  to 

relevance.   

C . E L 

The course and unit objectives, whose statement was tailored to the academic 
language needs of the concerned students, stood out as a major strength. The 
statement of the objectives as such was found to be quite instrumental in guiding 
the other components of the course in intended ways. Not only were the 

particular field of academic study, 
but by being rightly so, they were in good congruence with the curriculum goals. 

field of study, with a clear description of what they will accomplish using 
language. The objectives provide a statement of a level of language competence 
to be attained and the particular manner and degree of application in the 
specified area, providing a clear sense of what, when, and how to do with the 
language items taught. Moreover, such statement of the objectives has shaped the 
rest of the design of the course in desirable ways. 

The contents, themes and topics in the course were also extensively drawn from 
authentic or semi-

authentic in nature. The motivational value of these types of instructional 
materials cannot be overstated. Also, they provide students with models of actual 
language use in their own fields. The close relationship of the materials to 
stu
immediate application of what they are learning. It also contributes to the design 
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of relevant activities and tasks. By using lessons that are based on real legal 
texts, the course was also found to be effective in contextually presenting 
students with different language items including sentence structures and 
functions, vocabulary, grammar etc. as units of discourse. A significant 
proportion of the learning content was also focused more on formal and 

immediate needs in their university studies. Each of the writing, speaking, 
reading, grammar, and vocabulary lessons and activities deal with legal issues, 
making the course more specifically oriented for law students which adds a 

professional and academic lives, and focus on various communication activities 
which can be transferred to other situations. Most of the activities were also good 
at combining one or more of the language skills. The activities generally 
demonstrate an effective combination of language with application in a specified 
academic area.  

The exam items are stated such that they help the realization of the course 
objectives. Similarly, the exam items are all related to different issues pertaining 

al matters, which proves that 
the exam actually tests what students can or cannot do with the language in their 
study area. The exam items were based on sufficient and meaningful context, 
and they focus on testing meaning rather than grammatical accuracy. Nearly all 
skills and sub-skills of language have been covered in the exam, typical of 
communicative language testing. The meaningful integration of various skills 
was also commendable.         

Perhaps the only significant drawback of EL is the poor coverage of listening 
skills in the contents.  

In addition to what is presented above as the weakness of each particular course, 

lower degree of academic relevance in all the courses. These include lack of 
different instructional resources and facilities, lack of adequate and continuous 

in the development and/or design of courses. Each of these problems is capable 
of posing significant challenges against the courses addressing the academic 
language needs of students to whom they are given, and hence need to be 
properly attended to. Hence any attempt to make the courses more academically 
useful ought to cater to these problems.        
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Recommendations 
In accordance with the findings of the study, the following recommendations 
have been made to enhance academic relevance of each of the courses.  

A . C ES 

 The course and unit objectives need to be aligned with curriculum goals 
in a way that relates to discipline-specific academic language 
competences of mastery to be attained by students. 

 More authentic teaching-learning content/materials need to be 
incorporated into the course. 

 The language teaching contents, themes and topics ought to be related to 

the course material to suit to the academic needs of each department or, 
at least, a certain, defined area (e.g. business, health science, technology 
etc.) having common trends of academic language use, in a fashion that is 
similar to EL, in collaboration with EFL and subject teachers in 
concerned departments after a thorough needs assessment involving the 
concerned teachers and students.       

 Language learning activities and tasks have to be aligned with or 
resemble what students have to do in their particular area of academic 
study (e.g. a typical writing activity for science students could be lab 
report writing).       

 The language learning activities also need to be supplied with adequate 

and appealing for them. 
 

field of study. 
 Assessment has to be more meaning-oriented than form-focused, and 

discipline. 
 All language skills and sub-kills ought to be represented in the 

assessment activities. 

B . BWS 
 The course and unit objectives need to be aligned with the curriculum 

goals in a way that relates to discipline-specific academic competences of 
mastery to be attained by students. 

 More authentic teaching-learning content that is based on themes, topics, 
and issues pertinent to the concerned 
need to be incorporated into the course. 
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 The language teaching contents, themes and topics ought to be related to 

the course material to suit to the academic needs of each department or, 
at least, a certain, defined area (e.g. business, health science, technology 
etc.) having common trends of academic language use, in a fashion that is 
similar to EL, in collaboration with EFL and subject teachers in 
concerned departments after a thorough needs assessment involving the 
concerned teachers and students.       

 The language learning activities also need to be supplied with adequate 
l 

and appealing for them. 
 

field of study. 
 Language skills and sub-kills ought to be integrated in the assessment 

activities. 

C . E L 

 Much of the current contents of the course ought to be maintained for it is 
in accordance with the discipline-specific academic language needs of 
students, until such a time that the course fails to address their needs any 
longer. 

 The course needs to be slightly revised to include additional lessons for 
listening skills. In addition to these course-specific recommendations for 
improvement, other generic factors that have to be improved if the 
academic relevance of these courses is to increase are provided below. 

 Teachers - EFL teachers and major subject teachers - as well as students 
need to be involved in decisions pertaining to curriculum development, 
improvement, revision or change. 

 EFL teachers need to be given continuous professional development 
opportunities. 

 In addition to their formal education, EFL teachers ought to attend a 
variety of professional workshops, seminars and trainings on language 
and language teaching to keep abreast with latest developments, practices 
and trends. 

 EFL teachers need to undertake small scale, classroom-level needs 
assessme
and use this as an input for instructional intervention. Moreover, they 
need to regularly reflect on and review their teaching practice in order to 
identify strengths and weaknesses for remedial action.  
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 EFL teachers and other major subject teachers where English courses are 
offered need to work in close collaboration in identifying and addressing 
the growing language demands of students. It is also imperative that an 
institutional system that allows for such procedure whereby EFL teachers 
and other major subject teachers work together in solving their common 
problems is installed. 

 The university has to supply the required instructional resources, 
facilities and infrastructure.     
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Biblical and Folkloristic A llusions and Proverbs in Wolde 

Haile's Defend the Name 

Ayenew Guadu
1 

 

Abstract 

It seems inevitable for authors to employ proverbs and proverbial (idiomatic) 
expressions in their literary texts. Those proverbs and idiomatic expressions 
that would be intertextually smuggled into literary texts are said to have a 
contextually varying functions (and/or meanings) and effects. We can identify a 
number of Biblical and folk proverbs intertextually incorporated into the story 
of Defend the Name , as shown in this study. Though the purposes (and/or 
meanings) of those proverbs found in this story may differ in accordance with 
the identity and intention of individual characters who apply them, out of 
twelve examples chosen for our analysis, the first four are employed by the 
colonizer(s) and the rest by the colonized.    

K eywords:  
 
It seems inevitable for authors to employ proverbs and proverbial 
(idiomatic) expressions in their literary texts. In fact, those 
proverbs and idiomatic expressions that would be intertextually 
smuggled into literary texts are said to have a contextually 
varying functions (and/or meanings) and effects. In this respect, 
we can identify a number of Biblical and folk proverbs 
intertextually incorporated into the story of Defend the Name, as 
shown below. In other words, though the purposes (and/or 
meanings) of those proverbs found in this story may differ in 
accordance with the identity and intention of individual characters 
who apply them, out of twelve examples chosen for our analysis, 
the first four are employed by the colonizer(s) and the rest by the 
colonized.  

To begin with, most of the proverbs and idiomatic expressions 
employed by the white man Jonathan (and by other minor 
characters representative of the colonial forces) are meant to serve 
his exploitative designs in particular and to justify the institution 
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of colonialism/imperialism in general. This seems to be quite 
evident, for example, in the following Biblical proverb alluded to 
by Jonathan.  

Being 
an utterance of the character Jonathan, this memorable statement 

appears to be a slight appropriation 

this memorable proverb have been studied by different scholars, it 
would be suffice to acknowledge one important website source 
for the literature I have reviewed on the subject. To begin, 

(Retrieved on Sep. 26, 2011). In this respect, the same website 
source has identified some important sources from which this 
proverb is said to have originated and thereby intertextually 
evolved, the Bible being the most possible origin of the 
theological concept embodied by the proverb: 

Thi
the German-born Thomas à Kempis (c.1380
proposes, but God disposes; neither is the way of man in his 

(Proverbs 16: 9): 

message in Hamlet 
our ends, rough-
26, 2011) 

In the case of the novel Defend the Name, this proverb was 
intertextually alluded to by Jonathan just after he had decided to 
fly to Babilé, and hence it is used to serve as a religious 
justification for implementing his colonialist schemes with 
impunity ( poses. I believe in the 
Almighty, in Him who shall change my dreams into reality ). In 
other words, by alluding to this proverbial statement, Jonathan 
seems to be intent on externalizing the responsibility for his own 
thought and actions to the authority of the Bible. On the contrary, 
in a way that seems to be an externalization of his dialogic 
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voice i.e., his religious ambivalence, Jonathan's decision to 
leave for the land of Babilé appears to be haunted by thoughts and 
discourses of secular sciences, for two reasons explained below. 

In the first place, he seems to have reflected his religious 

(Wolde, 19690: 4) here Jonathan's use 
or 

signify his anticipation of a similarity between the two options, 
vingly to describe 

someone who gives a hypocritical and/or self-righteous 
impression of faithfulness; to this effect, though Jonathan claims 

tyrant who oppresses and exploits the colonized subjects. In the 
second place, in justifying his decision to become a rich man by 
landing on Babilé, a country inhabited by preliterate black people, 
Jonathan tended to believe more in secular science. This can be 
evinced by one of the scientific laws of physics or gravity 

Jonathan as quoted below  

. 
Jonathan's clause quoted here, to explain, is an allusion to what in 
Physics is proverbially referred to as Newton's Third Law of 
Motion. Thus, this reference to a scientific law, as we stated 
above, might imply that Jonathan, as the speaking subject, is 
somewhat ambivalent towards the observance of religious and 
moral principles, such as humility, which are restrictive to 
individual's freedom and free will. In other words, Jonathan's 
reference to this scientific law might signify his firm belief in the 
hegemony of Western scientific thought. That is why he says 

there are reactions to all actions, [and] that the so-called laws of 

(Wolde, 1969: 8). 
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Observe the Sabbath emphasis original.] (Wolde, 1969: 
10). This is one of the Ten Commandments that Jonathan taught 
the native people after he had basked in their hospitality for 
several days. The day was Sunday, hence Jonathan's subsequent 

y should be devoted to prayer, not to hard work or 

and the particular Sunday were used by Jonathan for exploitative 
purposes, for it was on this Sabbath day that he made the illiterate 
natives 
consequently, having swallowed the hymn raw, these black 
people were convinced of their own sinfulness and subservience 
(though, in truth, they were more sinned against than sinning): 

 
Jesus! a forgiver, 
I, on my honour vow; 
To do good and to bow, 
Save myself to any other, 
Help me Jesus, the Saviour,   
Woe to me, to the sinner, 
Glory to thee, the forgiver, 
Open the doors of Heavens 
For me when only I'm kind: 
But whenever I'm unkind, 
Let me with the elves and the ravens. 
Woe to me to the sinner, 
Glory to thee, the forgiver 

 
                                          (Wolde, 1969: 11) 

(4) Time is more precious than gold . This is another very 
significant proverb incorporated into the story of Defend the 
Name.  Let us start by clarifying the context that the specified 
proverb was told off by a policeman to the native people (who 
were confiscated of the gold they had collected at a newly 
discovered goldfield) so as to warn them not to loiter around. 
Hence, we can see that this proverb is employed for evil purpose, 
that is, for ridiculing and humiliating the people concerned: 

nothing. You'll profit nothing. The gold belongs to the 
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government. And the government is responsible for it. You've 
no chance of stealing. These civil servants of the state, the 
police, will guard the mines day and night. So you had better 
not waste your time, after all time is more precious than gold
[emphasis mine.] (Wolde, 1969: 54)                                                                                 

The black colonized characters of Defend the Name also draw on 
folkloric and Biblical proverbs. In fact, most of the examples 
selected for our analysis here are attributed to lady Babilé, for the 
reason that she is the principal character whose proverbial 
expressions are found to be not only more appealing to the reader 
but also very significant to the main themes of  the novel in 
question. For example, the following saying was employed by 
lady Babilé by the time she realized that her innocence and 
guilelessness were the main causes of her tragedies.  

(5 This 
idiomatic stat
to be gained from doing something are not great enough, 
consideri (OED), and thus lady 
Babilé has intertextually drawn on it to express her regret at her 
personal flaws (and at her being too belated to have realized the 
truth about Jonathan and what he was after). Of course, as would 
be expected, she seems to have learned a lesson from her own 
flaws which precipitated her tragedies (and/or bitter experiences). 
That is why she was found strongly advising her son Nathnael 
against estimating the behaviour of people only from their 
external appearance, as shown in the following proverb. 

(6
(Wolde, 1969: 54). As a piece of advice offered by the mother to 
her son, this proverbial statement is apparently a variant of the 

used for saying that one should not form an opinion of something 
or someone only from their external appearance). In other words, 
this popular saying has been intertextually appropriated by lady 
Babilé, in her statement quoted above, for advising her adolescent 
son Nathnael against judging the behaviour and identity of 
individuals only by the color of their skin. Then, in affirming the 
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human complexion. Don't ever estimate people just by the color 
of their skin. After you estimate them by their utility and by the 
criteria of pleasure-maximization and pleasure-minimization, 
don't give any judgement. Reserve it. Take my word, my boy; 
you'll find it useful in your years to come. emphasis mine] 
(Wolde, 1969: 54) 
                                                                                     

(7 . This idiomatic phrase (meaning 
do everything that is possible to make something has 
been intertextually borrowed by lady Babilé in constructing one 
of her utterances: Saying, t I can to revive that 

 I shall move heaven and earth to 
revive that name and restore it [emphasis mine  (Wolde, 1969: 
25). Then, in order to analyze the contextual meaning of this 
idiomatic verbal phrase ( ), both of lady 
Babilé's utterances quoted here should be considered together, as 
shown below.  

l | do all that I can | to revive 
move heaven and earth | 

to revive that name and restore it
semantically similar, and thus the verbal phrases of both 
utterances, being preceded by a similar modal verb shall, imply a 
similar action, namely, the fact that the speaker, lady Babilé, is so 
determined 
By implication, the first verbal phrase  has been 
metafictionally defined (and/or reinterpreted or rephrased) as 
(being the same as) the idiomatic verbal phrase 
earth -made idiomatic phrase 
earth se
semantic structure for the first one, and in borrowing this ready-
made idiomatic phrase, lady Babilé seems to have been intent on 

the novel. As a matter of fact, the use of this type of metafiction 
in postmodern texts seems to be evident in what Bran Nicol 
(2009) points out by quoting the work of the literary theorist 
Patricia Waugh (1984). That is, a three main types of 
contemporary meta  Patricia Waugh (1984), 
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manner to create alternative linguistic structures or evoke 
established forms by inviting the reader to draw on his or her 
knowledge of traditio  (Nicol, 2009: 36
37).  

(8
same character in one of her anti-colonial resistance pamphlets 

For freedom fight / For might is right / When 
led by sight / And light [emphasis mine
we can see from the title and three lines of the poem by lady 
Babilé quoted here, the purpose of her written discourse is to 
encourage her subjects to fight for their freedom from the colonial 
rule, and in so doing, she has intertextually based her argument 
for 

gives you the righ OED). Contextually, we might argue 
that the meaning of this idiomatic saying, coupled with the 

produce the intertextual effect/advantage that would be 
anticipated by lady Babilé as the surrogate-poet and freedom 
fighter-character of Defend the Name. 

  These two 
expressions quoted here, a saying and an idiom respectively, are 
used in Defend the Name for more or less similar rhetorical 
functions. To explain, the former is used in a conversational scene 
between a black boy and a white boy, who were friends, but had 
started to quarrel in the wake of the abortive revolt waged against 
the colonial regime. The white one begins by saying

he was punningly echoed by the black who 
 

 
  

 
                                                         (Wolde, 1969: 88) 
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Ironically, the plot of Defend the Name ends with a tragic 
execution of lady Babilé, which was done in accordance with the 
phoney trials staged by the colonial government. On the day of 
her execution, she had a brief moment to see her son, during 
which she employed an idiom 
regrets at her failure
q
105).  Here, it needs 
seems to have been called up into lady Babilé's mind because, 
after searching her bag, she took out a piece of paper containing a 
poem entitled -  which was a gift 
she had received from Jonathan by the time he arrived in her 
country.  This poem, however, proves ironical because, contrary 
to the content of his poem, the then guest but the now colonial 
master Jonathan malevolently bit the hand that fed him by 
becoming the executioner of lady Babilé.                                            

(10 this 
popular folk proverb is used by Nathnael when he spoke of how 
Jonathan and his co-works would be remembered in history; that 

 

(11 .  This proverb was 
employed by the narrator of the story to satirize the facial 
expressions of one of the elders of the community who was 
proposing that rituals of mourning for the dead should be 
prohibited from 
some relative or friend of ours dies let us not weep; let us not shed 
tears; let us not be out of ourselves. Let us smile, let us be happy; 
let us rejoice at his acquisition of an eternal life; let us bear this 

75). But the narrator mocks 

sincerity through facial expressions. It was quite obvious and 

(Wolde, 1969: 75)       
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Analysis of Amhara Development Association's development 

activities with a framework of participatory development 

communication model 

Mekonnen Hailemariam Zikargae1 

Abstract 
This study addressed the type of participatory development communication 

approach used by ADA since its establishment in 1992 as an indigenous or local 

nongovernmental organization. The literature frame work , a part from the non 

participatory approach considered, participatory model. In addition, the study 

engaged in analytical research methodology in which the primary and 

secondary sources incorporated into the analysis part. Data elicited through 

interview from the primary sources. And most of the secondary sources included 

magazines, bulletins, books, research articles reports and others. Therefore, the 

the participatory approach development communication which entails with 

dialogic approach where 80% of the income from the stakeholders. Its 

performance highly considered the involvement of ordinary citizen in the 

development process of the region.  In addition, the association focused on 

health, education and basic training skills at the grassroots levels to achieve 

social and human capital development of the poorest citizen. It also considers 

participatory community engagement of the community for the community. 
Likewise, participatory model. On the contrary, 
partners used non participatory (Information Education Communication & 

Behavioral Communication Change) approach. Further, the ADA has played a 

leading role in promoting human rights and duties. These were 

responsible participatory action in society by balancing empowerment through 

communication with social respons  To 

this end, 
in the respected social and human capital development. Ultimately, the aim of 
ADA will be to establish capable self-reliance citizenry who are dependent on 

their own independent resources and development process. 

Key words: Amhara Development Association, Participatory, Community, Dialogic, 
Grassroots 
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Introduction  
There are different approaches to address the development process of a 
country that is dependent on the country situations, availability of 
resources, skilled manpower, the existence of technology, and the 
principles of the organization. According to Tufte and Mefalopulas 
(2009), development communication has seen as a strategic tool to 
persuade people to change and enhance development processes. In 1970s 
and 1980s social marketing as behavioral change communication (BCC) 
used to promote and enhance particular individual behavior. This kind of 
approach had not participatory element. In 1990s information, education 
and communication ( IEC) began to be included more systematically with 
development projects. It is a non participatory approach that was useful 
in dissemination of information via production of audio-visual or print 
materials (Ibid).Next to IEC, diffusion model of communication emerged 

Tufte 
&Mefalopulas, 2009, p.2) with the intent of adult literacy campaign 
among the poor peasants. As the name participatory communication 
indicates stakeholders get involved in the development process which 
was ultimately a dialogical communication. Its focus was on 

process in research, problem identification, 
decision making, implementation and evaluation of Ibid). 

many different stakeholders including governments, donors, civil society, 
 

In the same token, objective, established in1992, was 
ALMA, 1995, 

p.10-24). ADA also involved in using a non participatory approach which 
was known as IEC. The IEC, a non participatory approach, used by the 

planning through community-based 
Jelaludin and Genet, 2002, p.17; Packard Foundation-

Ethiopia, 2001). A social marketing(BCC),was a non participatory one, a 
program that was considered in the two decades also a contraceptive 
methods used as a commercial technique(Jelaludin and 
Genet,2001).Therefore, the study has the purpose of examining the 
participatory development communication (PDC) of ADA to community 
development process and finding out the achievements and challenges 
that it has faced during an opt for achieving its objectives in the activities 
of health, education, basic skills training and livelihood 
development(Packard Foundation-Ethiopia,2013).Issues of community 
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participation, human rights, and empowerment, ADA  partnership with 
other development partners, contributions of ADA to community 
development process, and factors that have challenging ADA while 
implementing some of the projects are visited in this regard. Hence, the 
study aims to address the under mentioned proposed questions of 
communication strategy th
objectives and core values. The study posed some questions that could 
consists of communication approaches, partners of ADA, and the 
challenges of community participation in the local development 
processes. 

Q1: What type of communication paradigm ADA employs as a main 
strategy to achieve its objective? 

Q2: Who are the partners of ADA? And do they employ same 
approach? 

Q3: What are the challenges of the community participation at grassroots 
level? 

Further, the research identifies some of the gaps that would not go in line 
with the current paradigm or strategy of communication for development. 
The objective was also examining the practice of ADA in relation to the 
existing paradigms of communication for development. In line with the 
principles of the existing paradigm the researcher compare the ADA's 
objectives. To this end, the study strives to catch up some learned 
experience from the development  In doing 
so, the study look at the profile of ADA, PDC as a conceptual frame 
work, the methodology of data collection and analysis, and finally 
summarizes the conclusion of the research. Thus, this article organized as 
title, abstract, keywords, literature review, methodology, analysis, 
limitation, conclusion and references. 
 

A brief of A D A profile 

According to Waktola (1996) ADA established in 1992 G.C. ADA is a 
non-profit and non-governmental organization from the people of 
Amhara to the Amhara people. Initially, ADA is a membership 
association that targets the entire Amhara region in various development 
activities (as main intervention areas) including health, education and 
basic training skills, and livelihood development (ADA, 2010). ADA's 
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mission committed to promote self-reliance and participatory 
development in Amhara region. Community mobilization considered as 
one of ADA's excellence (Packard Foundation-Ethiopia, 2013.). The 
objectives are community development by participating and promoting 
collaborative working through the actual experience of the community  
(Packard Foundation-Ethiopia, 2013, p.2). However, the association also 
engaged in natural resource management and protection, agricultural 
development and construction. The 80% of the income was from 
membership that contributed to 250 million birr (about 12 million USD) a 
year. At the end, developing self reliance citizenry would be the ultimate 
goal of ADA in the coming decades. 
 

Conceptual framework 

Development communication is the process of intervening in a systematic 
or strategic way with either media (print, radio, telephony, video, and the 
Internet), or education (training, literacy, schooling) for the purpose of 
positive social change. Part of the change is also a bottom up or grass-
roots approach rather than top-down decision making. One of the aspects 
of development communication which served for several decades was the 
modernization paradigm (McPhail, 2009).  

According to McPhail (2009, p.21) "following the criticism and almost 
total abandonment of modernization theory, scholars sought other more 
relevant approaches to development communication. The resulting three 
major theoretical paradigms are rst, cultural imperialism, second, 
participatory communication, and third, entertainment-  The 
participation of the citizen in all aspects of a development process is 
crucial. 

Different scholars, for example,(McPhail, 2009; Tufte & Mefalopulas, 
2009; Inagaki, 2007; Bassete, 2004), view participation as being central 
to positive or successful development process in the developing 
countries. The ever growing development and spread of globalization 
coupled with changing technology, especially the internet, has given new 
importance to understanding how grassroots communication can change 
the world. Participatory communication thrives on input from people 
from all walks of life and of every socioeconomic sphere. Hence, 
participatory communication could be sought as a conceptual framework 
in this regard. 



!"#$%&"$'(&#)(*&+,(*-$.,(/#)#(0#$,($1*(23*2#4$.3-&3)#$*(5$.,663(+0*&+,(!
"#$%&!'()'*+!,-'(+!.#&/$!0#$!12/34$5/67+!.#&/$!0#$+!86&/9:/#!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!;!

(N!

!

Participatory paradigm of communication (PDC)   is considered to be one 
of the strategies that invite the participation of community as a 
stakeholder. According to Bessette (2004, p.14
aspects of different activities of decision makin
Previous approach like IEC and BCC (Tufte & Mefalopulas, 2009) were 
a non participatory approach used as an intervention of family planning 
to bring individual behavioral change. These approach also recently used 

s which could be functioning till these days. To 
Bessette (2004) PDC 

 (p.10).It 
emphasized as a planned activity of participation process that considers 
media and interpersonal communication to facilitate a dialogue. In 
addition, Bassete (2004) recommends  two approaches of development 
communication:(1) approach that favored large scale actions and relied 
on mass media; and (2) approach that promoted grassroots 
communication which is also called community communication via small 
scale projects and use of small media(videos, posters, slide presentation, 
etc.). 

The paradigms highly advocate participation of the citizenry as a 
stakeholder. Why participation? Tufte and Mefalopulas (2009) state 
participation -established goal defined by 
some  (p.4). It is an empowering 
process. Accordingly, s fundamental aim of empowering people to 
handle challenges and influences the direction of their own lives is 
inherited in participation. Narayan 
the expansion of assets and capabilities of poor people to participate in, 
negotiate with, influence, control, and hold accountable institutions that 
affect their lives (p.5).Therefore, 

affairs of their own development, either directly or their legitimate 
intermediate institutions that represent their interest .local development 
plans shall in particular, reflect the voices, interests and development 
needs of the community. Communities shall be provided with adequate 
space to participate in the planning, execution, and monitoring of 
development program, www.ethiosap.org,p.4. 

In summary the PDC states that citizenry participation in all aspects of 
development process decision making, planning, and implementing 
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projects of the community. The modernization, on the contrary, model 
prioritizes top-down, one-way dissemination of modern ideas through 
mass media channels and is premised on a notion that mass media 
messages have direct impacts on the attitudes and behaviors of the 
receivers (Servaes, 2008). And participation is a dialogical horizontal 
approach. However, some also still uses a non participatory approach 
such as IEC and BCC. 

Research methodology 
This research used analytical research methodology
research, on the other hand, the researcher has to use facts or information 
already available, and analyze these to make a critical evaluation of the 

 The sources of data were both primary and 
secondary. Secondary sources were collected as a desk review strategy 
from different books, development programs, reports, working papers, 
journals, magazines and bulletins. The primary data included interview 
from experts and government officials and some documents. 
 

Results and discussion 

 vision, objective and principles are so crucial to 
mobilize and coordinating the capacity of the people and further benefits 
the stakeholders in areas of focus such as health, education, basic life 
skills training, employment creation and other sustained community 
involvement. In addition, set apart a goal to achieve attitude 
preparedness, self-reliance, solving development challenges by its own 
capacity that based on self development, incorporating the maximum 
effort as well as capacity. The World Bank approach (Tufte and 
Mefalopulos, 2009
health education, civic education, income generation, and human rights 
are the core competencies associated with life skills development, and the 
forms of communication didactic and face-to-face. Life skills 
development initiatives are performed in both formal and informal 
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Table 1:  
Establishment May 1992 

Mission The mission of ADA is mobilizing and coordinating the capacity of the 
people , members, and its supporters to foster the development endeavor and 
benefit of the people of the Amhara region in the areas of Health, Education, 
Employment creation, and others in a sustained community involvement. 

Vision To see the people of the Amhara region with enhanced attitude of 
preparedness and self reliance, and solving its development challenges by its 
own capacity through united and concerted efforts in the year 2025. 

Objectives The very essence of the establishment of ADA is to enhance the attitude of 
preparedness and self reliance and capacitating the people of the Amhara 
region for self development; supporting and coordinating the people to make 
maximum use of their capacity for development. 

Values Impartiality support and free from rent seeking, using novel and innovative 
methods, transparency and accountability, ownership and initiation, saving 
and efficiency, public benefit, partnership, sustainability 

Source: Changing the course in Amhara, 2010-2016, the David and Lucile Packard 

Foundation 

roots, partnership, and 80% of 
cost, focused on human capital, and decision in bottom up are some of 

For instance, the contribution of the 
members from2012-2016 ranges from 35.5-250.0 million birr among 2.0-
4.2 million members respectively(Pan African Parliament,PAP,2016) 

Foundation-Ethiopia,2013;ADA,2008,p.37). According to the 

them, in collaboration, strive to achieve their common development 
vision. For instance, there are calls 
those who can solve their own social problem with in their inner 

 (ALMA in Development, 2007). It also calls wi
 

share of the resources for development comes from the community-
 (PAP, 2016, p.101). 

In addition, the organization in principle uses participatory model 
approach at the grassroots level. Scholars also support (Tufte & 
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Mefalopulos, 
It also used  

horizontal communication and dialogue, bottom-up communication, 
income generating activities, and active community participation in the 
mediated public sphere. According to Mefalopulos (2008, p.7) 

-economic dimension 
and more rooted in the cultural realities of development. The 
development focus has shifted from economic growth to include other 

However, ADA did not use holistic approach, where radio broadcasting, 
social networking and capacity building integrated into a joint strategy 
that did not lies in principles of plurality of voice. 

The members are people who support the development of the region and 
some corporate organizations like Bahir Dar, Gondar and Debretabor 
University and AWCE. 
international and local organization such as Packard Foundation, WHO, 
SCD, Engender health Ethiopia, Pact Ethiopia-USAID, FHP/E2A, 
Interact Worldwide/ Big lottery fund, IPAS, UNFPA and EU and some 
others. The participatory model of ADA set and implements its own 
Excellencies that incorporated bottom up decision, community 
mobilization; working at g
contribution is direct program cost; and focused on human capital 
development (Diagram1). 
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Diagram1 

 

 

 

 

 

 

 

 

Source: Adopted, Changing the course in Amhara, (Packard Foundation, July  

2010-June 2016). 
According to 
mission, vision, objectives, and values that foster the development of the 
Amhara region with emphasis in a sustained community involvement to 
use their maximal capacity for development (refer table 1).Participation 

 
 

-2001E.C) 
had brought a significant impact on the human capital development that 
utilized the bottom up participatory approach at grassroots level as a key 
strategy. Accordingly, the partners of ADA in different projects used life 
skills training, IEC materials, linkage of woreda and kebele, community 
dialogue, and entrepreneurship training. Tufte and Mefalopulos (2009) 
supports this kind of approach in life skills training in which the life 
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development communication. In life skills the training, the focus is on the 
development of personal skills. This approach is a right-  
(p.7). 
office emphasizes the implementation of 200 projects which considers 

, materials contribution as well as participatory in terms 

 (to be published as a news 
story). For instance, according to Packard Foundation (2001, p.5), in 
Theory of change, issues affecting the society could be addressed 
through: 
       1. Promotion and application of gender responsive pedagogy; 
       2. Direct engagement with community groups and the creation of 

 raise awareness and mobilize resources for 
 performance or continued 

participation in school, or their risk for early marriage. One of the theory 
of change (Packard Foundation, 2001) objective is to improve 
community support to girls education and empowerment that emphasized 
on the application of family dialogue. For instance, according to the 
Packard Foundation 

 
the last key element of the program 
and girl student leaders in life skills, RH, and menstrual management, 
on the premise that they will then share information with peers, family 
members and others in their communities. Through the diffusion of this 
information, the program aims to encourage an open dialogue about the 
risks of early marriage and shift social norms that promote early 
marriage in these communities. And we are beginning to see some 
positive impact. For instance, some girls who have anticipated in the 
program noted that their knowledge of sexual and reproductive health 
practice-particularly around menstruation-has changed as a result of 
their engagement of this program. Once armed with this additional 
knowledge, some girls have grown more confident to request that their 
schools furnish infrastructural supports around menstruation such as 
changing rooms and (sex) separate toilets (p.27). 

The report (Ibid) also highlighted the roadblocks that affected project 
implementation. Some of the challenges 
and cultural values upon the society are still some of the challenges to 
end child marriage in particular and to project implementation in general; 
child marriage is still a critical problem in Amhara; and information 
exchange mechanism shall use technology . ADA contributed 
since its establishment in the areas of education, health, livelihood, skills 
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training, agricultural and natural resource development and protection, 
road construction, and other activities for about 20 years. The 
contributions, with participatory, bottom up decision and grassroots level, 
in basically four areas that expected to achieve the human capital 
development are as follows: 

Education: 103 schools  and 7 libraries built,112 non formal children 
education center established, more than 0ne million books distributed,19 
thousand adults received practical training,120 low livelihood girls and 
60 children supported and retained in high school, and primary school 
respectively(ADA 1984-2002,2002,p.184). 

H ealth: 84 health and clinical centers established, hospital equipments 
and tools that worth 23.5 million birr distributed to hospitals, RH services 
delivered to 112 woredas,2,891 PH representatives are working, 
integrated health services delivered to 10 million people, family planning 
service delivered to 3.4 million people,124 fistula mothers received 
healthtreatment,4,911 mothers received health services not to transmit 
from mother to child,11,198 people with sexually transmitted disease 
referred to further diagnosis and treatment, anti HIV/AIDs clubs 
established outside(56)and inside(40) schools, and life skills training 
offered to 150 thousand youths(ADA 1984-2002,2002,p.184). 

Rehabilitation and training: 485 agricultural workers trained,7,000 
youths, in basic skills of construction, motor operator, and 
computers,trained,40 street shops established at Bahir Dar city,1,500 
bicycles distributed to youths as a source of livelihood, and 38 flower 
grind machine planted(ADA 1984-2002,2002,p.184). 

Road sector:16 KMs road a long Semien National Park maintained,1.6 
KMs a way to Abay fall maintained,42 KMs road and 38meters bridge 
constructed in North Gondar(sanja masero road),18 KMs Wag himera 
road-delbia kedamit maintained, and 32 meters con neja bridge 
constructed-North Wollo (ADA 1984-2002,2002,p.184). 

On the contrary, the partnership of ADA used the non participatory 
approach of development communication such as IEC and BCC. Further, 
ADA is working to improve human rights of women by making 
accessible education to the girls and improving their lives. The other 
human rights aspect was protecting girls from early forced marriage. As a 
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result, the ADA has played a leading role in promoting human rights and 
 action in society 

by balancing empowerment through communication with social 
For instance, improving 

Sexual and RH practices of young girls in Amhara region through 
retention of girls and mainstreaming SRH activities in the school system 
evidence to human rights. 

L imitation of the study 

The researcher was unable to visit the project areas due to financial and 
time constraints. There is also no interview with the stakeholders. 
However, the researcher elicited interview data fr s 
communication director and public relations expert. 
 

Conclusion 

The ADA established in 1992 by the Amhara as an indigenous non-
governmental organization for the purpose of social and human capital 
development such as health, education, basic skills training and 
livelihood job creation. The objective of the association was to engage 
people of the region so that they can participate in the development 
process to alleviate the deep rooted poverty in the region. In addition, the 
association very much concerned in women empowerment by working on 

from early marriage through the participation of the community at 
grassroots level. The community also largely participated in a bottom up 
decision making of their fate in the development process. As mentioned 

participatory approach development communication which entails with 
dialogic approach where 80% of the income from the stakeholders. 

decision, community mobilization; working at grassroots; partnership; 

human capital development. In line with its objectives and Excellencies, 
the ADA has contributed in the areas of education, health, livelihood, 
skills training, agricultural and natural development and protection, road 
construction, and other activities for about 20 years through PDC 
approach at grassroots level. Moreover, 
with international and local organization such as Packard Foundation, 
WHO, SCD, Engender health Ethiopia, Pact Ethiopia-USAID, FHP/E2A, 
Interact Worldwide/ Big lottery fund, IPAS, UNFPA and EU and some 
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others. ADA is indirectly working to improve human rights of women by 
making accessible education to the girls and improving their lives. The 
other human rights aspect was protecting girls from early forced 
marriage. As a result, the ADA has played a leading role in promoting 

participatory action in society by balancing empowerment through 

society. S
participatory development communication approach. On the contrary, the 
A  non participatory communication approach of IEC 
and BCC. ed 
community involvement in the respected human capital development 
issues. Ultimately, the aim of ADA is to establish capable self-reliance 
citizenry who are dependent on their own resources and development 
process. It could be a golden opportunity which paves the way for 
sustainability of the society in the region. 
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Rhetoric for H istoric Analysis of 

School Radio Programs on H ealth Education in 1930s-1940s 

The S thos  
 

Titti Forsslund1 

Abstract 

In this paper I compare rhetoric strategies of two school radio program series 

in 1930s and 1940s, when Sweden was in process of developing a poor country 

into a welfare state. S is significant and from a pedagogic-

rhetoric perspective I see important for learning, 
inspir  . Ethos is 

here examined through 

good moral character (areté) and good-will (eunoia). I found the listeners of the 

30s programs ascribed a strong ethos with all the three distinctions contrary to 

the 40s programs. Instead of stimulating reflective thinking and learning, 40s 

listeners were given explicit orders on behaviours and reproduction writing of 
what was dictated. The programs promoted obedience and represented a view 

on the listeners as non-autonomous individuals. The potential effectiveness of 
the pedagogical rhetoric is discussed in relation to various contexts.    

K eywords: Ethos, health education, radio format, radio program presenters, rhetoric 
analysis, school radio, student listeners.  
 

Introduction 

This paper focus on two health program series with two different medical 
doctors as experts in the 1930s and 1940s. The programs are part of the 
empiric material I analysed in my PhD thesis on the history of Swedish 
school radio in 1930-1959. The programs were aimed at persuading the 
listeners, school children 9-14 years of age, to learn for changing 
behaviours and life styles. Thus I found rhetoric provided good tools for 
analysis.  
 
Rhetoric is pragmatically oriented and focuses on the persuasive 
functions of a text  and by text  is meant a written text, an utterance, a 
speech, a radio, television or computer game program, for example.  
Rhetoric can be regarded as a pedagogical and communicative strategy, a 
planned and designed communication situation. Rhetorical research, as 

                                                 
1 PhD, Department of Journalism & Communications, Faculty of Humanities, Bahir Dar 
University 
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well as the classical rhetoric, take historical, socio-cultural and situational 
aspects into consideration. A current problem to be solved makes the 
starting point of rhetoric, for example through influencing thought styles 
and behaviour of a defined target group, that the rhetoric has to adapt to, 
considering potentialities and limitations of the communication channel, 
communicative resources and conventions of genre. The aim of rhetorical 
analysis is examination of wh people, with the 
aid of speech, written texts, pictures, music and sounds, and other 
semiotic expressions.  Rhetoric and pedagogic didactics use the same 
questions for planning and analysis of communication: Who wants to 
teach/convince whom, of what, why, when, where, in what way, and with 
which results? 

Sociocultural context 

There was an immense class division in Sweden in the 1920-1930s. 
Poverty was widespread and malnutrition and starvation was still 
existing. Deficiency diseases, tuberculosis and other contagious illnesses 
ravaged. Overcrowded living conditions, draughty homes and vermin 
was reality for many people. Because of snow and ice in the cold weather 
season people stayed indoors most of the time, if they could. Windows 
were shut with adhesive to keep out the winter cold  which also kept out 
the fresh air. These unhealthy environments had to be changed and that 
was one of the most important political issues on the agenda when the 
Social democratic party won the election in 1932. The party proclaimed 
two strategies to develop the conditions for the people: Education and 
Social reforms. Among social reforms were concessional state loans for 
people to build their own modern hygienic homes and for construction 
companies to build hygienic apartment blocks. For general education of 
people of all ages, radio was commonly regarded a good medium, 
although all families did not have access to radio in the thirties. In 1930 
only about one third of the Swedish households had access to a radio set.  
However, radio holdings grew quickly the following years, and schools 
got state subsidies for buying radio sets for education. School radio was 
supposed to provide education that school teachers were not prepared for, 
like health education, and later English language teaching. 
 
In 1931 the School Radio had become part of the Swedish Broadcasting 
Corporation, established in 1925 as a public service corporation, based on 
the British BBC model. A few years before, the School Radio was an 
experimental enterprise under the auspices of the National School Board, 
and various program formats were tested in collaboration with schools.  
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The program format of the health series in the thirties was lectures and 
based on letters from listeners. The producer and 

presenter was Doctor Ljunggren, an old medical surgeon. He made 
himself a voluntary school doctor after his retirement, when realizing the 
bad hygienic conditions and diseases among school children. He 
produced health radio programs, articles for newspaper and teacher 

and books on health education until he suddenly died in 
1934, grieved by many school children and teachers.    
 
In the forties the format of the health program series developed 
tech
mixed with inserted drama scenes, interviews and songs. Among social 
reforms on health service was a State Medical School doctor, now 
appointed as national head of regional and local school doctors in the 
country. This primary national school doctor, Dr. Herlitz, became the 
expert in the 40s school radio programs on health education. The 
programs were produced and presented by a school radio employee.  

Research objectives  

In order to analyse what these different programs do to persuade and 
encourage the listeners, and how the views of children and learning are 
constituted in the programs and in accompanying pamphlets, I found 
some of the key concepts of the classical rhetoric useful.  

Rhetoric theory and method for analysis  

Aristotle (400 be) identified three primary means of persuasion:  
 

Ethos: the character and authority of the speaker  
Logos: the use of evidence and reasoning within the speech  
Pathos: emotions invoked by the speech 

 

Of these three means, ethos is supposed to be the most important. If you 
 or he 

construct their own images of her/him, not only through what she/he 
actually says, but out of her/his entire appearance. In radio programs the 

That includes the tone of the program, which also influences the 
tions. Even logos-persuasion affects emotion, and could 
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Logos, ethos and pathos are thus closely intertwined, though in a speech 
there may be more emphasis of one or the other. Logos-arguments 
address the listeners -arguments are defined by the 

used by a speaker who envisages such an authority that her/his words are 
taken for granted (although the thesis could be dimmed) precisely 
because it is she/he who says it (Rosengren, 1998).  With pathos-
arguments the speaker positions the listeners emotionally for pleasure or 
uneasiness. The speaker could threaten or frighten the listeners, or evoke 
feelings of satisfaction, joy and confidence.  

-  

viewed from two perspectives. From the 

of the self, her/his persona, and the role that she/he chooses to play in the 
particular situation (Mral, 1999; Goffman, 1959/1995). From the 

 is the image of the speaker 
that the listener creates in her/his Fafner, 
1977; Booth, 1983/1991).  
 
From a pedagogic-rhetorical perspective I find the ascribed ethos of the 
listeners as 
enter into dialogue with the program, creating a responsive understanding 
(Bakhtin, 1986) and agree or disagree with it to various extents.  
 
The listeners are ascribed their ethos through the address by the speaker, 
her/his anticipations of the listeners  her
how the listeners are constructed by the content and form of the program 
and in what way listeners constitute themselves in their reception of it 
(Seitz, 1992; Booth 1991). This is en effect not only of the direct address 
of the listeners, but also of the indirect address, the talking about other 
children and adults in the program. In dialogue and mixed programs this 
also concerns the behaviour of the primary actors, their interrelations and 
the way they talk about secondary actors and characters who are 
performing within other inserts in the program.  
 
In line with Bakhtin (1986), Booth (1991) argues that in every reading 
(listening) there is an implied dialogue among author, narrator, the other 
characters, and the reader. If rhetoric is defined as the relationship 
between speaker, topic and addressee, then the reader's response to the 
text constitutes a rhetorical act. A rhetoric of reading includes the reader's 
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ethos, which Seitz (1992) locates along a continuum of submission and 
resistance.  When a text functions as intended, the listeners submit to its 
authority, give themselves over to the perspective of the  implied 
reader, Seitz argues. 
 

(phronesis), good moral character (areté) and good-will (eunoia), are 
useful for interpreting the school radio speakers' presentations of 
themselves and how they explicitly and implicitly present their views of 
the listeners and their ethos. In addition, these three parts of ethos are 
characteristics that the compulsory education was to develop in children, 
according to the National Curriculum, which from 1919 also proclaimed 
that teaching/learning should be student-centred, not teacher centred.  

 
Ethos of speakers and listeners in the programs and pamphlets in 

1930s  

Dr. lectures from 1930 till he died in 1934, aimed at creating 

sleep, skin care and hygiene, sunbathing and swimming, in order to 
achieve and maintain good health and resistance against the 
contemporary predominant diseases. This early multimedia project 
consisted of radio lectures and response programs supplemented by 
pamphlets, offering information about the aim of the programs, 
illustrations, working tasks and questions for discussion. 
 
In the first pamphlet Dr. Ljunggren presents his educational philosophy 
and justifies the subject health education. Addressing teachers he 
emphasizes the importance of creating interest among the children so 
they become "active collaborators in health work". 
cooperation is found in the pamphlet presentation of the first program in 
the thirties. Two child drawings illustrates the main thesis of the 

closed, the air is full of microbes, circulating around a sleeping girl. With 
an open ventilator the fresh air sweeps the microbes away, and the girl 
can breathe a more healthy air. 
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The child listeners are here offered an identification object, a child in bed 
(even if many children, at this time, did not sleep alone in a bed of their 
own). Because a child made the drawings
scientific  information is acknowledged. In addition the drawings can 

s of information from the programs.  
 
In the 1930s lectures a lot of biological logos-information were mixed 
with descriptions of scientific experiments and anecdotes from schools in 
different parts of Sweden and experiences from abroad.  For instance, 
Ljunggren tells in the pamphlet, as exordium to create interest and 
curiosity for the radio program, about a football team in America which 
had trained for many years but never won a match. Their trainer thought 
the guys were not very persevering. He asked a professor who inquired 
about players  nutrition habits, use of coffee and tobacco and if they slept 
with open window.  Everything was all right, so what was the problem? 
In the end the professor found the cause and gave instructions, which all 
the young men followed, and to the entire country's surprise, the team 
won three of America's largest matches that followed at weekly intervals 
after the other.  What was the lack of their hygienic life and what 
instructions the professor gave, you have to try to guess. The answer will 
be provided in the program   (The program topic was rest and sleep.) 
 
In a humorous way Dr. Ljunggren uses logos-pathikos argumentation 
when he explains the clever not there 
only for decoration thinks 
they are familiar with his information: but, as you know, is the 
location for the sense of smell, which gives you warning for air or food, 
by its odour. You then should be careful, so as to avoid the bad smelling 

judgments. 
declares, reminding 

children of their resourceful bodies, before he starts his logos 
explanations.  
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Playing outdoors in the fresh air, the millions of cells of your body gets 

of fresh air. All air is, however, not good for us. Dr. Ljunggren provides 
logos-pathikos warnings about the toxic carbon monoxide, arising in 
careless handling of fireplaces. He also gives instructions how to deal 
with problems, and for once a parent is characterized as competent: Let 
your mother manage the cooker damper . In addition, the smoke from 
cars contains this toxic air. Dr. Ljunggren calls on the listeners: 

rably never 
enter into a garage.  
 
Dr. Ljunggren concretizes in similes and metaphors, as when he says the 
body is a machine or an engine that needs fuel. When he tells about the 
importance of vitamins he makes the following simile: For human body 
vitamins play the same role as the electric spark of an automobile 

.  
 
He also lets the listeners know about recent research, for example on 
vitamins, which provides himself phronesis as keeping up-to-date on 
scientific information, 
grasp the information.  He tells which vitamins and minerals are found in 
which food. While this kind of massive data is hard to remember, the 
logos facts are also written in the pamphlet.  In addition Dr. Ljunggren 
describes diseases caused by vitamin deficiency, such as eye diseases 
previously led to blindness, before it was realized that the cause was a 
lack of vitamin A. Scurvy could be cured with vitamin C, and rickets is 
an effect of lack of vitamin D. This logos argumentation might also be 
understood as frightening pathos information, but in the positive spirit of 
Dr. Ljunggren, the science give solutions. The tone of the programs is 

 
 
The 1930s 
understanding of the lectures, expressed in their letters to the doctor. In 
these programs the doctor repeated issues that had been difficult for 
listeners to comprehend. He excused himself for being bad at explaining 
and he s from their 
letters.  Thereby he humbly acknowledge a ch clarified 
explanation to all radio listeners.   
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were asked to write about their struggles for hygienic change in school 
and at home, and difficulties or obstacles that they may have met. Their 
experiences and ideas were acknowledged; distributed among school 
children all over the country in the public sphere of broadcasting. In 
addition, Dr. writings and drawings and 
their experiences in a book: 
(1932), a more sustainable medium than the radio programs, that at the 
time were not recordable, due to lack of technical equipment. Later 
doctor Ljunggren also published his radio lectures in a handbook for 
teachers and parents.   

 
1930s 

rong ethos, with phronesis, manifested by his child-centred 
humorous and  metaphorically elucidated scientific logos argumentation, 
eunoia e.g. his trust in children and their abilities to learn and act, and 
areté e.g. his humbleness towards the children. Partly because of the kind 
of ethos Ljunggren presented, his child listeners are ascribed a strong 
ethos too, with all the three distinctions included. The school children as 
implied listeners were constructed as capable to learn from scientific, 
biological information and to act in accordance with their acquired 
knowledge (phronesis), they were spoken to as if they were willing to 
learn (eunoia) and to make hygienic changes in their homes and families 
(areté). Listeners also reveal all three ethos distinctions in their response 
letters and their writings that were published in the book.  
 
The teachers, who mostly were implicitly addressed, were also ascribed a 
strong ethos as competent professionals. They let the children work 
actively in the many various ways that Dr. Ljunggren suggests in the 
pamphlets, and they listen to children who 
Parents though, implicitly addressed in the lectures, were mostly not 
ascribed a respectable ethos. They were talked about as not knowing 
what was good for their children; giving them coffee instead of milk, 
having them wear too warm clothes indoors and believing the new 
modern school bath would hurt their children. This representation of 
parents might have felt embarrassing to children listeners. There was, 
however, some exceptions; as in one of  anecdotes a father is 
represented as a good role model, listening to his daughter, reading her 
essay and telling her that he learns a lot from it. He is thus constructed as 
disposed to change in accordance with 
text. This was one of the most important aims of Dr. Lju
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programs  to teach teachers and school children, who in turn teach 
parents. In these 1930s programs children were in focus, constructed as 
potential actors in the modernisation, welfare development process.  

 
Ethos of speakers and listeners in the programs and pamphlets in 

1940s  

In the pamphlet presentation of the first health program in 1940s there is 
a portrait of Dr. Herlitz, who is represented as the main person in the 
pamphlet and in the program. There is no information about the program 
and no questions or work tasks. Readers are only offered lean 
information, telling that the principal school doctor of the National 
School Board will answer some questions [from the program presenter] 
about health education in schools. 

 
The two analytic child drawings in the pamphlet from 1930 and the 
portrait photos of Dr. Herlitz from 1943 may serve as metonymies of the 
two program series in the two decades: Children in focus in the 30s 
health programs, while Dr. Herlitz is in focus of the 40s programs.  
 
Since 1930 the radio production technology and editing facilities had 
developed. The health education program series from 1943 to 1951 went 
through its own development, beginning with a dialogue between a 
recently employed school radio producer (former elementary school 
teacher and frequent school radio user) acting as a radio teacher and the 
expert, doctor Herlitz. The doctor sets the tone in the first program by 
admonishing listeners in an ethnocentric way:  

 

eating! White hands 
about clean hands! Make your mother happy; don't make her nag!" 

 

This kind of what we today would regard as a racist (and urging) 
discourse was not found in Dr.  the 30s. Instead Dr. 
Ljunggren told listeners that we have a lot to learn from our ancestors and 
"indigenous peoples" for their good constitution, due to a wiser, 
nutritious diet.  Modernization is not only of benefit; the refinement of 
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the food in the modern West deprives it of nutritious elements, vitamins 
for example, which was recently discovered as important, Dr. Ljunggren 
told listeners in the beginning of the 1930s.  
 
In the 1940s first health program, listeners were asked to send questions 
to doctor Herlitz. The program presenter read out 
the following program. Dr. Herlitz did not, however, pay attention to the 
listeners . He did not answer most of the questions, and he did 
not give advice that children asked for. Listener reports from schools 
were very critical towards Dr. Herlitz and the program. Teachers 
demanded health programs more like Doctor  from the 30s.  
As a response to this request, the 40s program listeners were asked to 
send drawings and writings on the two following program topics: eeth 
and dental care est and sleep .  
 
In the follow-up programs c , and 
dramatized scenes were performed. However, the listeners  contributions 
were rarely acknowledged, but often dismissed, censured and changed by 
the doctor or the program presenter. The latter mimicked 
way of talking to and about listeners: Birgit Andersson in Ändebol 
school thinks she knows  says the 
program presenter. By the expression "thin idea, 
which she wrote in a rhyme on the relation between health, food, clothes 
and weather, is dismissed. 
mentioned in the program, neither the doctor nor the presenter show 
appreciation of the , which they still had chosen to 
include in the program.   
 
In the following health programs in the 40s, professional drama scenes 
were inserted, written by the school radio producer, performed by 
professional actors and directed by professional instructors from the 
theatre department of the public service radio cooperation. The scenes 

that Booth 
(1991) makes between showing and telling; the scenes are showing what 
is to be inferred by the listeners, as the crucial points to learn from. 
Doctor Herlitz, however, does not let the listeners make their own 
meaning, as he continually tells the listeners how to interpret the scenes. 
He comments on the characters (most boys) and their (bad) behaviours 

reflective thoughts for discussion in class after the program.  
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The treatment of the listeners continued to be more admonishing than 
encouraging. There is hardly any logos argumentation in the 40s health 
programs, but more of authority ethos-pathikos uneasy persuasion efforts 
through direct exhortations, most often without providing justifications or 
explanations, and regularly expressed in a negative syntactic structure: 

 
 
The doctor also introduces pejorative epithets, You must not be a 

indoors activities], - -
whining-  . Listeners who might themselves feel addressed by 

these expressions are thereby ascribed lack of good character (areté). In 
addition listeners may learn to use these nicknames to each other, 
bullying.  
 
This ethos-pathikos argumentation is reinforced by the radio 
presenter/

 
 
The 40s 
authority of the radio teacher. Listeners are told by the radio teacher that 

hings, so we have to bang them, so 

thus seen as pure reproduction and the listeners are not ascribed any 
ability to reflect, think independently or to take their own initiatives. 
 
Sometimes, however, Dr. Herlitz chooses a persona, an image of god-will 
(eunoia), for example 

good, and above all, what is not god for children: having coffee, sleeping 
insufficiently, getting up too late so there is no time for breakfast, having 
too much sweets, etc. He appears to be kind and easy to come to terms 
with when he tells the listeners: You may eat sweets, if not too often, and 
preferably after dinner  he himself is fond of sweets, he confesses, and 
thereby shows some similarity with the listeners, creating a sort of 
communion with the implied sweet-lovers.  Dr. 
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his formal authority and occasionally on his pretension of good will 
(eunoia).  
 
Generally Dr. Herlitz uses his authoritative ethos for negative pathos 
argumentation as he rebukes and threatens about consequences if 

teachers. All adults are represented as being in alliance against children. 
Both the presenter and the doctor say that adults are of the same opinion 

; 
parents what I have said and you will learn that your mothers and fathers 
think exactly as I do, and hence it must be right and good, 
the doctor. He thereby extends his ethos arguments with other adults, 
who constitutes authority figures for the children. 
 
The disrespectful way of talking to the listeners by Dr. Herlitz and the 
radio teacher i  
 
The ascribed ethos of the 40s required change 
of behaviour without being provided with adequate justifications or 
background information. No responsive understanding is expected, but 

 
(cf. Bakhtin, 1986). In the 30s, however, Dr. Ljunggren used logical 
explanations of the functions and needs of bodies, in order to provide 
children with food for thought and to understand the reasons for need of 
change of behaviour and life styles. The 40s listeners, apart from their 
ascribed lack of phronesis, intellect and good sense, they would  if they 
were to identify with the mostly negative represented characters in the 
inserted drama scenes  also be ascribed lack of areté, good moral 
character and eunoia, good will. 

Conclusion 

The question of whether these two program series function as intended, 
and thus liste  authority or whether listeners 
resist this authority (Bakhtin, 1986; Seitz 1992) is a theoretic-analytical 
question concerning  ascribed ethos, as they cannot be asked.  
Comparing the two radio series, which one is more likely to make the 
listeners submit to its authority  monologues
the 1930s with delayed dialogue between well respected partners 
representing strong ethos; the doctor and his young listeners and 
appreciated co-tellers  or the more media-professionally produced radio 
series in the 1940s, with actors of an authoritative ethos and listeners 
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ascribed of a weak ethos, given orders of obedience and not being worthy 
of offering much of logos argumentation. They did not get answers to the 
why-question, explaining the reasons why change is needed and the tone 
of the programs was predominantly negative.  While the 40s listeners 
were represented as passive, non-autonomous individuals, having entirely 
to rely on parents and teachers, the 30s listeners were represented as 
competent, active citizens in the modernization process. 

Discussion 

The results show that there is no linear historic development, but a 
backlash in child-centred pedagogy. The Swedish National Curriculum 
from 1919 (which lasted till 1955) promoted learner centred education 
instead of previous predominantly teaching-centred instruction. How can 
this backlash be explained? It might be regarded as some kind of 

- - the 
current World War two, which ended in 1945. Sweden was not directly 
involved in the war, but most men were called up for preparedness for 
military service in case Sweden would be involved. (Happily Sweden 
could use money for building the welfare state for the people instead of 
financing war!) 
 
The national School Commission, published in 1946 states: ositive 

. The 
commission also tells teachers not to use impositions if they are not 
clearly  (my translation from Swedish, SOU 1946:15 p 6  as 
are all quotes from manuscripts and pamphlets in this paper). As the 
School Commission had to emphasize positive actions, Dr. Herlitz and 
his school radio producer and presenter might not be exceptional of using 
the negative tone towards school children. However, other program 
presenters and medical doctors in other program series, used more 
positive ways of addressing the listeners. In addition, Dr. Herlitz was 
later replaced by other doctors for health radio programs, even though he 
tried to influence the School Radio institution, because of his authority 
position as the National Primary School Doctor. The Public Service 
broadcast institution was not entirely autonomous from the State until 
1959. At that time there were two radio channels, and one television 
channel had recently started. A new agreement concluded Swedish Radio 
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(including television) alone should decide what was to be broadcast  in 
the spirit of Public Service.2 
 
Suggestions for future research in contexts of E thiopia 

It would be interesting to learn more on the potential of educational radio 
in Ethiopia, as this medium is very important, not least for people in rural 
areas lacking electricity and for illiterate people. There are previous 
studies on radio for education/information on HIV/AIDS, on agriculture 
and on harmful traditions like female genital mutilation, child marriage 
etc. I have however found only one Ethiopian study that inquired why 
people do not listen to radio programs that were produced for them. Non-
listeners found the too difficult to 
understand, too formal, and the talk was not addressed to them. Radio is 
not for uneducated people, they said (Ekström & Sjöberg, 2013). I have 
not found any studies on radio format and addressing of listeners in 
Ethiopia. 
interesting, for enhancing radio production and presentation for the 
people who most need radio. I used children, the target group of a 
Swedish radio program, as my co-researchers (Forsslund, 1986), which 
was very useful for the educational radio producers and later caught 
interest at international media research conferences for more widespread 
publication Young radio list creative mental interaction and co-
production  2014). I hope future researchers and students will continue 
and develop this kind of research for making use of incredible, 
unexplored potentialities of radio for education. Programs for those who 
should be the supreme beneficiaries and potential participant co-
producers of the radio medium!    
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Ethiopian English  Perceptions, Practices and 

Challenges of Differentiated Instruction 

 

Zewudie Tamiru
1
 

Abstract 

perceptions, practices and challenges of differentiated instruction. To achieve 
this goal, a qualitative type of case study was employed. Four English language 
teachers of Bahir Dar Tana Hike General Secondary and Preparatory School 
were selected as participants using comprehensive sampling technique. 
Observation and interview were utilized to gather data and the results were 
analyzed qualitatively; particularly through describing what was really 
happening in the classrooms and narrating their responses. The findings 
indicated that half of the interviewees had good perceptions about differentiated 

strategies may be attributed to their limited knowledge of differentiated 
instruction, lack of commitment, time constraint and large class size.  

K ey words: differentiated instruction, content, process, product, learning environment 
 
Introduction: The Concept of Differentiated Instruction! 
Differentiated instruction is a pedagogical approach to teaching and 
learning for students having differing readiness levels, interests and 
modes of learning within the same classroom (Stradling & Saunders, 
1993). The authors hold the belief that differentiated instruction (DI) is 

learni , styles and rates of 
(Stradling & Saunders, 1993:129). Tomlinson (1999) a 

germinal in DI suggests what teachers can do to differentiate instruction. 
She believes that teachers can challenge and vary the instruction by (a) 
presenting lessons at varied levels of difficulty (b) changing the way in 
which students work, and (c) varying the degree of scaffolding. 
According to her, the ultimate aim of DI 
growth and individual success by meeting each student where he is or she 
is at the time and assisting them in the learning process. 

 
The corner stone of differentiation is active planning: the teacher plans 

instruction strategically to meet learners where they are and to offer 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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multiple avenues through which they can access, understand and apply 
ntiation, 

Heacox (2002) describes that the intention is not on the adjustment of 
students, but, rather, the adjustment of teaching and instructional 
strategies employed making it about learning, not teaching. Thus, the role 
of the teacher is a facilitator who guides students work and allows 
students to demonstrate strengths and interests through well prepared 
instructional planning (Heacox, 2002). In the same vein, in language 
teaching, Scanlon (2011) underlines the fact that providing appropriate 
instruction has impact on students acquiring language skills. The author 
claims that for instance, most reading problems occur due to the failure of 
instruction to meet the needs of learners (Scanlon, 2011). 
 
Different scholars define the term DI in many ways. They regard it as a 
process, method/an approach of teaching; a technique; a set of strategies 
and a teaching philosophy according to the way they perceive it. For 
instance, Convery and Coyle (1993) consider it as a process by which 
teachers provide opportunities for learners to achieve their potential, 
working at their own pace through a variety of relevant learning 
activities. Gartin, Murdick, Imbeau, & Perner (2002) define DI as a 
method for developing curriculum for successful learning and instruction, 
not a method of lesson planning. Tomlinson & Jarvis (2009), seen DI as 
an approach to curriculum and instruction that systematically takes 
students differences into account in designing opportunities for each 
student to get the input they want. Tomlinson (1999), indicates that DI is 

and instructional preferences by teaching the same material to all students 
using a variety of instructional methods, or at varying levels of difficulty 
based on the readiness, interests and learning profiles. As to Tomlinson 
(1999), DI is not a single strategy, but rather an approach to instruction 
that incorporates a variety of strategies.! According to her, DI is also 
viewed as a teaching philosophy that every teacher should follow 
(Tomlinson, 1999). 
 
Although DI seems to be a broad term, it mainly refers to those 
classroom practices embodying student learning styles, interest, readiness 
and prior knowledge (Benjamin, 2002). Therefore, knowing the students 
prior knowledge, interest, readiness to learn and learning profiles (i.e. 
learning preferences and intelligence) are key ways to differentiate the 
lesson in terms of its content, process and product. In general, as 
Tomlinson (1999:15) points out, DI is guided by general principles of 
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Similarly, different researchers have different views about DI and the 
whereabouts. Some people believe that classifying learners as high, 
medium or low 
claim that this type of division and delivery of DI which is based on the 
needs and abilities of students has little or no impact even for gifted 
learners (Davalos and Graffin, 1999).Likewise, a similar attack was made 
by Aliakbari & Haghighi (2014) about DI. They contend that as there is 
no proof that students learn best when instruction matches their preferred 
learning style and the premise behind DI is unconfirmed. While some 
authors hold the belief that preparing special class for special students 
might be a better solution. In relation to this, Wang (2009), states that 
educators find placing special needs children into different class as 
beneficial as they are able to apply curriculum formulated specifically for 
special children. Likewise, children with disabilities benefit from this 
system not only because of the appropriate curriculum, but also the 
thought of attending classes with classmates having the same disabilities 
enhances their confidence or self-esteem. Moreover, being segregated 
assures the security and sufficient support special children need (Wang, 
2009).  
 
However, still other researchers claim that these segregation Vs inclusion 
dichotomy should not be a topic of discussion anymore because the 
inclusion of special needs students in the normal classroom is a broad 
agenda of human rights which emphasizes that segregation of any from is 
morally incorrect (Avramidis, Bayliss & Burden, 2000).Therefore, 
keeping all students engaged, including those who are gifted and special 

r in 
inclusive classrooms where DI is applicable rather than in special 
classrooms. According to Tomlinson (2006:99) one of the most important 
reasons that has driven the need for differentiated instruction is the 
"movement toward inclusion of special education students". Therefore, 
the majority of researchers including Tomlinson dispute the idea of a 
different school for different learners and even the same class with 
uniform delivery of instruction instead they recommend that if DI is 
implemented as a teaching-learning strategy in the same class for various 
types of learners, they all will be benefited. For instance, Winebrenner 
(2001:70) argues that "the underachievement of gifted students may 
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result from a one-size fits-all curriculum as students learn to take the easy 
way out early in life when they are praised for the completion of 
effortless tasks." 
 
As far as the rese   is concerned, though the researcher 
found commonalities from the above arguments in that their purpose is to 
help learners to be more successful but from different perspectives, the 
present researcher believes that in our context i.e., Ethiopia, the inclusive 
classroom may not be costly and morally it is safe for the learners, so DI 
could be a better option in the inclusive contexts as there are different 
forms of organizing  learners in the same group apart from ability 
grouping which is only one of the types. Therefore, the researcher 
supports the last group of scholars who proved that DI works best in a 
diversified classroom because as Tomlinson (2005) asserts making a 
difference means making it different. From this one can infer that DI is 
intended to benefit all types of learners that a teacher may encounter 
commencing from gifted to mild or even severe disabilities to receive 
appropriate education in the same class.  
 
The H istory of Differentiated Instruction 

Research indicates that the roots of DI have gone back in the 1600s. At 
the time, one room school house was the staple in education where a 
single teacher taught academic basics to several students. Then, the 
grading school began after the 1900s and the assumption, children of the 
same chronological age may have different academic performances was 
almost neglected (Gundlach, 2012). Consequently, education which 
con
almost ignored. Instruction was also teacher-centered rather than student-
centered (Hilyard, 2004). Hilyard (2004:1) describes the curriculum and 
the instruction as "one-size-fits- all  

 
However, with the introduction of achievement tests as well as 
intelligence tests, this assumption was found to be wrong as there were 
achievement gaps and different learners were found to have different IQ. 

have multiple intelligences and unique strengths. Thus, there is a need to 
adjust the instructional strategy so as to make the lesson relevant, 
enjoyable and interesting for all students. Gardner (1983) explains that 
teaching should not be only to benefit the average students rather the 
gifted and the struggling students needs and intelligences should also be 
considered. Otherwise, treating every one or teaching class of students 
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who have mixed abilities, variety of stronger intelligences, and students 
of having different background knowledge in a similar technique is not 
fair. In his words, he further elaborates that: 

If we had exactly the same kind of mind and there was only one kind of 
intelligence, then we could teach everybody the same thing in the same 
way and assess them in the same way and that would be fair. But once 
we realize that people have very different kinds of minds, different 
kinds of strengths _ some people are good in thinking spatially, some 
thinking in language, others are very logical, other people need to be 
hands on and explore actively and try things out _ then education, 
which treats everybody the same way, is actually the most unfair 
education (Gardner, 2006:255). 

According to Gundlach (2012), in differentiated classrooms, teachers do 
not necessarily have to come up with different activities for each student. 
Instead, teachers may have all students working on a single activity but 
following different paths, r 
appropriate levels of development and learning styles. Nowadays, 
variability among groups of learners is being noticed everywhere in the 
world. In relation to this, Tomlinson, (2003) states that DI is build up on 
theories that acknowledge the fact that mixed ability students are 
presented in every class and these learners learn in different rates and in 
many different ways. Anderson (2007:50) pinpoints some of the types of 

demonstrate above-average intelligence, students 

students who are educationally disadvantaged, students who have a slow 
rate and student who qualify for special education service
student has his/ her own and unique way of understanding and processing 
information.  
 
In Ethiopia the practice of DI in one classroom was also applied for some 
years. The government gave a name to that kind of class as self-
contained . A single teacher taught grades 1 to 4 students
subjects until students complete the first cycle. Here, the researcher 
beliefs that the assumption was to help and to identify the strengths and 
weaknesses of each and every student through continuous follow up and 
ongoing assessments and to fill their gaps in all subjects through the 
process. For the researcher, this practice was a  good beginning for DI to 
become feasible although it has its own draw backs if of course teachers 
were not qualified enough to vary instructions in all subjects according to 
the needs and interests of the students. The researcher argues that 
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teachers could be over loaded and the students again might be bored 
when the same teacher repeatedly teaches them. Nevertheless, the 
practice of DI by the teachers who teach only in their qualified profession 
is what the present researcher believes for the betterment of quality of 
education as a whole. 
 
The Need for Differentiated Instruction 
Regarding how learners learn, scholars have proved that individuals do 
not learn in the same way (Fischer & Rose, 2001; Green, 1999). 
Following this, the current state of the art in education has been 
influenced by several renowned theorists who have investigated the 
different methods learners use to conceptualize ideas and argue that DI is 
a viable alternative to traditional teaching. It offers students the options 
of moving on to more complex material once they have mastered certain 
key skills; it assists the teacher to be a more dynamic, competent, 
creative, and professional educator. In addition to these, it also creates a 
purposeful learning environment that maximizes opportunities for 
meaningful learning to take place (Brooks, 2004).  
 
If EFL/ESL teachers differentiate instructions, students having specific 
needs, cultural and linguistic differences can be helped in a better way.  
This is because DI enables teachers to know the learners strong and weak 
points and to help them enhance and strengthen the strong ones as well as 
to assist them to overcome the weak ones when given 
specific/differentiated instruction. EFL/ESL Students have to acquire 
fluency in the four macro skills: listening, reading, speaking, and writing, 
in order to become fluent and proficient in the target language. Therefore, 
in language classrooms, the teacher has to adjust the instruction-trying to 
apply one or more teaching approaches so as to scaffold the students to 
master the standards.  In this regard, Hallahan, Kauffman and Pullen 
(2000) assert that one of the foremost reasons that initiated the use of DI 
is the presence of special needs students who should get special attention. 
They claim that teaching these students using the traditional methods is 
almost ineffective as their learning profiles might also vary as per their 
illness. 
 
There is also variability in the usual classrooms where almost all students 
assumed to be normal. Sapon-Shevin, (2000/2001) pinpoints that apart 
from students identified as having learning problems, a class room 
usually composed of mixed ability students sit side by side. Some of 
them include highly advanced learners; students whose first language is 
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not English; students who underachieve; students from diverse cultures, 
economic backgrounds, or both; students of both genders; motivated and 
unmotivated. Thus, in order to accommodate all these diversities in a 
single classroom, there is a need to create awareness in all educational 
institutions about the significance of differentiated instruction.  
 
In language teaching, with the introduction of the Humanitarian 
Approach, different approaches to the teaching of English have appeared 
such as Silent way (SW), Total Physical Response (TPR), Suggestopedia 
and Community Language Learning (CLL) and they acknowledge 

tment to everyone. Similarly, 
 

DI. In general, all these language teaching methods and approaches 
together with the human rights and Individuals with Disabilities 
Education Act (IDEA) foc
addressing the diversified needs of students. All together contribute a lot 
to think of DI as a teaching philosophy that every teacher should follow 
for the success of students. That is to acquire the macro and micro skills 
in order to become fluent and proficient language users and for the 
betterment of the teaching learning process in general. Consequently, the 
major objective of DI is to address the unique needs of each learner and 
this plays a pivotal role to the quality of education  and when there is 
quality, everyone will be productive in his/her learning and true learning 
will take place.  
 
In relation to equity, research indicate that equity in education can only 
be met if teachers find the way to meet the diverse needs and interests of 
their students and to do that there should be a shift from the traditional, 
undifferentiated instructive approaches that do not facilitate the 
construction of knowledge for all students in mixed ability classrooms to 
differentiated classroom where the various individual needs would be 
taken in to consideration (Gamoran & Weinstein, 1995). 
 
Likewise, providing students multiple avenues for learning is an excellent 
opportunity for EFL learners to master the contents of the language and 
to develop their language skills as well as proficiency in the language. If 
EFL/ESL teachers create this golden opportunity for their students, 

will be enhanced. 
Regarding the role EFL/ESL teachers should play so as to assist learners, 
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Ways to Differentiate Instruction 

her to 
realize that classrooms must be places where teachers pursue our best 
understandings of teaching and learning every day, and also to recall that 
no practice is truly best practice unless it works for the individual 

ehind legislation, schools have been 
forced to look at students differently and to find ways to treat students 
who are different in their readiness, interests, cultural backgrounds, prior 
knowledge, and learning profiles accordingly. In relation to the 
implementation of DI in the class rooms, Levy, (2008) describes that 
almost all teachers differentiated the instructions in one way or another 
way. For instance, allowing more class time to finish an assignment, 
giving choices of which book to read and mixing up the different types of 
assignments given throughout the week, Levy underlines that they are all 
ways to differentiate instruction; however they are not individually 
responsive to student needs. Thus, Levy recommends that teachers must 
be flexible in order to create such a learning environment and they should 
be aware of how to different instruction to address these differences by 
giving due attention to the following most prevalent ways of 
differentiating instruction: 
 

Readiness 

Readiness refers to the 
performance level.  This will be boosted if the tasks and activities 

ry. Vygotsky (1978) suggests that the tasks given to the 
learners must be within the zone of proximal development (ZPD). This is 
because true learning occurs in this zone. He defines ZPD as the gap 
between what an individual/a learner can do by him/her self and what he 
can do with the assistance of the peers or teachers or any capable person. 
Consequently, in order for the learners to work with in this zone, the 
tasks should be neither too easy nor too challenging rather they should be 
a little beyond the learners level of understanding (i+1) (Krashen, 1982).  
 

Interest  
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be able to make connections between the new learning with the previous 
experiences and in that case, they will find the contents appealing, 
intriguing, relevant and worthwhile. Studies asserted that interest-based 
instruction is linked to motivation and it appears to promote positive 
impacts on learning (Renninger, 1998; Tobias, 1994). Adapting the 
instruction in light of the interest of the students is essential to boost 

their productivity and their creativity. The tasks should be interesting for 
the learners so that they will be able to develop their confidence and they 
will be independent or autonomous learners. Generally, modifying the 

competence and self-determination in learners apart from creating 
positive learning behavior, such as willingness to accept challenge and 
persist in it (Collins & Amabile, 1999). 
 
L earning Profile 

at 
can be affected by numerous factors including learning style (being 
auditory, visual or kinesthetic), intelligence       which all learners posses 
but in different ways (learners may possess eight or more intelligences 
that interact one another which are verbal/linguistic, 
logical/mathematical, visual /spatial, bodily/kinesthetic, interpersonal, 
intrapersonal, musical, naturalistic and existential intelligences, gender, 
and even culture differences also affect the learners preference of the best 
possible way of learning (Dunn, 1996). Everyone has his/her own way of 
acquiring the contents. The best way of acquiring information for a better 

 
 
What to differentiate? 

According to Tomlinson (1999), the following four elements are very 

needs. These are: content, process, product and classroom environment. 
 
Differentiating the Content (what is to be taught) 

In any classroom, it is assumed that there is inconsistency among class of 
r age, gender/sex, back ground, readiness, 

interests, intelligences and others. Having these diversified needs in to 
account, teachers should vary the contents/topics accordingly. Hence, 
modifying the content/ refers to modification of what teachers teach (the 
curriculum). This is because students in a class may be completely 
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unfamiliar with the content/topic presented in a specific a lesson, some 
students may have partial mastery, and some students may already be 
familiar with the content before the lesson begins. 
 

Designing tasks and activities 
classification of levels of intellectual behavior from lower-order thinking 
skills to higher-order thinking skills) that is from remembering, 
understanding,applying,analyzing,evaluating to creating is one of the 
strategies used by teachers to vary  the content so as to make the lesson 
understood by all students in the classroom. Take, for instance, teachers 
may design lower level activities which require students to remember or 
understand a concept for students who are unfamiliar with the content. 
On the other hand, students who mastered partially may be required to 
apply and analyze the content. Conversely, students who have high levels 
of mastery of the content may be expected to evaluate and to show their 
creativity to express the content from a different point of view. 
 
Differentiating the Process (how to teach) 

Differentiation came up with the idea that there is no uniformity among 
any group of students. Teachers should vary not only what they plan to 
teach but also how they present the contents and this actually refers to the 
process of learning. Everyone has unique way of acquiring the content 
and this differs depending on his/her preferred learning style /visual, 
auditory and kinesthetic/ as well as their intelligences /some students may 
have stronger interpersonal intelligences and they may choose to work in 
pairs or groups than those whose intrapersonal intelligences are high. As 
a result, teachers need to identify the students first to enhance their 

 
 
Differentiating the Product (what the students produce at the end) 

In a differentiated classroom, the students have given the opportunity to 
produce what they have done or mastered in a range of possible ways in 
light of their preferences. What the students produce at the end of the 
lesson to demonstrate the mastery of the contents is referred to as the 
product. The students might be given the option of rewriting the story 
having a different ending, preparing oral presentation or writing a 
portfolio on a certain topic. Generally, ongoing assessment in the form of 
quizzes, tests, projects, reports, presentations, debates, and others can be 
taken as the various ways students show their understanding of the 
contents. 
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Differentiating the C lassroom Environment 

The classroom environment which comprises of the physical layout of 
the classroom, the way the teacher uses the space, environmental 
elements including lighting, as well as the overall atmosphere of the 
classroom should be supportive for the students to motivate them for 
learning. In language teaching, for example, language teaching methods 
like suggestopedia also support the notion of creating conducive 
environment for optimal learning to take place. 
 
In general, research recommend that by adapting the four elements that is 
the thing to be taught (content), the encouragement of critical thinking 
(process), the provision of a variety of opportunities for students to 
demonstrate  what they have learned (product), and the creation of a 
pleasant and secure environment according to the students readiness, 
interests and learning profiles are key remarks of differentiation to ensure 
that most students including students with learning difficulties get an 
opportunity to achieve high academic outcomes (Lewis & Batts, 2005). 
 

Strategies Used to Differentiate Instruction in E F L Contexts 

Though scholars suggest various strategies for differentiation, following a 
flavor of DI strategies which might be more applicable in EFL 
classrooms as suggested by Bongolan& Moir (2005)  
 are presented. 

1. Vocabulary and language development- teachers introduce new 
concepts by discussing vocabulary words key to that concept and 
by e  

2.  Guided interaction- 
together to understand what they read through listening, speaking, 
reading, and writing collaboratively about the academic concepts 
in the text. 

3. Meta-cognition and authentic assessment- teachers model and 
explicitly teach thinking skills (meta cognition) crucial to learning 
new concepts. It a critical skill for learning a second language and 
a skill used by highly proficient readers of any language. With 
authentic assessments, teachers use variety of activities to check 

second language need a variety of ways to demonstrate their 
understanding of concepts. 
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4. Explicit instruction-teachers explicitly or directly teach 
concepts, academic language, and reading comprehension 
strategies needed to complete classroom tasks. 

5. Meaning-based context and universal themes-teachers may 
take something meaningful  and 
use to interest them in academic concepts. Research shows that 
when students are interested in something and can connect it 
to their lives or cultural backgrounds they are more highly 
motivated and learn at a better rate. 

6. Modeling, graphic organizers and visuals-  use of a 
variety of visual aids such as pictures, diagrams and charts help 
students easily recognize essential information and its relationship 
to supporting ideas. Similarly, visuals make both the language and 
the content more accessible to students. 
 

Statement of the Problem 

Every learner has his/her own learning style, linguistic background 
knowledge or individual pace of learning and developing. Similarly, the 
majority of English as foreign language classes involve students of 
varying abilities (Richards, 1998).  It is true 
different. Some of them are at the top level, some are medium and some 
of them are poor academically. Though every teacher in a traditional or 
the latest learner-centered approach, differentiate the instruction in one or 
another way as some studies have indicated, (may be tutorial, active 
learning methods, continuous assessment) though all these are intended 
to identify students gaps and to assist them according to their needs, they 
are not practicing as they intended and it is not in a systematic manner.  
 
Nonetheless, from the personal experience, informal 
discussions with colleagues and personal readings, there is no appropriate 
response on the part of teachers. But, there should be a planned and 
systematic way of delivering lessons to differentiate the content, the 
process and the product of learning, so in Ethiopian context DI might be 
a better way of narrowing the achievement gap of students at any level 
because there is no homogeneity among any group of students rather they 
are distinct at least in some ways. Therefore, in order to provide fair 
education, considering these varying level  be 
one of the solutions and to do that the researcher believes that 
implementing DI could help. 
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Currently, in Ethiopian context, all schools and universities at any level 
are obliged to follow learner-centered approach of teaching. This implies 
that all teachers at any level are expected to account for the needs of 
students. Concerning this, Borko, Mayfield, Marion, Flexer & Cumbo 
(1997)  point out that in a student-centered classroom, teachers use a 
wide variety of instructional strategies and approaches to scaffold 
learning in order to ensure that each student links solidly with the 
important knowledge necessary to achieve understanding. Thus, if this is 
the case, the question is, are  the 
instructions to address the diverse needs and interests of students? 
Having this concern in mind, the researcher intended to assess the 

implementing differentiated learning in heterogeneous classrooms.  
 
In Ethiopia, many people compliant about quality of education. The 
Ministry of Education (MoE) also point out that there is continuous 
decline on the quality and relevance of education which is below the 
standard at any level (MoE, 2002). The researcher in her teaching 
experience at 
poor background knowledge particularly in the first few years of their 
stay in the university. Many of them have failed to pass in English and 
this experience together with personal motivation inspired the researcher 
to see how the teaching learning was going on in high schools. Scarcity 
of research in the area in Ethiopian context specifically in EFL/ESL 
context also encouraged to work on relatively new approach of teaching. 
This is because research also proved that DI has to be studied in order to 
bring a change in teaching. In this regard, Valiande & Koutselini (2011) 

he theory that supports differentiated instruction has great 
impact in teaching all over the world bringing major changes in the way 
teachers envision and practice teaching"(Valiande & Koutselini 2011:4). 
In language teaching, Dahlman, Hoffman & 2008) research 
also confirmed that there is a huge gap in literature that addresses the use 
of DI in the ESL contexts. 
 
In connection with DI, though there are some studies conducted at global 
level, almost all of them focused at primary school level and very few at 
local level. For instance, Suzette (2016) carried out a study entitled 

iated Instruction in Elementary 

Florida, teachers have good perceptions about DI and apply different DI 
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study concerning primary school 
ons, practices and challenges of DI indicated that 

primary school teachers at Awi Zone had poor conceptions about DI and 
they follow the traditional one-size -fits all approach for all the subjects 
given at schools. Nonetheless, as far as the present researcher  reading is 
concerned, there is scarcity of research in the area at local level and 
nothing has been done from EFL/ESL perspectives regarding DI and this 
makes this study different from the previous studies. Hence, this 
particular study tried to examine the perceptions, practices and possible 
challenges that impede Tana Hike General Secondary and Preparatory 
School EFL teachers to differentiate instruction in order to assist the 
students by answering the following research questions: 
1. What are the about DI?  
2. What kinds of differentiated strategies do EFL teachers employ in the 
actual classrooms? 
3. What are the challenges of implementing DI in EFL classroom? 
 
Theoretical frame work 

Multiple Intelligence Theory 

DI was primarily based on the theory of multiple intelligence and brain-
compatible research (Bender, 2012).  Multiple Intelligence Theory (MIT) 
was originally proposed by the Harvard University Professor Howard 
Gardner in the early 1980s. MIT has a paramount significance as well as 
implications for instructional diversification. The idea that all human 
beings possess eight or more intelligence implies that there is variability 
among any group of students in their innate abilities that they all have. In 
the classroom, some group of students may have similar stronger 
intelligences and others might have different. Therefore, identifying the 

crucial for the success of the students. In relation to this, research 
indicates that MIT is presented as tools for learning and problem solving 
(Campbell, Campbell & Dickinson 1999; Green, 1999). Creating 
opportunities for all students, by enriching the classroom through 
multiple techniques and assessment forms, develops students and brings 
out their strengths (Campbell, Campbell & Dickinson 1999; Green, 
1999). Likewise, Freeman (2000) says that MIT has been influential in 
language teaching circles. She further explains that teachers who 
recognize the multiple intelligences of their students acknowledge that 
students bring with them specific and unique strengths, which are often 
not taken in to account in classroom situations. 
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Due to the emergence of MIT, changes have been made in school 
curriculum in order to consider the new view of human capacities Weiner 
(2001). Many public and private schools started to base their curriculum 

ames of Mind in 1983. 
 related materials have the strong potential to improve foreign 

(Snider, 2001:6). Christison (1996:10) in her part also indicates that by 
applying MI theory, EFL/ESL teachers can address the great diversity in 

Therefore, DI bases its roots in MIT as 
instruction would not be fruitful if the curriculum or the contents to be 
taught, the way the lesson will be delivered and the way the learners 
expected to demonstrate what they already mastered and the overall 
classroom situation promotes learners diversified intelligence that is 
verbal/linguistic, logical/mathematical, visual/spatial, kinesthetic, 
interpersonal, intrapersonal, musical and/or naturalistic intelligence in to 
consideration.  
 
Brain Research 

Research indicates that though genetics plays a role in brain 
development, environment influences seems to play an even greater role. 

development and their intelligences (Sousa, & Tomlinson, 2011). Good 
instruction within the classroom requires utilizing the brain skillfully, to 
process, store and retrieve information (Greenleaf, 2003).  
 
Learning Styles 

According to Dunn (1983), learning style is based on the concept that 
individuals differ significantly in the way (or style) that they concentrate, 
absorb, and retain new information. This style, as Dunn (1983) described, 
comprises of a combination of environmental, emotional, sociological, 

physical, and psychological elements that permit individuals to receive, 
store, and 496). As opposed to IQ, which 
was regarded before Gardner as static, multiple intelligence as the name 
implies refers to the various ways human beings perceive this world. 

develop as a person learns and grows Silver, Strong &Perini 1997:23). 
Thus, as mentioned earlier, if teachers identify students and encourage 
them to know their preferred way of acquiring the contents, the way they 
learn is not static, but it can be improved throughout the year and the 
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teachers responsibility should be helping students to know their learning 
styles and to modify the content, the process and the product accordingly. 

assist the students in many ways. It can help the students to achieve better 
results academically and to improve their attitudes toward learning. 
Besides, knowing the learners learning preferences can help the teacher 
to take advantage on the students strengths and to become familiar with 
the concepts that they may find challenging (Green, 1999). 
 
Zone of Proximal Development 

lopment (ZPD) which refers to the 
gap between what a learner can achieve by him/her self and what he/she 
can do with the assistance of the teacher or more capable peers has also 
very significant implication for DI. In order to develop the ZPD, 
Vygotsky claims that learners must actively interact socially with 
knowledgeable adult or capable peers. Here, the teacher role is very 
decisive particularly for the struggling learners to be capable like their 
peers. In order to help the learners to be equally competent in the 

current level of performance or to design the lesson and provide 
instruction that will extend the student to just above his/her current 
knowledge, building on what the student has already known, but assisting 
and encouraging him/her to move a head into areas that pose greater 
challenge. Besides, the teacher is also responsible to respect and account 
the students various needs and interests and his/her scaffolding 
techniques should be in light of those differences to help all students to 
become successful language users (Rueda & Mac Gillivray, 2001; 
Dabbagh &Riddle, 1999). 
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Conceptual F ramework (Adapted from Tomlinson, 2013) 
 

 

 
L earning Environment 

 

 

 

The Research M ethodology 
This study employed a case study which is qualitative in type and only 
the cases of four English language teachers of Tana Hike General 
Secondary and Preparatory School teachers were being observed and 
interviewed.  
 
Participants 

The participants of the study were four grade 11 English language 
teachers working at Tana Haik General Secondary and Preparatory 
School. 
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Sampling Technique  

Since all of the four English language teachers were chosen to be 
research participants, comprehensive sampling technique were employed. 
 
Data Collection Instruments 

Eight observations were made to assess the differentiated strategies 
implemented in the actual classrooms. In addition to observation, in order 
to triangulate the data gathered through observation, the researcher 
carried out a semi-structured interview to check the perceptions of 
teachers towards DI; the challenges they faced to implement 
differentiated strategies and over all questions about the components of 
DI. Interview guided questions were first checked by professors in the 
field of TEFL to check the validity of the instrument. 
 
Procedure 

Firstly, the researcher went to the school; met English language teachers 
and vice director. Then, the researcher asked grade 11 English language 
teachers their willingness to be research participants so as to be observed 
and interviewed. All the  participants were agreed and also convinced the 
students not to act anything differently and the only reason the researcher 
was in the classrooms was just to see what was really happening in those 
classrooms which was only for academic purposes. After consensus, the 
researcher observed classes; took detailed notes of every activity that was 
done in the classroom; teachers and students rapport and reactions. 
Finally, after the observation, the teachers were also interviewed about 
the overall activities performed in classes in relation to DI.  
 

Data Analysis  

The information gathered was analyzed qualitatively using words. The 
data through classroom observation were first organized into topics. After 
coding, the topics covered were identified (the content) or the contents of 
the lesson(s) was/were written; then, the teacher and the students roles 
were written; the techniques or the strategies of teaching the contents 
were also identified; the students and the teacher interaction; the 
classroom atmosphere were seen and finally what the teacher did and 
how the students demonstrated what they were supposed to master were 
pointed out. Similarly, in line with some guiding questions, teachers were 
interviewed and from their responses, the researcher also raised related 
questions. For the purposes of the analysis, all the questions were 
categorized in to those related to content, process, product and learning 
environment and analyzed and interpreted responses thematically. In 
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general, in this study, qualitative methods of data analysis involving-
narrative approach for observation and thematic analysis for the interview 
were employed.  
 
Results  

Classroom Observation  

As stated in the methodology section, classroom observation and 
interview were carried out to gather data. The observation was meant to 
assess the practice of DI in EFL/ESL classrooms in Bahir Dar, the capital 
city of the Amhara Region, at Tana Haik General Secondary and 
Preparatory School. Concerning the results of the observations carried 
out with the four English language teachers, in teacher one (T1) class; for 
example, one of the lessons was about passive voice. The teacher after 
introducing the daily lesson by providing one example, he let the students 
work on the activities from the textbook in groups. Then, he moved to the 
class and checked on their work. After some time, he asked some 
students to respond randomly. Next, the teacher wrote two different 
exercises on the blackboard which ask students to change active into 
passive voice and vice versa. Therefore, the class continued like this. 

focused much on grammar and doing homework particularly for the 
reading and writing sections. The reason that they gave reading and 
writing activities as homework as the teachers during interview 
responded was because grade 11 English textbook is very bulky and there  
was no time to cover the material within the academic year.  
 
In addition to dealing with the grammar part of the text, for instance, in 
T3 class, students were given different topics from the text book and they 
were asked to present what they prepared about the topic. For example, a 
student came up with a piece of paper and wrote the topic present perfect. 
Then, he identified the form of present perfect tense and then gave 
sentence examples about the uses. The teacher interrupted the student to 
check whether he understood or not and asked the meanings of the 
sentences and he also invited the class to participate in answering the 
questions. 
During observation, almost all teachers mainly used group work, whole 
class discussion, individual presentation and loud reading. Nevertheless, 
the teachers used those ELT methods simply to differentiate the 
instruction unintentionally. This was checked during interview as many 
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of them reported that they asked the students to work in groups simply 
because they knew this technique earlier to assist their learners to work 
together and to learn from each other, but this was done without even 
giving adequate time depending on the pace of different group of learners 
to help them to learn in a variety of ways by creating multiple options for 
learning.  
 
From the classroom observation, the researcher also realized that there 
was no special support offered by the teachers for the visual impaired 
students and these students were treated like the normal students. For 
Instance, in T4 class, the teacher asked two students to read the passage 
aloud which was  that was given as homework. 
Then, he asked randomly students to answer reading comprehension 
questions and vocabulary questions. Here, two points were being 
observed. One thing, the teacher stood next to the board and he did not 
even round to check home work and to help at least the 
visual impaired student. The teacher simply asked questions without even 
giving time for those who did not read the reading text at home. The 
other point was though asking all students to participate is a good thing 
and proving chance only for a few who raised their hands may not be 
adequate, the way the teacher asked questions seemed frustrated for some 
students as the researcher observed students asking for answers for the 
questions from their peers while the teacher called randomly their 
numbers to respond to the questions. This made the class room 
environment somewhat frustrating.  
 
Interview  

Interview was carried out to triangulate the class room observation and to 
answer further research questions. The interviews included questions 

ways that teachers used to vary instruction; the way they adjust the 
content; the challenges and other related points were raised during 
interview.  The data obtained from the interview showed that almost all 
teachers had limited knowledge about the concept of DI though two of 
them felt that it is very vital. Thus, their perception was good even if they 
failed to apply the principles of DI in the actual classrooms. For instance, 
teacher one (T1) reported that: 

and in teaching, there are   students who have different abilities, 
but I do not use i  

Another interviewer avowed his perception of DI in this way: 
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T4
different classrooms as          high and low achievers is not good 

 
Some interviewe
they were rather compared the students at present with the previous once 
and they felt that whatever support they give for the students, unless the 
students have the motivation to learn, there will be no change or the 
students may not produce a single paragraph correctly in English. T4 also 
admitted that: 

read in the library; they do not challenge teachers; they rather 
wanted to enjoy and got good marks by any means. They are not 
worried about getting knowledge. For these kinds of unmotivated 
learners, asking teachers to prepare different tasks for those who 

 
The other question raised for the interviewees was about the hindrances 
that make the implementation of DI difficult. For this question, different 
responses were suggested by the interviewees. However, most of them 
are related and to mention some of them: large class size, time constraint, 
lack of commitment and motivation, job dissatisfaction due to 
unmotivated learners, workload and so on were reported as barriers or 
deterring factors for the absence of DI in EFL contexts in the selected 
sections. 
 
Discussions 

As aforementioned in the results section, the participants used mainly 
whole class discussion, group work and pair work. Research also 
supports a similar approach of presenting lessons in a differentiated 
classroom. It indicates that DI can involve a blend of whole class, group 
and independent learning, where there is continuous reflection and 
everything is constantly adjusted to help students learn well (Blaz, 
2006).This indicates that differentiated strategies do not necessarily 
imply only individual instruction and it is possible to vary the process of 
instruction by using the techniques that the teachers used as stated. In 
fact, the teachers reported that they did not intentionally use those 
methods in the way that was pre-planned to address diversified needs of 
the learners. In thi 2008) study also revealed that 
many teachers were not actually following differentiation, but simply 
implementing best practices to improve achievement. However, 
Tomlinson (2000) recommends deliberate use of differentiation as it 
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shows teachers how to teach the same standard to a range of learners by 
employing a variety of teaching and learning modes.  
 
Though special attention was not given for the visual impaired students 
observed in two sections, there should be something different in at least 
the time given for the students whenever special needs students are 
included in the inclusive classrooms. In relation to differentiating the 
lesson when there is inclusion of special needs students in the normal 
classroom, (Tomlinson, 2005) asserts that having special needs students 
at school is one of the reasons to differentiate instructions. Therefore, 

if almost all teachers in this study ignored these individual differences 
and treated all as if they thought and learned in the same way. In this 
regard, Gardner (2006) argues that the biggest mistake in teaching is to 
treat all children as if they were variants of the same individual and to 
feel justified in teaching all students in the same way.  
 

many teachers teach and assess every student in the same way using the 

nevertheless, teachers should consciously adjust curriculum and 
instruction in response to student interests, readiness, and learning profile 
(Joseph, Thomas, Simonette & Ramscook, 2013). The authors underline 
that Vygotsky (1978) recommends teachers  zone 
of proximal development (ZPD). The same writers also emphasize the 
significance of considering students ZPD and understanding student 
learning preferences. They point out that understanding how students 
demonstrate their IQ level may help to meet the specific learning needs 
more appropriately and bridge their learning gaps using ZPD and one 
means to accomplish this is to emphasize DI not only as an instructional 
strategy, but also as a critical teaching and learning philosophy (Joseph, 
Thomas, Simonette & Ramscook, 2013). 
 

 perceived DI in relation to assigning 
students having different capabilities to different classes, DI does not 
necessarily involve this. Many researchers agreed that DI rather 
implements to support students of different learning backgrounds, 
different talents and various learning preferences but in the same 
classroom and it does not necessarily mean academically poor students 
always sit with academically poor students. It may rather be mixed if the 
students have the same learning preferences or similar level of 
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intelligence let alone their abilities. In this study, most interviewees felt 
that DI seems 
research finding is consistence with this study. He found that 90% of 
teachers do not know how to differentiate instruction in mixed-ability 
settings.   
 
With regard the challenges that practicing DI has, as the interviewees 
mentioned earlier, prominent scholars in the field also underline that 
implementing DI strategies is a challenge for teachers and due to this 
they prefer to teach in a one-size-fits-all approach even if they are aware 

rred 
mode of learning (Joshi & Verspoor, 2013). Hertberg-Davis (2009) also 
states that differentiation is unsuccessful due to time-constraints and 
because it involves rigors tasks. In relation to differentiating the lessons 
particularly for high school and preparatory school learners, Tomlinson, 
(1995) on her part asserts that it is difficult to differentiate instruction for 
middle school aged learners. The use of DI is demanding; students have 
different needs, language barriers, learning abilities and achievement 
gaps (Tomlinson, 2005). However, the same author also reported that 
even though applying DI is demanding , teachers are responsible for their 
students and they need to do whatever they can to help students to learn 
in a better way. In her view, teachers should be optimism, enthusiasm and 
vigor to support their students as they pledged to the teaching profession 
(Tomlinson, 2005). Ay that the strength 
of any educational system largely depends on the quality and 
commitment of teachers. In addition, Bondley (2011) suggests that 
without proper planning of DI, 
led them to become stressful. 
 
As one of the most serious problems in most Ethiopian schools is large 
class size, research shows that small group instruction is one of the 
powerful ways to differentiate instruction to lessen the problem of 
providing individual instruction in such situations (Tomlinson, 2005). 
The author also believes that the application of DI is daunting and time 
consuming, but it is possible to make it as it needs implementation and 
what is needed is teachers motivation and determination in practicing 
differentiation. Likewise, Palmer and Maag (2010) encourage teachers to 

contributes to positive learning because learners are engaged and 
challenged in the classroom. 
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Conclusions 

Generally, the findings indicated that half of the interviewees had good 
knowledge about it was 

very limited. Pertaining to the differentiated strategies employed in the 
actual classrooms, the data obtained from the observation indicated that it 
was inadequate and even difficult to say that the teachers employed DI 
strategies rather they simply used ELT methods that they knew before 
and they utilized those without even varying the pace for visually 
impaired students. This result coincides with the  face to face 
interview. Lack of adequate training/knowledge about DI, commitment 
and motivation, workload, class size and others were identified as 
challenges that make the application of DI in the English classrooms a 
serious problem. To conclude, there is a discrepancy between what the 
contemporary literature says about DI and what was being practiced. It is 
possible to deduce that there was almost no practice. 
 

Recommendations 

In general, though the generalization of this study becomes problematic, 
those English language teachers and others who might teach the same 
material that is grade 11 English text book should be helped to adapt the 

learning preferences. It is suggested that instructors at Bahir Dar 
University and the Ministry of Education should organize and provide 
training for Tana Hike School and probably other English language 
teachers around the region about how to teach and to help learners to 
become proficient in English using DI by varying the content, the process 
and the product of learning. It is also suggested that this is relatively a 
new area especially in Ethiopian context which needs further 
investigation regarding the differentiated strategies to be used in a large 
class size and the effects of DI on EFL/ESL classrooms to make students 
successful language users/learners particularly for special students who 
need special attention so as to enrich them to use their potential. 
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Ebabu Tefera1  
 

Abstract 
The main objective of this study was to investigate writing instructions, nature of 

survey research design was employed. Specifically, a mixed-methods approach 
was employed to collect both qualitative and quantitative data involving the use 
of classroom observation, questionnaire, interview, document analysis and tests. 
The subjects for the study were selected from North Shoa Zone Grade 11 
students. Two hundred twenty five students, who were selected randomly, filled in 
the questionnaire and sat for the writing test. Eleven students for interview and 
five teachers for observation were selected purposefully. The qualitative data 
was thematically analyzed. The quantitative data were analyzed using 
percentage, mean, and standard deviation. Attempts were made to triangulate 
the qualitative and the quantitative data. The finding revealed that teachers did 
not teach E FL writing at all or effectively; most teachers, in fact, skipped the 
writing sections of the English textbook. The study also showed that teachers 
completely relied on the product approach of teaching writing though the writing 
tasks in the English textbook promoted writing processes. The document analysis 
indicated that the writing tasks did not have significant gaps. It was concluded 
that the weaknesses that the students showed in writing in English were rooted 
mainly in the system of teaching writing. Teachers did not base their teaching of 
writing on the materials designed for teaching writing.   
 

Background  

English language has a great place in the educational system of Ethiopia, 
for it has a significant role for the development of the nation. That is, in 
Ethiopia, English is used for communication purposes in banks, airlines, 
international organizations, and so on. Newspapers such as The E thiopian 
Herald, The Reporter, The Fortune, The Monitor etc. are published in 
English. Most importantly, it is used as a medium of instruction, for 
example, starting from grade 5 in Addis Ababa, and South Nations and 

, 7 in Amhara Regional 
state and 9 in Oromia and Tigyay Regional States. Thus, English has a 
pronounced benefit for Ethiopia to promote both communication and 
education. As a result, English language as an independent subject, is 
being taught starting from grade one up to the preparatory school level. 
And writing lessons are included in all the English language texts from 
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grade one up to grade twelve and it is presumed that students learn 
writing as an independent skill in all grade levels. However, students who 
have completed preparatory schools and joined university demonstrate 
serious gapes in EFL writing. The reasons for this gap might be the 
following:( 1) students at preparatory school level may not learn writing 
well and/or may not make sufficient writing practices in their English 
classes; teachers may not give weight to the writing tasks;(2) the writing 
lessons may not be set in , or they may not 
be designed in the way they can promote the  
competence of writing; (3)  students may lack the writing experience and 
knowledge of  the systems of English language appropriate to their grade 
level (i.e., grade 11). In detail, to begin with the first factor, according to 
Alamrew (2005), the teaching-learning process of writing at high school 
and preparatory school levels do not include the testing of writing skills 
at both the school level tests and the national level examination. As a 
result of this, both teachers and students may disregard writing lessons.  
 
Secondly, the nature of the writing tasks determines the development of 
students writing competence. For example, Tewodros, (2014) citing Hao 
and Silvell (2000) explains that in the writing instruction, the lack of EFL 
writing authentic materials and the inappropriate sequencing of learning 
activities hinder the development of writing skills. In other words, a 
textbook which contains writing tasks that 

writing skill. 
 
Thirdly, students may not have good prior knowledge of English 
language in general and writing strategies, in particular. That is, novice 
writers are required to learn both writing strategies and linguistic systems 
of English simultaneously. Concerning to this, Freedman, Pringle and 
Yalden (1983) makes clear that in an EFL writing context, students have 
to learn the systems of the English language as well as the writing skill. 
Nevertheless, common practice evidences that students do not master 
both the logistic systems and the writing skills as expected from their 
grade levels. According to the experience of this researcher, many 
students who have completed their preparatory school education cannot 
construct   a grammatically correct and meaningful sentence let alone 
they can express their ideas through EFL writing.  In their high school 
and preparatory school  writing lessons, students are asked  to change 
active voice to passive or direct speech into reported speech, combine 
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sentences or clauses, etc. (Atkins, Hailom and Nuru 1996). Thus, learners 
are not encouraged to generate their own ideas and use writing as a tool 
to express their ideas. This means EFL writing teachers give limited 
attentions to the communicative language teaching approach when they 
teach writing. In conclusion, the  EFL 
writing lessons, the way the writing tasks are designed and the types of 
approaches of teaching writing which teachers employ in writing classes 

  
 

Statement of the problem  

 
have completed preparatory schools in Ethiopia lack the required writing 
competence, and this may be attributed to all or some of the factors such 
as the way students are taught writing, the amounts of practices students 
make, and the nature of writing tasks incorporated in the English 
textbook. But, scant local researches have been conducted in relation to 
these problems. For instance, Alamrew (2005) explored perceptions of 

performance of students. The subjects for the study were grade 12 
students in Addis Ababa preparatory schools, and the data gathering 
instruments were observation, questionnaires, and interview, content 
analysis and writing examinations. The study examined 
sentence writing skills (constructing sentences, combining sentences, 
using linking words correctly, employing the passive form of given 
verbs, employing propositions, changing direct speech into reported 
speech) and guided writing  And one of the findings of the study was that 
teachers were observed skipping the writing lessons.  
 
In the same vain, Tekle, Ebabu and Endalfer (2012) conducted a study on 

writing. The participants of the study were Jima Zone preparatory schools 
teachers and students. The data gathering instruments were questionnaire 
and observation. Although the study mainly focused on examining the 

writing and their 
practices in writing lessons, it also revealed that teachers gave less 
attention to the writing lessons, and even some of them skipped the 
writing sections of the English textbook. But neither of the study 
addressed the amount of writing instructions and practices students 
received, the types of approaches used by teachers and the nature of 
writing tasks included in the English textbooks. Also  
which was conducted in Addis Ababa (the capital city of Ethiopia) where 
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students can get better facilities and opportunities to learn English 
language, and the study of Tekle, Ebabu and Endalfer which was 
conducted in Oromia Regional State where the medium of instruction 
from grades 1-8 is Afan Ormo are different from the present research.  
 
In other words, the present study was different from the above two 
studies in its focus and context; it attempted to examine the writing 
instruction  and the nature of 
the writing lessons incorporated in Grade 11 English textbook and  the 

State, specifically in North Shoa Zone. North Shoa Zone  is found in 
Amhara Regional State where the medium of instruction from grade one 
up to grade six is Amharic and English is employed as a medium of 
instruction beginning from grade seven onwards. Furthermore, the 
current study focused on the amount of writing instructions and practices, 
teaching approaches, nature of writing lessons and 
competence of EFL writing. 
 

Objectives 

The main objective of this study is to investigate writing instructions, 
nature of the writing tasks  writing competence. 
Specifically, it aims to: 

 examine how writing is taught at preparatory school level. 
 find out the nature of writing tasks.  
 investigate  in English; 

 

Research questions 

With the above objectives in mind, the following research questions were 
posed: 

 How is EFL writing taught at preparatory school level? 
 How are the writing tasks in Grade 11 English textbook designed? 
 What is the students  of EFL writing?  

 

Significance   

The finding of this study could give pedagogical insights to teachers in 
that it would help them to identify the prominent weaknesses of the 
teaching learning process of the writing instruction which again would 
help them to fill the gaps when they teach; it could provide them with 
information that could help them evaluate and adjust their approaches of 
teaching writing. It would also help syllabus designers and textbook 
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writers to revise the writing tasks incorporated in the English text book. 
Finally, it could help students to learn writing properly. 
 

Scope  

The research was delimited to preparatory schools in Amhara Regional 
State, specifically in North Shoa Zone. The present researchers selected 
North Shewa Zone as his research cite because of its proximity to his 
work place, Debre Birhan University where he had been working when 
he was conducting this research. Also, the study is delimited to 
preparatory schools since it is the level where students presumably need 
much exposure to a variety of writing activities and develop competence 
in writing. This would enable students to develop good writing 
experience and competence so that they could pursue their university 
academic study successfully. In short, it is the level where students get 
preparation to join university. 
 

W riting instruction 

Teaching English as a foreign language (EFL) writing entails teaching 
both the English language and writing skills (Raimes, 1983). Concerning 
to this, Freedman, Pringle and Yalden (1983) makes clear that in an EFL 
writing context, students have to learn the systems of the English 
language as well as the writing skill. That is, for students to effectively 
write in English, they should have good knowledge of English language 
systems and good writing abilities. Nevertheless, common practice 
evidences that accuracy is given emphasis at the expense of fluency 
(Hedge, 2005).  For example, Peregoy and Boyle (2005) give the 
following remarks: 

When we went to school, our teachers taught writing just as their own teachers 
had before them. They gave us topics to write about and then read out papers 
with red pens twitching in their hands to find errors. Our favorite teacher 
would hand out mimeographed tome containing the 162 errors she would be 
looking for whenever we wrote. Consequently, writing was little like crossing a 

-

and that good thinking came autom
short, fearful steps, we learned to write short, correct sentences that fended off 
red pens but were often empty of thought (p. 207). 

give le
 Equally important is that writing 

instructions which focus on creating ideas  and  ignore  language aspects 
(grammar, spelling and mechanics) are criticized as they limit the 
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demonstrate lack of writing accuracy may produce pieces of writings 
with several errors and thus, which are  difficult for readers to understand 
(Peregoy & Boyle, 2005). And, to avoid this controversy, it might be 
useful to recognize both fluency and accuracy of writing using a process 
approach of teaching writing. In this approach students can learn writing 
through different phases. In the pre-writing phase, students think and 
generate ideas with a particular audience in mind; in the drafting stage, 
they organize their ideas, and in the post-writing stage, they revise for 
ideas and edit for language (Peregoy & Boyle, 2005).  
  
In addition to the focus of writing instruction, as Dyer (1996) notes, 

success to develop their writing skills development and produce quality 
compositions in English. Likewise, in the Ethiopian context, the amount, 
type and length of writing instruction at general secondary and 

competence, for  they cannot get the chance to acquire their EFL writing 
ability naturally or using EFL writing for their everyday communication. 
The only way in which students develop their EFL writing competence is 
by learning and practicing EFL writing at school. This implies that 
students are entirely dependent on the amount of writing instruction and 
practice they receive in the EFL classroom. 
 

Approaches of teaching writing 

There are different approaches that are used in EFL writing instruction. 
For example, a controlled writing is one of these approaches, and a 
writing lesson which uses it as its framework gives attention to grammar, 
syntax and mechanics; it focuses on accuracy. Teaching writing in this 
case means making learners change active voice to passive or direct 
speech into reported speech, combine sentences or clauses, etc. (Atkins, 
Hailom and Nuru 1996). Thus, according to Willis (1996), controlled 
writing activities do not encourage learners to generate their own ideas: 

 
 
The other one is a guided writing approach, and a writing lesson that 
employs it focuses on language based exercises such as vocabulary, 
grammar, sentence construction, etc. Although the guided approach 
allows learners to use their own language to a certain extent, according to 
Nation (2009), it restricts the writing tasks that students do; for instance, 
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teachers can make students write a paragraph referring to a piece of 
information in a table, not by generating their own ideas.  
 
The product approach is also among the obviously employed approaches 
in EFL writing lessons, and it focus on the features of written texts. In 
this approach learners are encouraged to imitate and copy models of 
correct forms of language. This approach, for White (1988), does not 
help students to be familiar with the writing processes, and it rather 
restricts their creativity. According to McDonough and Shaw (2001), 
teachers who follow this approach give attention to the correct forms of 
written language; they do not focus on meaning. Unlike the 
aforementioned approaches, the process approach and the communicative 
language teaching methods focus on the process of writing and message 
conveyed, respectively. For example, according to Nunan (1991), the 
process approach concentrates on the process of writing and encourages 
learners to go through the various stages of writing in a classroom writing 
practice. It allows learners to employ a lot of time on pre-writing, writing, 
revising and editing; it also enables students to get teacher and peer 
supports. Similarly, the communicative language teaching approach gives 
priority to meaning. For instance,   task-based teaching is a 
communicative language teaching method which, for Willis (1990), 
focuses on meaning, not form. In fact, it is a language instruction, in 
which the learning activities are organized around tasks. Unlike the 
aforesaid approaches that focus on form and/or outcome of writing, it 
focuses on the process of writing.  In conclusion, what is significant for a 
teacher who teaches EFL writing lessons is to help his/her students 
develop their ability to communicate their ideas through EFL writing. To 
do so, he/she is required to use approaches of teaching writing that focus 
on meaning.  
 

Language tasks 

A language task can be defined in terms of two different perspectives. 
That is, from a pedagogical point of view, a language task can be defined 
as what a learner does in the classroom using language, for instance, 
drawing a map listening to a tape (Nunan, 1989). A language activity also 
includes the real-world tasks, and  according to Richards and Rodgers 
(2001) define this kind of task is accomplished using a target language, 
such as employing the language to find a solution to a puzzle, read a map 
and give directions, make a telephone call, write a letter and so on. Both 
pedagogical and real world tasks imply the use of language for 
communication in which the learner
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form (Richards and Rodgers, 2001). In other words, according to Nunan 
(1989), a communicative task as a type of classroom activity which 
involves a learner in comprehending, manipulating, producing or 
interacting using the target language focusing mainly on meaning rather 
than linguistic aspects. Nunan (1989) suggests that a language task has 
five components, namely, goal, input, setting, roles and activity. Each of 
these components will be discussed in detail as follows.  
 
Goals  
Goals can be defined as the general intentions behind any given 
communicative or learning task For instance, in Ethiopia the national 
need for teaching English language is English for academic purpose 
(MOE, 2008). That is, students learn the English language in order to 
learn other school subjects effectively. It is obvious that English is a 
medium of instruction especially in secondary schools and tertiary 
institutions. Consequently, students are required to have good knowledge 
and skill of it so that they can successfully learn other subjects. 
Especially the goal of a writing task depends on the concern of the 
development of a particular basic functional language skill or formal 
writing skill. Basic functional writing entails writing notes, writing 
shopping lists, completing postcards and so on. On the other hand, formal 
writing incorporates essay and report writing, writing business letters, 
and note taking and note making (Byrne, 1991). Objectives are 
statements by which the goals are attained. Graves (2000) suggests that 
objectives contain three components, namely, performance, condition, 
and criterion, performance describes what the learner will be able to do, 
conditions defines the circumstances in which the learner are able to do 
something and criterion refer to the degree to which they are able to do 
something. Besides, Brown (2000) adds two more components: subject 
and performance. Subject describes who will be able to do the task and 
measure refers to how the performance will be observed or tested.  
 

Input  
Input refers to the data presented for learners to work on; it means the 
foreign language that the students hear or read. Hyland (2003), input is 
the textual, visual, aural, electronic, or multimedia data that students 
work on to complete a given task (Ellis, 1999). According to Nunan 
(1989), tasks need to involve at least two elements: the input data, which 
are provided by materials, teachers or learners and an initiating question 
that instructs learners on what to do with that data. According to Krashen 
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(1989), for learning a foreign language, learners must be exposed to a 
considerable amount of language input either in natural or artificial 
teaching settings In line with this; Nunan (1989) presents a list which 
shows written sources such as letters (formal/ informal), newspaper 
extracts, picture stories, business cards, memo- note, shopping lists, 
postcards etc. Inputs of a target language can take two forms: verbal and 
non-verbal. Verbal inputs include spoken or written texts. For instance, 
students may listen to a lecture (verbal input) and write the report of it. 
On the other hand, non-verbal materials include pictures, photos, 
diagrams, charts, maps, etc.; for example, students can be instructed to 
analyze data which is presented in table (non-verbal input) and write a 
report on it. An input can also be either authentic or inauthentic in its 
type. An authentic input is described as a material which is not 
specifically produced for the purpose of language teaching (Krashen, 
1989).  Such inputs develop communicative skills of learners.  
 
Activity  
An activity refers to what a learner actually does with the input he/she is 
provided with in a communicative task (Nunan, 1989). For example, a 
learner may read an authentic text (input) and write a short summary of it 
(activity). According to Brumfit, (1984), activities can be  either rehearsal 
for the real-world or pedagogic. According to Nunan  (ibid), classroom 
activities should p - ; i.e. 
the type of communicative activities students do in the classroom need to 
be the same as what they do outside the classroom (authentic activities). 
Such activities focus on the message not on the linguistic systems. By 
contrast, pedagogic activities focus on developing 
communicative competence. They make learners be aware of the 
language they are studying and enable them use the language effectively 
for communication. Pedagogic activities focus on the form of the 
language through which the message is transferred. They do not 
necessarily mirror real world activities, however (Nunan, 2004). 
 

Roles   

Role refers to the parts teachers and learners play in task accomplishment 
and the relationships between them (Hyland, 2003). Nunan (1989) 
explained that in a communicative language teaching approach, learners 
have active and negotiating roles. Strengthening this, Hyland (2003) 
states that unlike the traditional methods of teaching writing, the variety 
of tasks in modern writing classes create more roles and responsibilities 
students as well as teachers; in fact,  learners are not the recipients of 
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teacher provided stimuli. They are needed to take a more active part in 
their learning by interacting with the others, interrogating materials and 
using their initiatives to take responsibility for their own learning 
(Hyland, ibid). In detail, in a communicative classroom, students may be 
required to do tasks in pairs/small groups and they are required to play 
active roles in sharing ideas with each other. In addition,: many tasks 
require learners to create and interpret messages for which they lack full 
linguistic resources and prior experience and they may be required to take 
risks to restate, paraphrase, etc. individually or in pairs using the 
language they have (Littlewood, 1981). Also, tasks have to be set in order 
that learners have the chance to notice how language is used in 
communication; Students  are required to attend not only to the message 
in the task work, but also the form in which  message conveyed  
(Richards and Rodgers, 2001). In other words, according to Hyland 

learners greater responsibility means teachers can adopt less controlling 
and more facilitative roles. Harmer (2001) mentions eight main roles that 
teachers can play in a classroom: controller, assessor, organizer, 
prompter, resource, participant, tutor and observer.  
 

Research paradigm   

In this study, the researcher used pragmatism as a theoretical framework 
for the research design, because it could him to use both quantitative and 
qualitative methods. In other words, the research questions could not be 
answered using either quantitative or qualitative method alone. 
Specifically, the writing instruction, the types of teaching approaches and 
the writing tasks required qualitative data collection and analysis 
methods, and the stud performance called for quantitative 
data gathering and analysis methods. 
 

Research design 
A descriptive survey research design was employed for the study aimed 
to describe events that occur naturally, and   it began with specific 
research questions as well. 
 

Subjects of the study 

Participants for the study were selected from North Shoa Zone Grade 11 
students and teachers. Two hundred twenty five students and five 
teachers were participants of the study. Also, 11 students participated in 
the interview. 
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Sampling technique 

The researcher employed purposive sampling technique to select sample 
teachers (sections) for observation. Purposive sampling method was 
again used to choose students for interview. Students who completed the 
copies of the questionnaire and took the exam were selected randomly. In 
detail, out of the 20 schools of the Zone, five them (25%) were selected 
using random  sampling method first. Then, one section was taken for 
observation from each of the five selected schools. Also, all the students 
(in the observed sections) selected   for the examination and the 
questionnaire.  
 

Data collection instruments 

In this study, observation, questionnaire, interview, document analysis 
and test were used. 
 

Observation 
Observation was employed to investigate what English language teachers 
actually did in the writing instructions. Checklist was used to conduct the 
observation. Five teachers who were chosen purposefully were observed. 
Each of them was observed three times and totally 15 lessons were 
observed. Since most teachers were skipping the writing sections of the 
English textbook in the teaching learning process, the current researcher 
could not make more observations. But the observations made were 
adequate to get the necessary data regarding what teachers actually did in 
the writing lessons. Also, an attempt was made to substantiate the 
observation data using interview and questionnaire. According to Dornei 
(2007), using two or more methods in a study helps to escalate validity of 
data. The observation was used as the main data gathering instrument.   
 

Questionnaire 
A questionnaire which had twenty items and three parts had been 
administered to sample students. The first part of the question was about 
whether or not teachers gave attention to writing parts. The second 
section was concerned with the extent to which teachers could help their 
students practice with the writing processes. The last part included two 
open-ended items regarding the opportunities that students got to practice 
writing and their views regarding the writing in instruction in general. 
The questionnaire was pilot tested before it was used for the study. 
 
Interview 
A semi-structured interview was employed, for it could allow the 
researcher to probe opinions from interviewees and encourage 
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respondents to express their views freely. The interview helped the 
present researcher to obtain data that he could not get through the 
observation. Moreover, it helped him to substantiate the data which he 
collected using the observation. Accordingly, 11 students were 
interviewed and the data were recorded using a tape recorder.  The 

that students could express their ideas without difficulty. The helped the 
researcher to get data in depth and breadth.  
 
Document analysis 
Grade 11 English textbook was taken as a document for analysis. This 
student textbook incorporates a total of 19 writing sections. All the 19 
writing parts of the textbook were employed for the analysis purpose. 
Checklist was used to analyze the writing lessons. The checklist was 
adapted from Nunan (1989).  
 
Writing test   
A writing test was administered to 225 students. These participants were 
provided with one topic for writing so that evaluators of compositions 
could the same ground. Heaton 
(1988) suggests that in a composition test; students should write on the 
same topic; different compositions written on one topic give markers a 
common ground for evaluation. In addition, participants wrote a letter 
because letter writing is predominantly occurred in the Grade 11 English 
textbook in use, and students could practice it
writings were assessed based on the content, organization, grammar, 
vocabulary, punctuation, spelling, and capitalization. The evaluation 
criteria were adapted from Jacobs, et al (1981) as quoted in Reid (1993 
pp. 236-237) ESL Composition Profile. Each  of writing 
was marked by two experienced raters, and an average score for each was 
taken for the research report. 
 
Data collection procedures 

Firstly, five preparatory schools were selected randomly. Next, one 
teacher from each school was selected using purposive sampling 
technique. Then, the observations were conducted. After the completion 
of the observations, document analysis was made. Next to that, the test 
was administered and copies of the questionnaire were distributed to the 
sample students at the same time. Finally, interviews were held with 11 
selected students. 
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Research ethics 

In advance the researcher explained the purpose of the present study to 
each of the directors of the schools at hand and he asked them to permit 
him to gather data. Similarly, at the outset, he frankly clarified to the 
participants of the study that the data would be employed for a research 
purpose and he asked the teachers for observation and the students to 
complete the questionnaire and take the test 
 

Data analysis  

The qualitative data were categorized based on common themes, 
analyzed and finally interpreted. To analyze the quantitative data, 
descriptive statistics such as percentage, mean, and standard deviation 
were used.  
 

Data analysis and discussion 

Observation data 

One of the objectives of the study was to examine how writing was 
taught, and one of the instruments used for this purpose was observation. 
Thus, to conduct the observation, first the researcher selected five 
teachers, but he could get only three teachers who were voluntary to be 
observed. The rea
information the researcher had got, was that most teachers, including 
those who refused the observation, skipped the writing sections of the 
English textbook. As a result, observations were made on three teachers 
only. Each of the three teachers was observed three times. Although, the 
researcher aimed to observe one teacher six times in a semester, he could 
make only three observations on each of them because they mostly 
skipped the writing lessons or the researcher could not get more writing 
lessons.  Therefore, the researcher could observe a total of nine writing 
lessons only with in the whole semester. But in order to fill this gap, the 
researcher had tried to collect adequate data using other tools such as 
interview and questionnaire. The data gathered were analyzed based on 
themes such as the extent of attention given to the writing lessons, the 
type a teaching approach predominantly used  by teachers, the extent of 
attention given to the  writing processes, the extent of employment of the 
time  allocated to the writing sections  for the purpose it was planned to 
be used. These themes were emerged from the data collected. To start 
from the first theme, the observation data revealed that the observed 
teachers gave less attention to the writing sections. The evidence for this 
is that the present researcher could get very few lessons of writing for 
observation, for the teachers observed mostly skipped the writing 
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sections of the Grade 11 English textbook. As it is mentioned above, a 
total of nine observations were made and these observations 
demonstrated that the product approach was predominantly used by the 
observed teachers. In detail, out of the three observed teachers, only one 
teacher employed a process approach of teaching writing to a certain 
extent. The remaining two observed teachers gave home works and 
assignments after giving explanations about a given writing task. These 
teachers used most of their class time for giving lectures and they told 
students to practice writing by themselves outside class or at home. 
 
It is mentioned above that, of the three observed teachers, only one teacher 
employed a process approach of teaching writing although he/she did not 
help students to practice all the writing steps adequately. For example, in 
the pre-writing stage, in all the three observation sessions, the researcher 
had observed that the observee did not make learners have a purpose and a 
sense of audience for writing; he/she did not make learners write outlines 
before they write their first draft.  But in the same stage (pre-writing phase) 
he/she was observed to provide students with contextualized writing tasks, 
encourage them to work in pairs and/or groups, make learners generate 
ideas using, for example, brainstorming, and help learners to use 
information from tables, pictures, graphs and short notes. But he/she did 
these tasks occasionally, not frequently. In addition, this same teacher 
made his/her students write being in a group, but did not use either peer or 
teacher feedback. The most important issue is that the writing tasks in the 
English textbook are designed in the way that they can promote the 
development of the writing processes. But, all the observed teachers did not 
give attention, especially to the post writing tasks such as revising and 
editing because they feared that they would face shortage of time to cover 
all the potions of the book if they invested more time on the phases of 
writing. In conclusion, the teachers employ mainly the product approach of 
teaching writing. That is, the teachers use the process approach at a 
minimal level.  But, according to Nunan (1991), the process approach, by 
making a teacher spend time with learners on pre-writing, drafting, revising 
and editing, helps students to acquire various skills that most experienced 
writers employ. Supporting this, Glynn et al (2004) point out that a process 
approach of teaching writing is valuable for novice writers, for it helps 
them to be familiar with the techniques of generating, organizing and 
writing ideas and revising and editing a first draft before producing a final 
draft.  
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Moreover, teachers were observed if they properly employed the time 
allocated to the writing sections and the observation data showed that 
they did not use the allocated time for the purpose it was ment to serve; 
rather, they employed it to teach other skills or aspects of the English 
language, for example, grammar, reading and vocabulary. Squire (1983) 
suggests that giving students extra time for writing is mandatory if they 
are needed to develop their writing skills let alone using the time allotted 
to the writing sections for other purposes. In other words, if we want 

the time 
allocated for the writing lessons to teach writing itself. Also teachers 
were observed weather or not they made students write in class with their 
support and supervision, and the data showed that all of the three 
observed teachers did not make students write in class under their 
supervision; rather they made their students write at home. Even the 
teacher who sometimes employed the process approach made his/her 
students write at home after helping them with generating ideas or 
creating contexts for writing. He/she did not help the to revise and edit 
their first drafts in class.  However, as Hedge (2005) notes, students can 
benefit more from classroom writing exercises which are structured in 
steps of pre-writing, writing and post writing activities.  
 

The interview data  

A total of 11 students were selected for interview. The researchers asked 
the classroom teachers to choose sample students for interview; the reason 
was that the classroom 
levels, and they would choose appropriate participants. Teachers were told 
to choose the sample students based on their performances using their mid 

ey were informed 
to include low or average achievers and high achievers in their selections. 
For example, one teacher could choose one low or average achiever and 
one high achiever student and a total of two students. The purpose of the 
interview was explained to each of the participants before the interview 
session was started. Participants were asked to respond to one closed-ended 
question and three open-ended questions, and their responses were 
recorded and transcribed in their entirety. The main purpose of the 
interview was to gather data about the teaching learning process of EFL 
writing at preparatory school level. Accordingly, the questions included in 
the interview were: 
 (1) Do you think that E FL writing is taught well? Which language skill(s) or 

language aspect(s) was/were given more focus by teachers? 
   (2) Do you believe that the writing instructions helped you to develop your writing 

competence? 
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  (3) What is your general comment about the teaching learning process of E FL 
writing?  

The analysis and discussions of the interview data were made along with 
d they are presented as follows: In 

a response to the first question, all respondents reported that they did not 
learn writing at all or very well at Grade 11. The participants were also 
asked about which language skill(s) /aspect(s) was/were given emphasis 
during the teaching learning process.  Most of the respondents assured 
that focus was given to grammar, vocabulary, speaking and reading, and 
writing was rarely or never taught. For example, S1 reported that while 
more focus has been given to speaking and grammar, writing has been 
completely ignored. According to S1, teachers skipped the writing 
sections because of the following reasons: (1) some teachers thought that 
students would learn writing when they join university;(2) writing does 
not appear in school living examinations, and (3) teaching writing 
requires more time and teachers do not have adequate time to cover all 
the portions of the book unless they selectively teach some sections of the 
text book and skip others. Likewise, school, more focus 
was given to grammar and speaking. The teacher has been frequently 

 Meaning, teachers did not give concern to 
the writing sections of the English textbook, for it is not included in the 
school leaving examinations and/or it requires more time to teach it. The 
following comment, which was given by S10, supports the 
aforementioned ideas: 

We have been taught grammar, vocabulary and reading comprehension. But 
we have not learnt writing. In all the units of the English textbook, there are 
writing tasks. However, teachers have skipped them . They might believe that 
we do not have interest to learn writing and doing writing tasks.  

The other important point is that different writing genres did not get 
equal attention.  Some students explained that those teachers who 
sometimes taught them writing focused on   letter writing only, 
especially formal letter writing.  For example, S2 reported Teachers 
rarely asked us to write formal letters, not other types of writings such 
as essay writing and report writing  In conclusion, writing lessons 
were either not completely or adequately taught. The second question 
was about whether or not the writing instructions helped students to 
develop their writing skills. Accordingly, almost all of the respondents 
reported that the writing instructions did not help them to develop their 
writing ability. For example, S2   writing 
instructions have not helped us to develop our writing skills; we have 
never made writing practices in class  S4 also  
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think so. I can say that it is not sufficient. I did not the ability to write in 
English. Meaning, even if several writing lessons are incorporated in 
the Grade 11 English textbook, teachers do not give adequate focus to 
these lessons and as such students do not show significant progress in 
their writing skills. Finally, students were asked to give their comments 
about the teaching-learning process of the EFL writing at grade 11.  
Five out of the eleven respondents (S2, S3, S4, S7 and S8,) gave 
comments about the allocated time to The Grade 11 English Textbook. 
Some of the comments are indicated as follows:   

 I think there is shortage of time. The Grade 11 English textbook is too broad 
and incorporates several portions which cannot be covered in the allotted time 
to the course. The text book should have been designed or written in line with 
the time allotted to it. For the future it should be revised and rewritten in the 
way it could be covered within the time given in the year (S3). 

 teachers should help us practices the writing processes, and to accomplish 
this they should not worry about shortage of time (S4).  

  Because of shortage of time we did not learn writing. The English language 
teacher continuously skipped the writing sections... (S7). 

Meaning, writing was not taught as expected by the English textbook 
writers and syllabus designers because of lack of time. It is obvious that 
writing is improved through continuous practice which requires 
adequate time. Squire (1983) suggests that time on the writing task is 
important if students are to learn to write. In other words, if one wants 

 in the writing skills to be improved, providing 
enough learning time for them is crucial. 

Also, many respondents (S1, S5, S6, S9, S10 and S11) forwarded that 
their teachers  ways of teaching were not effective, and even some 
teachers were incapable to teach English in general and EFL writing in 
particular. For example, S5 comments that their English language 
teacher (when he taught them letter writing) used lecture method; he 
did not attempt to help them practice writing letters. In addition, he/she 
suggested that their teacher had not given them class works and 
assignments on writing. S5 also adds that there were teachers who 
lacked the skills and knowledge of English language and EFL writing. 
According to this respondent, teachers who had got transfer from 
elementary schools were assigned to teach them. Strengthening this, S9 
forwarded her/his ideas as follows:  

I have not shown progress in my E FL writing ability. When I was in Grade 7 
and Grade 8, I regularly wrote paragraphs as class works and assignments and 
so, my writing ability had been showing progress and my interest and 
confidence to write was boosting as well. By contrast, when I  
preparatory school, the situation changed. Let alone practicing to write 



The 4th International Conference on Language, Culture and Communication  
March 17-18, 2017, Bahir Dar University, Bahir Dar, Ethiopia                           I                              

193 
 

paragraphs and essays, we have not been doing sentence writing exercises; our 
teacher has not given any attention to the writing lessons. Hence , my writing 
skill has been going downhill, and currently I have low capability and 
confidence to write in English.  

Likewise, S9, S10 and S11 noted that the English language teacher did 
not teach them writing because they lacked proper expertise and 
experience to teach English f for the grade level in hand. That is, it 
seems that because some schools got difficult to get qualified and 
experienced teachers who were appropriate for the grade level at hand, 
they assigned Elementary and junior secondary schools to teach 
English at preparatory school level, and hence these teachers got 
challenging to teach English in general and EFL writing in particular, 
for it was beyond their level. Thus, as the respondents explained these 
teachers were not confident and capable enough to teach EFL writing 
and this might be one for the reasons for skipping the writing lessons. 
Lastly, all the 11 respondents agreed that the Grade 11 English 
textbook was too bulky which could not be covered in a year, and since 
teachers be in doubt that they could not cover its portions, they skipped 
some of them including the writing lessons. Meaning, the teachers gave 
priority to those language aspects or skills which help students to pass 
the national exams and they ignore the writing skills. For example S2, 
said,  

 The English language textbook is bulky, and it contains several portions which 
cannot be covered in a year. Unless teachers become selective, they cannot 
address about half of its portions. This may be the reason for teachers to skip 
the writing sections. In addition, the book is not handy, or it is not 
comfortable for students to carry it when they come to school; as a result, 
some of them might leave it in their home. 

This implies that if the text book was written with portions that cannot 
be covered within the time allotted to the subject matter or if it 
incorporated portions which could be covered in a year, the teachers 
might not skip the writing parts.    

The questionnaire data 

Copies of the questionnaire were distributed to 225 sample students. All 
the 225 students correctly completed the copies of the questionnaire. The 
dada were analyzed and discussed as follows: 
 

The closed ended-items data 
To gather data about the teaching learning process of writing, a 
questionnaire with three parts was designed and administered to students. 
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The first part of the questionnaire was concerned with checking whether 
or not teachers taught writing lessons to students. The second part was 
about the teaching methods teachers employed when teaching writing 
lessons. The third part entails open-ended items regarding how students 
evaluate the teaching learning process of writing.  This section will focus 
on the first two parts of the questionnaire. 
Table 1:  Language skills/aspects 
Item Response 

Which language 
sills/aspects does your 
teacher give more focus  
 

Speaking Listening Reading Grammar Vocabulary Writing 
N % N % N % N % N % N % 
72 32 26 11.56 27 1

2 
70 31 1

9 
8.44 11 4.89 

The Grade 11 English textbook has about 12 units, and each unit has two 
parts: part A and part B. Each part again includes speaking, listening, 
reading, vocabulary, grammar and writing sections.  Of these sections, as 
it indicated in Table 1 above, 32% and 31% respondents reported that 
that their teachers give more emphasis to speaking and grammar parts, 
respectively whereas 4.89% of the sampled students responded that their  
teachers  paid attention to the writing section. Insignificant number of 
respondents described that their teachers gave focus to writing. This 
implies that most teachers did not give emphasis to the writing sections.  
Table 2: Writing lessons 

Item Response 
To what extent 
does your teacher 
pay attention to the 
writing tasks? 

To a very great 
extent 

To a great 
extent 

To some extent Almost no Not at all 

N % N % N % N % N % 
38 16.89 73 32.44 79 35.11 25 11.11 10 4.44 

How often your 
does your teacher 
give you chances to 
practice writing? 

Very often Often Sometimes Rarely Not at all 
N % N % N % N % N % 
15 6.67 41 18.22 71 31.56 18 8 80 35.56 

Respondents were also asked about the extent to which their Grade 11 
English teachers paid attention to the writing sections, and most of them 
35.11% (79) reported that their teachers focus on the writing parts to a 

certain extent. They were also asked if their teachers gave them 
opportunities to practice writing, and the majority of the respondents 
(35.56%) replied that they had not got the chances to practice writing at 

all even though many respondents (31.56) reported that they sometimes 
made writing practices (see Table ). From this, it is possible to 
understand that teachers do not give adequate focus to the writing tasks 
which is consistent with the observation data analysis.  
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Table 3: Skipping writing lessons 
Item Response 

Does the 
teacher skip the 
writing 
lessons? 

Yes No 
N % N % 
211 93.78 14 6.22 

often? 
Very often Often Sometimes Rarely Never 
N % N % N % N % N % 
45 20 55 24.44 81 36 30 13.33 14 6.22 

Students were also asked whether or not their Grade 11 English language 
teachers skipped the writing lessons of the English textbook, and most of 
them (93.78%) replied that their teachers do so. In relation to this 
question, they were also asked about the extent to which teachers skipped 
the lessons and most of them replied that the teachers sometimes skipped 
the writing lessons  although a significant number of respondents, that is, 
20% and 24.44% reported that their teachers skipped the writing lessons 
very often and often, respectively (see Table 3).  This is also consistent 
with the observation and the interview data which discovered that 
teachers skipped the writing lessons because of fear of shortage of time to 
cover all the portions of the textbook 

Teachers can play a significant role in helping students to practice the 
writing processes by structuring writing tasks and giving the necessary 
support. Langan (2005) explains that writing is a process which includes 
stating a thesis statement (through prewriting), generating ideas to 
support it (through more prewriting tasks), and writing a first draft and 
finally, revising and editing the draft. Accordingly, students were asked if   
their teachers accomplish these tasks in the writing classes. This is 
indicated in the subsequent tables as follows: 

 Table 4: Pre-writing tasks 
Item 
Before writing, how 
often does your teacher 
help you to: 

Response 
Very often Often Sometimes Rarely Never 
N % N % N % N % N % 

 generate ideas? 41 18.22 71 31.56 73 32.44 28 12.44 12 5.33 
write an outline? 54 24 54 24 62 27.56 42 18.67 13 5.78 
As it is indicated in Table 4 above, 32.44% and 27.56 % reported that 
teachers sometimes help them to generate ideas and write outlines, 
respectively, at the pre-writing stage. This result is slightly consistent 
with the observation data analysis result. Meaning, of the three observed 
teachers, two teachers used the product approach of teaching writing. 
Only one teacher was found to help his/her students to generate ideas 
occasionally in his/her writing classes. From both of the data analysis 
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results, it is possible to conclude that students do not get adequate support 
to generate ideas and write outline at the pre-writing stage. 
Table 5; While-writing activities 
Item  
The teacher helps us to: 

Response 
Very often Often Sometimes Rarely Never 
N % N % N % N % N % 

organize ideas 67 29.78 69 30.67 53 23.5
6 

29 12.89 7 3.11 

write  the first draft 37 16.44 78 34.67 62 27.5
6 

33 14.67 15 6.67 

 
Table 5 shows that 30.67% and 34.67% respondents replied that teachers 
often help them to organize and write their first draft, respectively.  
 

Table 6: Revising and editing 
Item 
 
The teacher makes us: 

Response 
Very often Often Sometimes Rarely Never 
N % N % N % N % N % 

revise our first draft for 
organization 

43 19.11 66 29.33 81 36 27 12 8 3.56 

revise our first draft for idea 52 23.11 51 22.67 72 32 36 16 14 6.22 
edit for language 89 39.56 48 21.33 65 28.89 16 7.11 7 3.11 
 
Table 6 depicts that 36% and 32% of the respondents reported that 
teachers sometimes helped them revise their first draft for organization 
and ideas, respectively. But, 39.56% of respondents explained that their 
teachers very often make them edit their pieces of writings for language. 
The data in the above table reveals that teachers give more priority to 
editing than revising their pieces of writings. They make students worry 
more about accuracy or grammar, vocabulary, syntax, capitalization and 
spelling than the development and organization of the ideas. This leads 
learners to be concerned with local encoding at the expense of larger 
discourse units. For example, Nunan (1991) states that bad writers spend 
a little time reviewing what they have written, and are concerned mainly 
with vocabulary and sentence formation at the expense of ideas. 
Although writing is a personal activity, doing writing tasks 
collaboratively has a paramount significance to share ideas, especially, at 
the revising and editing stages.  And peer feedback is one of the 
techniques that help students share ideas.  The following table is about 
whether or not teachers promote feedback. 
 

Table 7: Peer feedback  
Item 
 
The teacher makes us: 

Response 
Very often Often Sometimes Rarely Never 
N % N % N % N % N % 

 comment exchanging 
our pieces of writings 

34 15.11 66 29.33 69 30.67 40 17.78 16 7.11 
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As Table 7 depicts, most of the respondents (30.67%) reported that their 
teachers sometimes make students exchange their pieces of writings and 
get comments from each other. Helping students get comments and 
feedbacks from each other using peer feedback helps to produce quality 
pieces of writings. Nation (2009) explains that feedback (whether it be 
peer 
diagnosing problems and providing encouragement to keep writing and to 
write more. Indeed, if students did not get feedbacks and comments on 
their written products, their progress will be limited. The next step of the 
writing processes is incorporating the comments and in the following 
table we will see if teachers encourage their students to improve their 
writing based on the comments they have received from their teachers or 
their friends.  

Table 8: Writing the final draft 
Item 
The teacher makes 
us:  

Response 
Very often Often Sometimes Rarely Never 
N % N % N % N % N % 

write our final draft 
incorporating 
comments given 

35 15.56 63 28 71 31.55 37 16.44 19 8.44 

Regarding rewriting the final draft incorporating comments given by, for 
example given by peers, the majority of respondents explained that 
teachers sometimes help them to do so. According to Reid (1983), 
helping students get comments and feedbacks on their pieces of writings 
should be part of the writing instruction. Students can develop the habit 
and ability of using techniques of generating ideas as well as revising 
their first drafts if they get feedbacks on their written works. And 
teachers should also promote students to improve their pieces of writings 
by incorporating comments and feedbacks they have got from other 
individuals. But, Table 8 indicates that teachers give little concern to 
encourage their students to  rewrite their first drafts incorporating the 
comments they have received from others and as such they sometimes 
push   them to do these tasks.  
 
The open-ended items data  
The main objective of the open-ended part of the questionnaire was to get 
general  comments about the teaching learning process of writing lessons. 
The items is presented as follows: What is your comment about the 
teaching learning process of writing lessosns? Out of the 225 
respondents, only 142 students responded to the item correctly, but 
because the purpose of the item was to collect data which substantiate the 
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closed ended items data, it would not affect the finding of the study. The 
responses given to the item were classified under three categories such as 
shortage of time, the size of the English text book and  skill 
and methodological gap. In relation to first category, most respondents 
reported that English language teachers give priority to cover the portions 
of the textbook instead of aiming at developing the students language 
skills; because they fear that they would face shortage of time to cover all 
the units of the book, they do not worry about how they could promote 
their students  language skills particularly the writing skill. Especially, 
slow learners could not get enough support from their teachers as the 
latter aimed at addressing the portions of the textbook. According to 
Bereiter and Scardiamalia (1983), particularly developing writing skill 
requires a lot of time for practicing; students can manage to write well if 
they could get adequate time to exercise writing. In short, sufficient time 
is needed for the teacher in order to give his/her students enough 
opportunities to practice writing. 
 
The second category is concerned with the size of the English textbook. 
That is, respondents suggested that the textbook had several portions 
which could not be covered in one academic year. Students mentioned 
that teachers were forced to skip the writing sections because they feared 
that they would not handle all the portions unless they selectively focused 
on some of them. Finally, most respondents in the third category reported 
that their teachers were incapable to teach EFL writing. According to 
these respondents, because of shortage of qualified English language 
teachers, some teachers from the nearby elementary schools were 
assigned to teach them English. And these teachers lacked the experience 
and the expertise of teaching EFL writing at advanced levels. In addition, 
when teachers are assigned to teach beyond their level, they might feel 
that they are not capable to teach EFL writing  and this may be one of  
the reasons for their skipping the writing parts of the text book. In 
summary, as the analysis revealed students do not learn writing as it is 
expected by the material writers. 
 
Document analysis 

The documents used for analysis was the Grade 11 English language 
textbook. This textbook is currently used as a teaching material, and it 
has about 12 units.   Each of the units incorporates 9 sections, namely 
introduction, listening, language focus, study sills, speaking, reading, 
word power, writing and assessment. In addition, every unit has two main 
divisions: part A and part B. Specifically, there are about 19 writing 
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sections which are distributed to each of the 12 units. The writing tasks 
which appear in the assessment and the revision parts of the textbook 
were not selected for analysis in order to avoid repetition. The writing 
tasks selected for analysis and their respective objectives are indicated in 
the following table.  

Table 10: Grade 11 English textbook writing sections and the corresponding objectives 

Unit W riting section Objective 

1 B1.4 W riting: A report on the African Union Write a report on the African Union 
2 A2.9 W riting: A letter to a friend 

B2.7 W riting: A magazine article 
Write in informal letter to a friend 
Write a magazine article 

3 A3.9 W riting: An essay-modern versus traditional medicine 
B3.9 W riting: A government health leaflet 

Write a for and against essay 
Write a health leaflet 

4 A4.9 W riting: Reply to formal letter 
B4.5 W riting: Report on HIV/AIDS 

Write a reply to a formal letter 
Write a report on HIV/AIDS in an African country 

5 A5.6  W riting: Extract from a tourist brochure 
A5.9 W riting: A formal letter 

Write an extract from a tourist brochure 
Write a formal letter 

6 A6.7 W riting: A narrative Write a narrative 
7 B7.8 W riting: A summary 

B7.10 W riting: An information leaflet 
Write a summary 
Write an information leaflet 

8 B8.9 W riting: Saving water in Ethiopia Write some paragraphs about how we can save water in Ethiopia 
9 A9.7 W riting: A survey report Write a survey report 
10 B10.7 W riting: An essay Write an essay 
11 A11.6 W riting A report on some data 

A11. 10 W riting : A brochure about NGO 
B11.8 W riting: Interview questions 

Create an NGO and write a brochure about it 
Write some interview questions 

12 B1.6  W riting: An opinion essay Write an opinion essay 

As it is shown in Table 10, all the tasks except one task have their 
respective objectives. And there is an alignment between each of the 
tasks and its corresponding objective. But, task A11. 10 (writing a 
brochure about NGO) does not have its own corresponding objective 
stated at the beginning of the unit (Unit 11). The 19 writing activities 
indicated in the above table were analyzed based on five components of a 
task formulated by Nunan (1989); they are input, objective, setting, roles 
and activity and each of them will be analyzed as follows: 
Objectives 
It is mentioned that each of the 12 units has two parts, namely part A and 
part B. At the beginning of each part, there are lists of objectives, and 
most of them incorporate objectives for the writing tasks along with with 
the objectives of other language skills and aspects. According to Grave 
(2000), an objective should stipulate performance, condition and 
criterion.  Hyland (2003) also states that an objective should specify three 
crucial dimensions such as performance, conditions and measures. There 
are about 18 objectives and each of them was evaluated based on the 
parameters mentioned above, that is, performance, condition, measure 
and criterion.  
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Table 11 Objectives and their respective dimensions   

Units Objectives 
You will: 

Dimensions of objective 
Performance Conditions Measures Criterion 

1 write a report on the African Union. 1 0 0 0 
2 
 

write an informal letter to a fr iend 

write  a magazine article 
2 0 0 0 

3 
 

write a for and against essay 
write a health leaflet 

2 0 0 1 

4 write a reply to a formal letter 

write a report on HIV/AIDS in an African country 

2 0 0 0 

5 write an extract  from a tourist brochure 
write a formal letter 

2 1 0 0 

6 write a narrative 1 0 0 0 
7 write a summary 

write an information leaflet 
2 0 0 0 

8 write some paragraphs about how can save water 
in Ethiopia 

1 0 0 1 

9 write a survey report 1 0 0 0 
10 write an essay 1 0 0 0 
11 create an N G O and write a brochure about it 

write some interview questions 

2 1 0 1 

12 write an opinion essay 1 0 0 0 
Total 18 18  2 0 3 
% 100 100 11.11 0 16.67 

A learning objective is a statement which describes performance 
capability to be acquired by the learner. As it is indicated above, the 
entire objectives stated at the beginnings of the units are found to include 
the component namely performance. All the objectives entail an action 
verb write and this verb can describes what students will be able to do at 
the end of each writing task. Of the 18 objectives, only the two objectives 
(11.11%) entail the component called condition.  Similarly, only 16.67% 
of the objectives involve criterion. But none of the objectives indicate the 
component measure. To conclude, the objectives which are found at the 
beginning of the units do not entail the three components adequately or 
completely; these include conditions, measures and criteria. In addition, 
the above mentioned writing objectives were interpreted in terms of 
rationale. And all most all of them were found to be designed based on 
real world situations. That is, the encourage learners to rehearse a 
behavior needed outside the classroom. That is, the writing objectives 
require students to do writing activities to be done outside classroom. 
According to Nunan (1989), a communicative classroom objective is 
designed based on rehearsal rationale. The above objectives were also 
examined in terms of   basic functional writing skill and formal or 
academic writing. Out of the 18 objectives, 6 of them are designed based 
on basic functional writing skills whereas 12 objectives out of 18 are 
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designed aiming at developing  academic or formal writing 
skills. This means for focus is given to academic writing skills. 

Input 
One of the components of a writing task is an input which can be 
presented in a text, graphic etc. form. Thus, the inputs provided for the 
writing tasks are indicated in the following table. 

Table 12: Writing tasks and the forms and types of inputs 

U
ni

ts 
ni

ts
 

 Writing Tasks Description of inputs 
 
  
  

Forms  Types  

V
er

ba
l 

   
N

on
ve

rb
al

 

A
ut

he
nt

ic
 

  au
th

en
tic

 

1  A report on the African Union.  Listening (A1. 5), reading texts (A1. 7 & B1. 2) 
& a picture & a photograph of AU flag & 
headquarters. 

3 2 2 1 

2 
 

A letter to a friend  Listening (A2. 4), & some ideas ,  languages  & 
their  functions , format for an informal letter  

2 0 0 2 

A magazine article Reading (A2. 12, B2. 2), listening (B2. 3),  
magazine article,  photo 

4 1 3 1 

3 
 

An essay - modern versus 
traditional medicine 

 Listening texts (A3.2, A3. 4), an essay (a model 
text), speaking (A3. 3) & photographs of a city 
&a traditional healer.  

4 2 0 4 

A  health leaflet Reading texts (B3. 2, B3. 8 ), speaking (B3. 5) 3 0 1 2 
4  Reply to a formal letter  Listening (A4.2), reading (A4. 7), a sample letter 

written by Mr. Bona, information about how to 
write a formal letter. 

4 0 0 4 

A report on HIV/AIDS Reading (B4.2-Articles about HIV/AIDS) 1 0 1 0 
5 Extract  from a tourist brochure  (A5.1) Listening, (A5. 3) Reading , (A5. 4) 

Language focus 
3 0 2 1 

A formal letter  A5.1 Listening &A5.3  Reading texts 2 0 0 2 
6 A narrative  A story read by a teacher (A6.1), & Language 

focus (A6. 6) 
2 1 1 1 

7 A summary  Reading (B7. 7)   1 0 0 1 
An information leaflet  Reading texts (A7. 2 & B7. 7), listening texts ( 

A7. 3, A7. 5 & B7. 3) & pictures (A7. 2 & B7. 2) 
5 2 2 3 

8 Saving water in Ethiopia Listening(B8. 1), reading (B8. 8), speaking(B8. 3 
&7), photographs 

4 2 2 2 

9 A survey report Reading (A9. 2), speaking (A9. 6-a survey about 
disability), a survey report & photos. 

3 1 2 1 

10 An essay Reading (A10. 5), listening(B10. 2), speaking 
(B10. 1 & B10. 6) & picture  (A10. 5) 

4 1 2 2 

11 A report on some data Listening (A11. 2), data on NGO projects,  bar 
graph, & pie chart  

2 2 1 1 

A brochure about NGO  Reading(A11. 8)   & speaking (A11. 9) & 
pictures (A11. 8 & 9) 

2 2 1 1 

Interview questions Reading: Job advertisements 1 0 0 1 
12 write an opinion essay Reading: A magazine article & notes from it., 

table & outline  
2 2 1 1 

To
ta

l  
   

   
To

ta
l 

19  52 18 20 32 

% 100  74 26 38 62 
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As it is shown in Table, verbal inputs are 74% whereas nonverbal inputs 
are found to be 26%. Specifically, the reading and listening texts are the 
parts which are mainly employed as inputs of writing tasks in Grade 11 
English textbook. Texts such as formal and informal letters, magazine 
and newspaper articles, brochures, reports, statistical data, etc. are found 
to be the main inputs for students to use as bases for their writing 
activities. Also, listening texts about African Union, education, 
traditional and modern medicine, climate change etc. and stories, are 
among the inputs used for the writing tasks. The inputs which are 
presented in nonverbal forms include photographs, pictures, charts and 
graphs and their amount is low. The issue indicate in the above Table is 
types of inputs used in the writing tasks of the English Textbook for 
Grade 11. Most of the inputs (62%) are found to be inauthentic types 
whereas the remaining (38%) are authentic. 
 

Activities 
Activity can be defined as what the learners do with the input to 
accomplish the task and specifies how the input will actually be 
employed (Hyland, 2003). The writing activities Grade 11 English 
textbook are indicated in the following table. 

Table 13: The alignment of writing activities and objectives, phases of writing and inputs 

Unit Activities  Matches  the 
objectives 

 Entails  phases  
of writing    

Relevant to 
the inputs 

Yes No Yes No Yes No 
1 Write a report about the African Union 1 0 1 0 1 0 
2 Write a letter about your school and the education system in Ethiopia 

Complete this outline plan with notes about the article 
Write an article arguing that Ethiopia needs more educated women. 

3  2 1 2 1 

3 
in the countryside. Many are moving to cities as think life is better 

 
 

 
Write a government health leaflet about disease or illness. 

3 0 2 1 2 1 

4 Read this letter and answer the questions below: 
Write your answers (based on the above letter) in your exercise book.  
Look at the layout of the letter and identify the features listed below.   

 
Study the information in this box  

 
Write a report on HIV/AIDS in one of the countries mentioned above 

6 0 2 4 2 4 

5 Write 1 or 2 paragraphs about your town/village to include in the  
brochure 
Write a letter to the tourist agency w/c produced the tourist brochure.  

2 0 0 2 2 0 

6 Write a story of 250 to 300 words (1 or 2 pages) 1 0 1 0 1 0 
7 Make notes on the text on why weather forecasts  are important in this 

way 
Write your own text using the information in your notes  
Write an information leaflet on one  topics mentioned above 

3 0 1 2 3 0 
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8 Write 2 to 3 paragraphs about the best water conservation method(s) 1 0 1 0 1 0 
9 Write a survey report 1 0 1 0 1 0 

10 Write an essay on an aspect of development 1 0 1 0 1 0 
11 Write a one paragraph report on the data about NGO projects in the table 

Create your own NGO, then plan and write your brochure 
Write a list of questions to be used for interview  

2 1 3 0 2 1 

12 Write an opinion essay 1 0 1 0 1 0 
Tot 26 25 1 16 10 19 7 

% 100 96 4 62 38 7
3 

27 

Almost all of the activities (96%) were designed in line with objectives of 
the tasks. Of the 26 activities only 1 activity was found to have objective 
set for it.  Secondly, an attempt was made to investigate if the activities 
make students pass through the writing phases such as pre-writing, 
writing, revising, editing and proofreading. And 62% of the activities 
were found stimulate students to pass through the writing stages although 
many tasks (38%) were revealed not to encourage students to go through 
the writing stages. Lastly, the alignments between the writing activities 
and the inputs provided for them were examined and 73% of the inputs 
were found to relevant to the writing activities. 

Roles 
Role refers to a part which either a learner or a teacher plays to 
accomplish learning activities.  

 
Students play an active role during accomplishing a writing task. The 
roles they play in a communicative writing task will be analyzed as 
follows: 

Unit Activities Role of learner 
Conversatio
nal partner 

Individu
al writer 

1 Work with a partner & divide up the work between you. 
With your partner, present the information you have found to each other.  

 
Write up the final version of your report and proofread it before you submit it. 

1 0 

2 Think about the information,  organization & format & then write your letter  
Complete an outline, brainstorm ideas, make a plan, write, check &edit your 
article 

0 2 

3 Complete an outline, brainstorm ideas, make a plan, write, check &edit your 
article 
Wor  

1 1 

4  
Write a report on HIV/AIDS in one of the countries mentioned above 
Work with your partner; with your partner, research the information you need 

1 1 

5 Imagine your town/ village is not included in a brochure write 1 or 2 paragraphs 
about it to include in the brochure. Include these information: 

check it 

 2 
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6 Write a story of 250 to 300 words (1 or 2 pages) 0 1 
7 Write your own text using the information in your notes  

Write an information leaflet on one  topics mentioned above 

0 2 

8 Write 2 to 3 paragraphs about the best water conservation method(s) 0 1 
9 Write a survey report 1 0 
10 Write an essay on an aspect of development 0 1 
11 Write a one paragraph report on the data about NGO projects in the table 

Create your own NGO, then plan and write your brochure 
Write a list of questions to be used for interview 

3 0 

12 Write an opinion essay 0 1 
Total 19 7 12 

% 100 37 63 

As Table indicates most of the tasks (63%) are done individually. Only 
37% of the tasks can be accomplished on conversational bases or 
cooperatively.  

Roles of teachers 
An attempt was made to examine teachers act as facilitators, controllers 
or monitors. 

Table15  

Unit Activities  
Facilitator Monitor Controller 

1 Write a report of about 350 to 400 on the  African Union. Follow 
these steps: 

1 0 0 

2 Think about the information,  organization & format & then write your 
letter  
Complete an outline, brainstorm , make a plan, write, check &edit your 
article 

0 2 0 

3 Complete an outline, brainstorm ideas, make a plan, write,  &edit 
your article 

 

0 2 0 

4 Identify features and structure of the letter; write a replay to Mr. 
 

Write a report on HIV/AIDS in one of the countries mentioned above 

1 1 0 

5 Write 1 or 2 paragraphs about your town/ village to include in the 
brochure. 

 

0 2 0 

6 Write a story of 250 to 300 words (1 or 2 pages) 0 1 0 
7 Write your own text using the information in your notes  

Write an information leaflet on one  topics mentioned above 
0 2 0 

8 Write 2 to 3 paragraphs about the best water conservation method(s) 0 1 0 
9 Write a survey report 0 1 0 
10 Write an essay on an aspect of development 1 0 0 
11 Write a one paragraph report on the data about NGO projects in the 

table 
Create your own NGO, then plan and write your brochure 
Write a list of questions to be used for interview 

0 3 0 

12 Write an opinion essay 0 1 0 
Total 19 3 16 0 
% 100 16 84 0 
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According to Table, the role of the teacher insignificant; his/her role is 
not stated in the tasks. E But, the tasks seem to imply that the teacher 
may act as either as a facilitator or a monitor. Accordingly, the in 16% of 
the tasks, the teacher is a facilitator, and in the 64% of them, he/she is a 
monitor. When we say a teacher acts as a monitor we mean that he/she 
simply observes students doing the activities indicated in a particular 
writing task whereas  when we say a teacher facilitator we mean that 
he/she participate in the tasks as a supporter or guides. So, the analysis 
indicates that in most of the writing tasks the teacher is passive or non-
participant observer which implies that students are active participants 
who monitor their own writing skill development. In addition, none of the 
tasks allow the teacher to be dominant or controller. All of the tasks do 
not permit the teacher to be active participant of the writing lessons. 
He/she plays mostly a monitor passive observer role and to a limited 
extent a facilitator role. 

Setting 

Table 16: setting 
Unit Activities Tasks set for 

Individual Pair Group 
1 Write a report of about 350 to 400 on the African Union. Follow these 

steps: 
1 1 0 

2 Think about the information,  organization & format & then write your 
letter Complete an outline this outline. With your partner pick out 

 

2 1 0 

3 Read this ( for and against) essay and then complete an outline plan  
brainstorm ideas, make a plan, write,  &edit your article 

 

1 1 0 

4 Identify features and structure of the letter; write a replay to Mr. 
. Write a report on HIV/AIDS. Work with a partner & 

choose one of the  

1 1 0 

5 Write 1 or 2 paragraphs about your town/ village to include in the 
brochure. 
check it 

2 0 0 

6 Write a story of 250 to 300 words (1 or 2 pages) 1 0 0 
7 Write your own text using the information in your notes  

Write an information leaflet on one  topics mentioned above 
2 0 0 

8 Write 2 to 3 paragraphs about the best water conservation method(s) 1 0 0 
9 Write a survey report 1 0 1 
10 Write an essay on an aspect of development 1 0 0 
11 Write a report on some data. Begin by discussing the data with a partner 

or in a group. Write a brochure about your NGO. Work in a group or 
with a partner.Write a list of questions to be used for interview. Work 
with a partner. 

1 3 2 

12 Write an opinion essay 1 0 0 
Total 25 15 7 3 
% 100 60 28 12 
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Most of the activities, that is, 64% of the writing activities of Grade 11 
English textbook are set in the way they are to be done individually. But, 
28% of the activities are designed as pair works whereas 12% of them are 
group works. According to Hyland (2003) although individual writing 

professional and work place writing activities are actually done 
cooperatively. In line with this, pair and group works can provide 
students with real-life practice in negotiation and collaborative writing 
skills. It encourages the sharing of ideas and interaction in planning, 
revising and editing pieces of writings. Thus, even if   pair and groups 
have paramount benefits in these regards, they are not adequately 
included in the Grade 11 English text book (see Table 16).  

The writing examination data  
One of the purposes of this study was to assess the writing performance 
of students. In line with this objective, the following research question 
was posed. What is the  To answer this 
research question, students were asked to write a formal letter on a given 
thesis statement. And  255 students sit for the exam but only 159 of them 
wrote the letter in accordance with the instruction given to them. The 

have PhD degrees in Teaching English as a Foreign Language (TEFL) 
and have long teaching experiences of writing courses at University level. 
The teachers employed a six-point scale scoring guide. As it is mentioned 
in Weigle (2002), this scale is a standardized instrument which is 
commonly used to mark compositions written for the purpose of decision 
makings. To analyze the data descriptive statistics were employed as 
follows. 
Table 17  
Variable N Mean Standard 

Deviation 
Writing 
performance 

159 1.69 .954 

As it is indicating above (Table 17
writing performance is 1.69 which is below average (3). That means most 

writing examination score indicates that most students are low achievers 
in writing in English. In addition, the standard deviation is .954 which is 
very law; it shows that there is no difference among students in their 
performance of students and this implies almost all students have nearly 
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the same writing performances which can be categorized as low. Here it 

revealed that teachers either skipped the writing lessons or do not teach 
them effectively. In line with this, examination date discovered that 
students
performance of writing the ones to be blamed are teachers. Teachers do 
not show any kind of concern to the writing lessons and as a result, 
students do not have a good experience of writing 
 

Summary and conclusions  

Summary  

This part entails the summary results of data analysis and discussions 
which are presented as follows. One of the objectives of the study was to 
investigate how writing was taught. To achieve this objective, 
observation, interview and questionnaire were employed as data 
gathering tools. Accordingly, all the observation, the interview, and the 
questionnaire data analysis showed similar results. That is, they indicated 
that writing was not taught effectively. To begin with the observation 
data analysis result, a total of 9 observations were conducted and these 
observations demonstrated that the observed teachers employ mainly the 
product approach of teaching writing, and they slightly use the process 
approach. This shows that although the writing tasks in the Grade 11 
English Text Book are written in the way they promote the development 
of the writing processes, teachers mostly do not use them. Moreover, the 
same data showed that teachers did not use the time given to the writing 
tasks to teach writing. Teachers were also observed to give students take 
home writing tasks instead of giving writing activities to be done inside 
class under their support and by structuring the tasks in steps of pre-
writing, writing and post writing activities. To come to the interview data 
analysis result, it showed that students at preparatory school level did not 
learn writing. That is, teachers either skipped the writing lessons or used 
the ineffective teaching methods of writing.  In detail, firstly, most 
teachers skipped the writing lessons. Secondly, although some teachers, 
occasionally, tried to teach writing, they focused on formal letter writing 
only and even these teachers use lecture methods and they did not give 
their students opportunities to practice writing. In fact, they did not give 
any kind of concern to essay writing, report writing and writing leaflets. 
 
The questionnaire data analysis result revealed that the writing is the 
most ignored skill compared to speaking, reading, listening, grammar and 
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vocabulary. The same data analysis result also demonstrated that teachers 
give less attention to the writing tasks and they do not give students 
opportunities to practice writing. Moreover, the questionnaire data 
analysis result showed that most teachers skipped the writing lessons. 
Regarding this, even if the majority of respondents assured that teachers 
sometimes skipped the writing tasks, many students also reported that 
their teachers very often and often skipped the writing lessons.  
Regarding the writing processes, most respondents reported that their 
teachers sometimes help them to generate ideas, write outlines (at the 
pre-writing stage), revise their first draft, get comment from each other  
exchanging their pieces of writings and write their final draft 
incorporating comments they have got form their friends. Finally, the 
open-ended items data of the questionnaire revealed that most English 
language teachers give priority to cover the portions of the textbook 
instead of aiming at developing the students language skills; because they 
fear that they would face shortage of time to cover all the units of the 
book, 
language skills particularly the writing skill. Moreover, most respondents 
suggested that the textbook had several portions which could not be 
covered in one academic year. Finally, according to most of the 

 were some teachers who were incapable to 
teach EFL writing.  
 
The second objective of the study was to investigate the writing tasks of 
Grade 11 English textbook. And the tasks were analyzed based on the 
parameters such as goal (objective), input, activity, role and setting. To 
begin with the first component of the writing tasks, the entire objectives 
stated at the beginnings of the units are found to include the component 
namely performance. In contrast, out the 18 objectives, only the two 
objectives (11.11%) entail the component called condition.  Similarly, 
only 3 (16.67%) of the objectives involve criterion. In addition, the 
writing objectives were interpreted in terms of rationale. And all most all 
of them were found to be designed based on real world situations. That is, 
they encourage learners to rehearse a behavior needed outside the 
classroom. These same objectives were also examined in terms of   basic 
functional writing skill and formal or academic writing. Out of eighteen, 
six objectives were designed based on basic functional writing skills 
whereas 12 objectives out of 18 were designed aiming at developing 

l writing skills. This means focus is given to 
academic writing skills which is appropriate, for it is the level where 
students are getting ready to join university. The second component of a 
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writing task is an input.  The data analysis result verbal inputs are 74% 
whereas nonverbal inputs are found to be 26%. Specifically, the reading 
and listening texts are the parts which are mainly employed as inputs of 
writing tasks in Grade 11 English textbook. Texts such as formal and 
informal letters, magazine and newspaper articles, brochures, reports, 
statistical data, etc. are found to be the main inputs for students to use as 
bases for their writing activities. The inputs which are presented in 
nonverbal forms include photographs, pictures, charts and graphs and 
their amount is low. The data analysis also showed that most of the inputs 
(62%) are found to be inauthentic types whereas the remaining (38%) are 
authentic. 

Thirdly, almost all of the activities (96%) were designed in line with 
objectives of the tasks. Of the 26 activities only 1 activity was found not 
to have an objective set for it.  Secondly, an attempt was made to 
investigate if the activities make students pass through the writing phases 
such as pre-writing, writing, revising, editing and proofreading. And 62% 
of the activities were found to stimulate students to pass through the 
writing stages although many tasks (38%) were revealed not to encourage 
students to go through the writing stages. Lastly, 73% of the inputs were 
found to be relevant to the writing activities. 

Fourthly, most of the tasks (63%) are done individually and only 37% of 
them can be accomplished on conversational bases. Also the role of 
teachers in the 19 writing tasks is found to be   insignificant; their roles 
are not stated in the tasks.  But, the tasks seem to imply that the teacher 
may act as either as a facilitator or a monitor. Accordingly, the in 16% of 
the tasks, the teacher is a facilitator, and in the 64% of them, he/she is a 
monitor.  None of the tasks allow the teacher to be dominant.  

Lastly, most of the activities, (64%) encourage personal writing. Only 
28% and 12% of the writing activities are pair work and group work, 
respectively. Thus, even if both pair and group works have paramount 
benefits, they are not adequately incorporated in the text book. 

The third purpose of the study was to examine s
writing and in line with this the writing examination data analysis 
indicated that the Mean value of the st 69 
(out of 6) by far 
below average. And a score below half is obviously considered bas low 
or fail. That is, most students were having a fail exam score.  In other 
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words, the majority of the respondent students have low writing 
performances. Thus, when try to see the relationship between the writing 

logical association. That is, the interview and the questionnaire data 
analysis revealed that writing was not taught at all or not taught 

 
 

Conclusions  

Based on the data analysis and discussions dealt with above the following 
conclusions are drawn  
1. Most teachers employ mainly the product approach of teaching writing 

and do not use the writing tasks in the Grade 11 English Text Book 
though they require teachers to use the processed approach of teaching 
writing. In line with this, teachers use the time given to the writing 
lessons to teach grammar, vocabulary, reading, speaking etc. and they 
give students take home writing tasks, which do not help the latter to 
get peer and teacher support.  

2. Most teachers skipped the writing lessons; they put give the least 
emphasis to writing in comparison to speaking, reading, listening, 
grammar and vocabulary and as they do not give students opportunities 
to practice writing. They also do not help learners to have a purpose and 
a sense of audience for writing even if the writing tasks of the textbook 
promote them; they did help students to practice the writing processes.   

3. Most teachers worked to cover the portions, rather than to promote 
 in general, and the writing skills, in particular. 

Some teachers were found to be incapable to teach EFL writing. 
 4 The objective for the writing tasks were found not adequately involve 

the dimensions such as conditions and criterion; similarly, all of them 
were found to be designed based on real world situations and 
encourage learners to rehearse a behavior needed outside the 
classroom. Most objectives were designed aiming at developing 

l writing skills. Thus, they favor academic 
writing skills which are appropriate, for it is the level where students 
are preparing to join university. 

 4. The number of verbal inputs by outweigh nonverbal inputs; the 
reading and listening texts are predominantly employed as inputs of 
writing tasks.  

5. Most of the activities could stimulate students to practice the writing 
processes and encourage individual writing.  

6. All of the writing tasks imply teachers as facilitators  
7. Most students have low writing performances.  
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8. Thus, it is possible to conclude that that the teaching learning process 
of the writing lessons have many draw backs whereas the writing 
tasks  in the textbook do not have significant limitations, and this 

low writing performance is resulted from this 
the ineffective teach of writing. . In other words, the preparatory 

writing instruction which is not accomplished properly, but not 
chiefly in the designing of the writing tasks. . 
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A Study of the L inguistic Landscape of Hotel Signposting Practices 
in Three Regional Federal Towns in E thiopia 

Cherie Mesfin1 
 
Abstract 
This study examined the choice of language, factors for the choice of language 
and genres of the communicative acts of the texts of hotel signage. 
Consequently, corpora of 86 working private hotel billboards were collected 
from the high streets of 3 E thiopian towns. In-depth interviews were also held 
with 10 hotel owners in Bahir Dar town. The billboards were read, re-read, and 
categorised either as monolingual or as bilingual or as multilingual ones. 

to conceptualise the research constructs in the given linguistic ecologies. In the 
first, the second and the third placements, nearly 100% of the hotel signage, in 
Bahir Dar town, was made in English unlike 66.7 of the texts which was made 
in the Amharic first signage. This seemed to show that the English language had 
much instrumental functions than its Amharic counterpart. Variations in the 
order of the placement, number and types of the languages were reported. The 
hotel signage in Nazreith town was highly disordered. Except a couple of the 
only English and the only Amharic signage, Oromo, with its 7 different 
placements, was the most chosen language, i.e., 77.7% when the texts of 
billboards were written. The Oromo first texts in any placements on the 
billboards could reflect the recurrent linguistic situation of the Nazreith town 
which was not the case for the hotel signage in Mekele town. With few 
exceptions, the signage practice in Bahir Dar and Mekele was limited to either 
monolingual or bilingual texts.  Some linguistic and sociolinguistic factors were 
found out to underpin the choice of language. Many of the speech acts were 
assertives (informative texts) and directives (banning and regulatory texts). 
Expressive acts such as welcoming and farewell texts were also observed. 
K eywords: Linguistic landscape, public space, billboards, signage, texts 
 
Background of the study 
Regardless of the activities of business organisations, business owners 
have to attach a particular name and a trademark to their business 
organisations before they officially launch their businesses. The 
recognition process requires business owners to give an official name and 
trademark that stands for the products and services that their business 
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organisations make available to their consumers. These might include on 
the building and outside building billboards of shops, offices, companies, 
malls, stores, schools, hotels, restaurants, banks, health care centres and 
so forth.  Business owners register their business names and trademarks 
not only when they officially launch an opening of a new business 
venture but also when they officially close their business organisations. 
Viewed from the federal structure of each region, the Bureau of Trade 
and Industry is responsible for the legal registration of the business 
names and trademarks when business owners either officially launch their 
business activities, or officially close them.  
 
Registering of business names and trademarks will have to fold 
advantages. Firstly, the newly opened business ventures will get 
legislative recognition and legal protections on the fact that these 
identifiers (trademarks and trade names) are only meant to stand for their 
organisations as long as the business venture is being exercised in line 
with the commercial code of empirical period of 1960 and other 
supportive emerging legal instruments since then. It is to confirm that a 
particular trademark belongs no more, no less, to any of the business 
organisation which has been operating and which will be operating than 
the organisation it bears out.  The legalised issuance of the commercial 
license in Ethiopia goes as back as the history of the Imperial Period 
(1960). This has been stipulated in article 86 of the Commercial Code of 
the King of Kings of the Ethiopian Governor, the Emperor, (1960:17) 
that the registration of business names and trademarks have to be done at 
a local and central offices of the then government.  
 
Legalising the registration of trademarks will also help the concerned 
government authorities to establish a clear check and balance systems. 
For example, these authorities can get ample evidences about the 
whereabouts of the registered business organisation (physical presence), 
what it is (content of the signage), when it starts producing products and 
discharging services (kick off time), why it is used (objectives of the 
signage) and so forth. These multiple functions could bring the business 
operators in connection with the government authorities who have an 
extreme mandate on the issuance of the commercial/trade license. Along 
with the bilateral functions that the trademarks will have to the business 
owners and the government, they are useful to establish an unwritten 
tripartite agreement with the people who are either out there to consume 
the products of the business organisations, or to buy the services; 
business owners; and the government organs.  
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As regards to the importance that the trademarks will have to both the 
business owners and purchasers of the products and buyers of the 
services, many scholars have put forward a range of arguments which 
seem to converge, on the one hand, and that seem to diverge, on the other 
(Olive & Olive, 2006; Katz, 2010; Shibliyev, 2014; Galgoczi-Deutsch, 
2015). For example, Galgoczi-Deutsch (2015) cited Spolsky (2009) who 
examined the tourism and business functions of the multilingual signage 
in the public places and found out the signage practice had both 
informative and symbolic functions where the informative messages were 
the most frequently observed ones. As Spolsky (2009: 34) cited in 
Galgoczi-Deutsch (2015: 233), Spolsky and Cooper distinguished 8 
signage practices 
warning notices and prohibitions, building names, informative signs 
(directions, hours of opening), commemorative plaques, objects (post 
box, police call box), [and] -Deutsch examined the 
signage from the perspectives of tourism and business and found out that, 
the signage, in one way, or the other, was used to inform the tourists 
unlike the business signage which were found out to be with symbolic 
values. Yet, this distinction seems to be argumentative, for one thing, the 
purpose that seems to be informative will have a symbolic purpose and, 
for another, what tends to be symbolic will have informative and other 
overlapping purposes.  
 
Likewise, Katz (2010) has found out that the signage of trademarks has 
two basic functions; one is that they reduce consumer search costs by 
giving succinct and unambiguous identifier where products and services 
of businesses organisation are situated. This could, in turn, play 
significant roles in promoting the interactional and transactional 
exchange of information between the sellers and the buyers.  For another, 
the signage of the trademarks inform the business owners about the 
defined and persistent qualities of the goods and services which they sell 
to their clients.  
  
As it happens in any of the business organisations, hotel owners in 
Ethiopia use billboards as a physical identifier for their hotels and as one 
means of media to advertise range of services that business owners render 
to their clients of all levels. This has usually been materialised by those 
texts that hotel owners communicate to their clients via different 
languages regardless of the linguistic nature of a particular town. 
Billboards of hotels in a certain town may be written in different 
languages which may range from a more local and link languages to 
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international ones with the assumption that the guests are various types 
such as locals and internationals. Guests may come from a particular 
town, with their unique language and culture, to a unique context where a 
certain signposting, with a unique language and culture, is active. Thus, 
they may find the texts of the billboards strange and difficult to 
understand, especially when they are written in local and national 
languages alone in the absence of at least one language that the guests 
could speak and understand. This will require the use of at least one 
common international language which might be mainly English for a 
range of historical, political and economic reasons. Though not 
axiomatic, the languages that the texts of the billboards are written may 
dictate the types of the assumed guests of hotels. For example, the use of 
a monolingual only English hotel billboard may assume that many of the 
guests of hotels are foreigners, no more locals and nationals. On the 
contrary, the multilingual ones may assume guest from different 
languages within cultures and across cultures. Examining the nature of 
billboards, in one way or the other, help us increase our understanding 
more about the use of language in the Ethiopian public space in general 
and hotel signposting practices in particular. These issues might also be 
useful to identify the numbers of languages that have been appearing on 
the hotel billboards, their functions, and the genres of the texts of hotel 
billboards.  
 
Hotel signposting activities may or may not have a relationship with the 
monolingual, or bilingual, or multilingual nature of the population of the 
respective towns and cities. For example, Bahir Dar has nearly a 
monolingual population; however, it is customary to observe hotel 
billboards that range from an extreme continuum of only Amharic and 
only English monolingual billboards to Amharic-English bilingual 
billboards with mixed up orders. On the contrary, the case of the 
Nazareith and Mekele tawons is quite unique. Nazareth, which is the 
main eastern gateway to the Principal of Ethiopia, Addis Ababa, for those 
people who come from the eastern, southern, and south-western areas, is 
a home for many multilingual populations. In fact, Oromo is the language 
of the region as well as the town of Nazreith; hence, it constitutes as one 
of the towns of the Oromo National Regional State. The case of Mekele 
is somehow a different one, for the population of Tigray is dominantly 
Tigrigna and Tigre speaking community (Jenkins, 2006). Regardless of 
the contextual factors, it has become increasingly evident that English 
language is being used in the hotel signs along with one or more local 
languages of each National Regional State. 
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Statement of the Problem 
Much of the interaction of human beings among ourselves, the 
environment as well as our activities are possible due to our use of 
language which is too much prevalent in the environment of all the public 
spaces either in our private or collective lives regardless of contextual 
factors. These might include who we are, where we live, where we come 
from, how we live, what we work, which activities we accomplish and so 
forth. Public places or spaces such as shops, streets, highways, markets 
and the like are one to conceptualise the communicative uses of language 
that we use it to interact and transact with our environment to achieve a 
range of our individual as well as collective goals. These obviously 
require us to employ any of the languages signs in our environment in 
either verbatim forms (linguistic), or para-textual (non-linguistic) ones, or 
both. When we view language use in its textual or non-textual forms in 
any of the public spaces, outside classrooms, one may think of highway 
signs, school signs, health care signs, shop signs, road signs, and names 
of avenues, hotel billboards, and so forth. These signs are out there to 
communicate different messages to a range of people to whom they are 
meant for. These signage practices usually bear the name of the business 
owner of a certain organisation, the name of the organisation, and the 
goods and services, which have been displayed to any of either those who 
want to buy the goods, or get services.  Thus, any of the texts that are out 
there in our environment in different forms mainly bear out names and 
other concomitant things that are symbolic descriptions of people and 
objects (Mansour, Nofal, and Hussein, 2014).  These scholars have also 
argued that the naming processes that take place on any of the texts of the 
signs/billboards is purely a universal phenomenon to all languages. They 
have also added that the process is purely sociolinguistic, for it ties 
society members through language. The thesis is that advertising in 
general and hotel signposting in particular have been in use to promote 
and increase the sales of goods and services. Hotel signposting practices 
will have not only sociolinguistic importance but also economic 
significance, for the practice has strong connections with the quantity and 
quality of the products or services we sale/buy. 
 
As a result, in contemporary Ethiopia, mainly, in many of our urban and 
semi-urban areas irrespective of their geographical differences, it has 
become common to observe plenty of texts on the hotel billboards which 
have been written in varied languages. These signage practices might 
converge or diverge from the most commonly spoken languages in a 
linguistic context of a particular town. Hotel billboards may mean many 



!"#$%&"$'(&#)(*&+,(*-$.,(/#)#(0#$,($1*(23*2#4$.3-&3)#$*(5$.,663(+0*&+,(#
G-/9&#$HI$E(#!D$H(#@-&+/#'-/#A.+:2/*+,>(#@-&+/#'-/(#<,&+03+-#################################J#

!"H#
#

things to both the business owners and their clients who share the same 
public space of the urban centres or any of the people who come from 
elsewhere to visit their business organisations for different purposes. The 
visit of these people may target either the services, or the products that 
are being communicated via the textual populations of the 
signs/billboards. A body of research has shown that signs: texts have 
many purposes which might rage from mere identification of a physical 
presence of a business organisation to illustration of services, goods 
(products) and building of trust.  For instance, Yahong (n.d.) contends 
that these textual populations in the public space have informational, 
symbolic, mythological, and commercial functions. Yanhong (n.d.) 
further argued by citing Puzely (2007) which itself was cited from 
Landry & Bourhis (1997) in that the first two functions should be the 
main priorities of scholars who wanted to study choice and use of 
language use in the public arena. As to Yanhong, the languages we use to 
prepare the texts of the billboards and to write messages in the billboards 
are keys to communicate the services of hotels with many of the clients.  
 
Thus, as the Ethiopian hotels are open to both local, national, and 
international guest of all linguistic groups, this study aims to examine the 
languages that are used on the hotel billboards to address a range of 
communicative acts across the three principal towns with varied 
linguistic background. The same study purported to identify the 
variations, if any, in the choice of languages, the factors for language 
choice of the signage of hotel billboards and the nature of the messages 
of the texts across the three linguistically varied principal towns. The 
question to be hoisted is that: could the languages of the hotel billboards 
of these three linguistically varied towns converge with, mainly, the 
characteristics of the linguistic groups of each town?   
 

nducted by Al-Athwary (2014) on 
the existed linguistic landscape of public spaces of cities and towns of 
Yemen that included stores, shopping centres, malls, hotels, restaurants, 
private banks, hospitals and clinics. Al- found out 
that, in many situations, the signs in the public areas failed to get across 
the intended message to English speakers who visi
for different purposes. The same study also indicated that the use of 
language in the public arena was found out to be frustrating and 
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Thus, how has the language choice of hotel signposting practices been 
practised from the perspectives hotel owners in Ethiopia? What 
languages have frequently been used to communicate the various 
messages to the intended customers and factors exist behide language 
choice. In spite of the fact that a plethora of research has been conducted 
abroad on shop signs of different kinds, issues of signposting, especially 
hotel signposting practices in Ethiopian have not well studied. To my 
knowledge, in the Ethiopian context, there is no literature that indicates 
the specific languages used to write the texts of the hotel signage. Local 
literature is also scanty on the choice and frequencies of languages, 
genres of the texts, factors for choice of languages and symbolic 
representations of hotel signage beyond identifying hotel names.   
 
Objectives of the Study 
General Objectives  
Primarily, this study was concerned with the investigations of the choice 
of language choice of the hotel signage across three linguistically varied 
towns.  
 
Specific Objectives  
Given the general objective of the study, this study targeted to answer the 
subsequent specific 
 research questions. The research was carried out to: 

 Study if variations exist in the choices and frequencies of the 
languages that the texts of the hotel billboards are written across 
the three principal towns, 

 Identify the factors which might cause the variations in the choice 
of languages,  

 Examine the genre of the short and long texts of the hotel 
billboards and   

 Examine the representations the hotel names will have beyond 
naming.   
 

Specific Research Questions  
As an off-shoot the specific research objectives, the researcher posited 
the following specific research questions.  

 How variations could be accounted for the choices and frequencies of 
the languages that the hotel signs/hotel billboards are written across the 
three principal towns? 

 What are the factors for the choice of languages of the hotel signage? 
 What do the genres of short and long texts of hotel billboards look like? 
 What do the names of hotels represent beyond naming? 
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Significance of the Study  
The present is hoped to have many-fold advantages to all the stakeholders 
in the hotel industry. Firstly, the hotel owners will get research insights 
about the appropriate applications of the hotel signposts, for they serve as 
the first communication gateways before any customers from elsewhere 
will destine for hotels to buy a range of services. Moreover, the hotel 
owners would become aware of the fact that what they write on the 
signposts (messages on the short long texts) should not only be their mere 
intentions but also go with the intentions, experiences, knowledge, and 
practices, and needs of customers. After all, the existence of hotels and 
their competitiveness, in one way, or the other; depends on the services 
which they give to their customers where the hotel signposts would serve 
as a means to this end. Secondly, the study would be of help hotel guests 
to provide them with relevant information, so that they could roughly 
identify the available services from nonexisting ones. Thirdly, the hotel 
managers, as independent professionals, would get insights about the 
applications of hotel signposts and could ask themselves about the 
relevance of their working hotel signposts. Fourthly, the study could also 
inspire the ministry of culture and youth to look for better ways of hotel 
signage, for signposts are one of the outdoor signs which the hotels 
should avail to their customers to attract the latter to become their regular 
visitors. Still, authorities who have strong connections with trade and 
tourism could also take the study as an input to their training packages. 
For example, these authorities could become aware about the 
communication and market values of signposting in the hotel industry 
when they design training packages to their customers such as hotel 
owners, promotion makers, hotel managers, hotel and tourism officers 
and so forth. The findings might be useful as an input to the Ethiopian 
craft relevant policy on the choice of languages for hotel signage and 
develop laws and bylaws which might have connection with the choice of 
languages and messages of hotel signposting. More importantly, the 
study could also inform university instructors and the corresponding 
departments who offer courses such as Business English, Business 
Communication and the like regarding the importance of importance of 
hotel signposting in the promotion and sales of marketing activities, hotel 
services. Accordingly, trainers of all levels might consider the 
signposting activities as parts of their training schemes where trainees 
like in the Hotel and Tourism and Communication Studies would benefit 
a lot from the theoretical and practical applications of signposting. This 
might also be useful to trainees to orient themselves about the core 
contents of the signs and their practical implications.  
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Scope of the Study 
Data was collected through a digital camera which caught the contents of 
the short and long texts that were found on the signs/hotel billboards 
across these towns and in-depth interviews that were conducted with 
hotel owners. The study examined the languages chosen to write the texts 
of the hotel billboards, whether variations existed in the choice and 
frequencies of the choice of languages, the genres of the texts the short 
and long texts on the signs, the major factors for choice of languages and 
the meanings of the hotel names had beyond naming. The results and 
findings were made on the basis of the outdoor and on the building and 
hotel signs which were collected from the high streets of the three 
Regional Principal Towns. It focused on the hotel signages that were 
collected from these three linguistically varied towns. Thus, it did not 
include other signs such as shop signs, street signs, traffic signs and so 
forth ones which were there in the public arena in same towns as well as 
other towns and cities. The inclusion of hotel signs was possible with the 
assumption that the three towns could be representatives of other towns 
in the country either they are with different linguistic orientations or with 
similar ones. In addition, it was argued that the hotel signs had many 
visitors than any of the other signs which were out there in the public 
space.  Though it would have been interesting if other hotels signs had 
been included, the signs in these three towns could be good 
representatives of texts of other signage both in the study setting and 
other contexts. The findings would be transferred to other settings, for 
these towns are from different corners of the country. Bahir Dar Town is 
found in Northwest of the country whereas Mekele is in the North. The 
case of Nazreith is quite distinct, for it is located nearly in the central part 
of the nation.  
 
Operational Definitions of T erms  
Billboard is used to refer to:  large board on the outside of a building, 
or at the side of the road, used to putting advertisements  (Oxford 

ictionary, 8th Edition) 
Sign is used to refer to a written or symbolic message of texts which 
appeared on the hotel billboards.  
The term monolingual is used to show that texts a of hotel signage were 
written in only one language. 
Bilingual billboards were those hotel signs/texts which were written in 
two languages either of which came in the first, or second placement. 
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Multilingual billboard is used to refer to texts of billboards which were 
written in three languages irrespective of the language typologies, their 
numbers, and the orders they took on the billboards. 
Text is used to refer to all forms of semiotic messages such as words, 
phrases and other forms of very short structures which constituted the 
messages written on the hotel billboards of either on the building, or the 
outside building signages.  
 
Conceptual L iterature : F rameworks and Models  
Semiotic signs, i. e., linguistic signs of all types such as icons, indexes, 
and symbols have been defined scholastically in different periods by 
many scholars since the Sausurean and Perician time. In fact, some argue 
that the study of signs goes as back as the Platonia time (Holdcroft,                 
1991; Qarqaz, 2007).  Holdcroft (1991:50) cites Saussure and explains 
that:  sign does involve two things, an acoustic image and a concept, 
but he does not think of the former as a sign of the latter.  
 
 
 
  
 
 
 
In fact, the above view of the signs have been transformed a lot since the 
Saussurean time and come to include the third dimension of the study of 
signs along with the acoustic image (production) of a sign and the 
analogous concept it evokes when the acoustic image is heard. This 
typically refers to the kind of a referent (meaning/message) a concept 
could have when it is said or seen. This dimension of the extension of 

s model refers to the referent made by the concept that is likely 
to be evoked in the interpretants  mind. This could refer to the 
meaning/message the concept conveys to a particular community that 
uses the objects (See s Triadic Sign Theory, Model in Danesi, 
2004:26). This triadic model has commonly been termed as a Semiotic 
Triangle  and illustrates the physical part of an object as it is represented 
through words or other signs in interaction with the meaning interpreters 
construct on a rage of labels. People interact with any of these signs 
available in any of the public spaces, for a range of purposes. For 
example, a passer-by might try to construe possible meanings in line with 
his/her experiences about his/her world (how he/she view, for example, 
the importance of the object in line with his/her existence; what kind of 

  Concept (of the sign) 
 

Sound image (of the sign) 
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enjoyment/hate-rate it reminds him/her about his/her past; and what it 
means to his/her future identity). To analyse the messages of semiotic 
textual and non-textual hotel 
used. Particularly, this frame of analysis was employed to find out the 
concepts that each of the hotel owners wants to reconstruct through 
his/her hotel name other than identifying his/her hotel form some other 
hotels.  This was done with the assumption that the hotel names could 
s
turn, might evokes some kind of concept/meaning in the mind of the 
readers of the hotel billboards. Consequently, any passer-by and hotel 
guest might partly decide on the basis of the information they might 
construct from the texts of the hotel signage. This could help them either 
to visit the hotels at times might want to do so, or not to visit it at all after 
their first encounter. 
 

Concept/Thought/Reference (meaning) 
 

 
   
 Linguistic sign: & non-textual sign              Referent (products, objects & services
        
Passing these over-generalised statements about the generality of signs, I 
will discuss what we mean by hotel signs/billboards that lay the 
conception of the present study.  
 
Overviews of Hotel Signs/Billboards 
It has become too much common to observe hotel signs, which are out 
there in the public space to transmit different levels of information that 
might range from indications of the physical locations of the hotels to the 
quality and quantity of the services which they render to their identified 
as well as assumed guests in the market. In a competitive market system 
business owners may use a range of modalities such as outdoor signs, 
indoor signs, multimodal online advertisements, brochures, newsletters 
and so forth to advertise their products or services to their customers.  As 
there exist plenty of signs in all the public spaces of cities and towns, it 
could be useful to give fuller accounts of hotel signs from the marketing 
perspectives. The Oxford Advanced 

writing or a picture 
on it that it gives you  
 
The above definition seems to be more explanatory because it appears to 
refer to all the textual populations of a sign of one form, or another. The 
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use of the signs could stand on a continuum of transferring information, 
for example, where something, i.e., a product or a service could be found 
(physical presence) to giving other strict warning messages which people 
should know about things in any of the public arenas where they live in 
or stay for a temporary time. In connection with the definition of signs, 
Galgoczi-Deutsch (n.d.) cites SPOLSKY (2009:34) and has come up with 
eight kinds of classifications of public signage: street signs, adverting, 
warning notices and prohibitions, building names, informative signs 
(directions and hours of opening), commemorative plaques, objects (post 
box, police call box), .  
 
Likewise, as Qarqaz (2007) cited in Mansour, Mohammed, and Hussein 
(2014:156), a survey study was conducted on 685 shop business signs 
which were found in four main streets of Irbid,  
Jordan. These signs were analysed from their sociolinguistic and cultural 
perspectives to find out the sources and factors which might have 
influenced shop owners when naming their shops.  The major findings of 
this study indicated that shop names were classified into ten 
classifications of first names, foreign names, family names, place names, 
names that were related to nature, names expressing wishes, hopes and 
values, product names, famous character names, nationalistic names, and 
religious names. In his study, Qarqaz indicated that the first names were 
the most frequent names, which accounted 28% of the total percentage 
unlike the religious ones which were the least frequent, 2%.  
 
With regard to the difference between trade names and trademarks, 
Fe a trade name is the official name under 
which a company does business. A trademark is used to identify and 

ace
should trademark your trade name only if you use it in commerce to 
advertise, promote, or identify the source of goods or services your 

 
From this stand point, one could possibly understand that a trade name 
identifies that a certain business organisation is different from some 
others in its name regardless of the fact that the business organisations 
are engaged in producing and providing similar products and services. On 
another note, though a trademark has also an identifying purpose just like 
the trade names, this identification goes to the products and services of a 
certain business organisation that are distinct from the products and 
services of another. This distinction could be about the quantities and 
qualities of the products and services peculiar to a certain business 
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organisation. Fetterman (n.d.:1) also puts forward that trademarks have 
twofold advantages. For something, they are crucial to indicate the origin 
of certain product or service to the purchasers which will allow 
businesses to build their business identity and reputations with the former 
which in turn help the latter grow their businesses. For another, 
trademarks assurance consumers as to whether there exists consistent 
level of quality of product or services every time they buy a particular 
product or service bearing a specific brand of a particular product or 
service.  
 
Moreover, Christoffersen  (2013) language choice model was also 
employed. It illustrates issues of language choice that might range from 
macro-societal level (larger context) to micro-interactional level 

ces). In fact, this model has continually been 
up-dated. Chirstofferson adds that the early language choice models such 
as the Predictive Models (Ferguson, 1959; and Fishman, 1965) were 
engaged in identifying a particular language that is most likely be used in 
a certain context though these models were heavily criticised, for they 
were inefficient to describe the diverse and multilingual contexts of 
varied speech communities who use to share the same linguistic space 
either temporarily, or permanently. The recent language choice models 

-agentive model to the most recently 
proposed models. Christoffersen (2013) emphasises that this model 
connects issues of individual language choice and broader state level 
decisions to other stakeholders who will be engaged either directly or 
indirectly such policy makers or other users of a particular language both 
at the macro and micro levels in the preparation of the billboards. 
Christoffersen comments that issues of langauge choice at micro-
interactional level date back to Halliday  (1977) Systemic Functional 

ary work, linguists used to view 
language as an object and his work assisted to make a shift from an 
objective view of language to an interest in the study of how language 
works and what purposes it serves (discursive functions). Just like the 
Muli-agentive model, the Social Networks Approach connects micro-
interactional constructs of language choice and macro-societal levels 
though it was criticised for its quantitative tabulations which were too 
much deficient to describe the intricacies of multilingual situations of 
signs in the public space (Gal, 1979; Milro, 1982; and  Wei, 1994 cited in 
Christoffersen, 2013). 
Structures (for short, DMSS), however, is a more recently proposed 
model which has many-fold advantages over its predecessors. 
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Christoffersen (2013:41) defends the DMSS in that it 
constant movement and influence of various social structures up on one-

  Also, Garner (2004:40) in Christoffersen (2013:41) asserts that 
linguistic ecologies   
  
The above justifications given on the DMSS have been remained crucial 
to answer the specific languages chosen to write the texts of the hotel 
billboards across the three linguistic ecologies, research settings.  The 
model is also a key to examine whether there exists variation in the 
choice of the languages and their frequencies as appeared on the hotel 
billboards.  
 
 
 
 
 

 

 

 

                                                                                                                            
                                                 

 (2013) DMSS: An Ecological Model of Language Choice  
              
Methodology  
Both quantitative and qualitative approaches were used. However, a 
complete utilisation of the quantitative study was found out to be difficult 
for two basic reasons. On the one hand, hotel owners were very much 
uncooperative to fill in any of them 
were suspicious of the researcher that he was there for some other 
purposes other than a research. Thus, they were not willing to fill in the 
questionnaire. In fact, some others, who took the questionnaire, did not 
want to return it to the researcher although agreed-upon in person, visits 
and telephone calls were made before the questionnaire was 
administered. Even after they were oriented about the objectives of the 
research, they seemed to be suspicious of the researcher and afraid of the 
politicisation of language of billboards, in general, and language choice 
of hotel signage, in particular. Many of the online guests, on the other 
hand, were fully booked and their stay at each town was limited mainly 

Broader Society 

Individu
linguistic 
Behaviour 

Social Networks 

Local Context 
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to a day, or to a night, or half of a day, or a half of a night. This made it 
difficult for them to have a space and time to complete the questionnaires 
no matter how a pen along with a strand of questionnaire were left to 
each of the guest on the table of their rooms after a consensus was made. 
This was particularly true for the guests whom I met at Bahir Dar town in 
its different hotels. As some of the visitors to each hotel of each town 
arrived late for all my encounters, for that night, they rushed out for 
dinner as they made sure that they got the keys of their reserved rooms. 
As a result, it was impossible to collect a quantitative data through the 

questionnaire as well as    
 
However, as a quantitative approach (RQ 1), nearly, all the available 
texts of the hotel billboards were collected through a digital camera from 
all the three linguistic ecologies in March 2015. All the working 
billboards of the existing hotels, which were erected on the major 
highways, and entrance as well as exit gateways of these towns, were 
taken by a digital camera. This was done keeping two major assumptions 
in mind. Firstly, my knowledge of the expansion of the towns seems to 
inform us that hotels are on increase following the major streets and 
highways of the towns. This happens mainly along the routes of the 
major highways. Secondly, it is also common to experience an increasing 
number of billboards of different hotels in the two major gateways of 
towns: entrance gateways and exist gateways.  
 
The billboards of the hotels which were not found in the main streets of 
each town and that probably erected on the backstreets and sidestreets of 
each town were not included. Basically, the billboards in the major streets 
of each town were targeted.  The billboards of the hotels which were 
found outside the high streets could be small and the signposting 
practices would not be different from those plenty of billboards that were 
collected from the high streets. Moreover, one or two of the billboards of 
hotels which might have probably erected on the backstreets and 
sidestreets were also thought to be found in the major streets. 
Consequently, the textual population of the hotel billboards collected 
from all the three sampled towns did not include any of the hotel 
billboards that were erected after March 30, 2015. These texts were 
collected, for they bore the names of the hotels as well as some of the 
services each hotel discharges to its guests. The study focused on the 
textual population of hotel billboards which were collected from the high 
streets of the three towns. After each digitalised text of the billboard was 
carefully read and re-read, it was classified as per the frequencies of the 
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languages each hotel billboard was written. Consequently a billboard, 
sign, was classified either as monolingual, or bilingual, or multilingual, 
or one or more of these ones and the analogues percentages were 
computed.  
 
A qualitative study was also conducted to examine the messages which 
were made the priorities of the short and long texts of the billboards to 
communicating the quality and quantity of services and the genres of 
hotel signage (RQ.3). In addition, in-depth interviews were held with 10 
hotel owners to identifying the factors which might cause the variations 
in the choice of languages on the billboards (RQ. 2).  
  
The three research settings were chosen with the assumption that these 
towns could constitute the major destinations for many local, national and 
international guests: Mekele in the North, Bahir Dar in the North West, 
and Nazereith in East.  Also, these towns could be good representatives 
for the study of hotel signposting practices in the public area, for there is 
at list a constitutional linguistic variation among these towns which is 
really crucial to study if/whether the languages on the hotel billboards 
either converge with, or diverge from each other. These towns were also 
considered as the major populous Federal Regional Seats where many 
hotels along with their signage would be available.  Bahir Dar serves as a 
seat for the Amhara Regional National State whereas Mekele serves as a 
seat for the Tigray Regional National Sate. Nazreith  used to serve as a 
seat for the Oromo National Regional Government until the aftermath of 
2005 election which made Addis Ababa the seat of the government. In 
fact, it was once its seat before the principal town moved to Nazreith. 
Thus, the study, hotel signposting practices in the public space, was 
situated in these three linguistically varied towns with the hope that the 
utilisations of hotel signage across these towns could be a good 
representative to other towns with similar contexts.  
 
This study focused on the texts that were collected from 86 working 
private hotel billboards. It did not include other private and public 
signage systems such as street signs, traffic signs, restaurant signs, shop 
signs, clinic signs, and so forth. The hotel signage was chosen, for it 
meant for a larger audience of locals, nationals, and internationals. For 
example, the guests of shops were assumed mainly to be for locals, so did 
the other signs. Unlike the other signs in the public space, the possible 
audiences of the messages of the hotel signs could be heterogeneous. To 
this end, hotel billboards could have a much wider readership than any 
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others could have. These would include people from all walks-of-life, 
people in a particular town and its locality, other people from the other 
regional governments, and foreigners with diversified linguistic 
background.  In other words, irrespective of any contextual factors such 
as language, religion, ethnic origins, nationality and so forth, the guest of 
hotels could range from locals to nationals and internationals than any of 
the guests of the signs could have across these towns. Also, hotels serve 
as final destinations for all incoming as well as out-going guests of all 
types than it could have been otherwise.  
 
A descriptive study was employed to describe the languages chosen to 
write the texts of the billboards, if variations exist in the choice and 
frequencies of languages, the typologies of the genres of the texts of hotel 
signage, the factors for language choice, and the semiotics of hotel 
names. The quantitative study was also supplemented with the narrations 
emerged from the extracts of  
 
Results and Discussions  
The first research question focused on highly inter-related research 
constructs; language choice and variations in the choice of languages.  
Partly, it was about the typologies of the languages that were used to 
write the messages of the billboards. Partly, it was also formulated to 
study the variations that might exist in the choices and frequencies of the 
languages as appeared on the hotel billboards to communicate various 
messages to the intended guests to whom the billboard signage was 
meant for.  To answer this research questions, the billboards that were 
collected from the high streets of the three different towns were read, re-
read, and categorised either as monolingual or as bilingual or as 
multilingual billboards. This was done on the basis of the particular 
language or languages that varied texts of the billboards were written. 
Accordingly, the results of the texts of the billboards which were 
collected from Bahir Dar are discussed first. These were followed by the 
findings drawn from the texts of the billboards which were collected from 
Nazreith town. Sequentially, the results of the billboards which were 
gathered from Mekele town appeared last.  
 
Table 1: Frequencies and Percentages of Monolingual, Bilingual, and Multilingual 
Textual Population of Hotel Billboards in the Three Towns  
 
No 

Research 
Settings 

Nature of billboard   Frequencies 
of Classified 
Billboards (f) 

Percentages 
of Classified 
Billboards 
(%) 

Number of 
Billboards in 
Research 
Setting 

1  Bahir Dar 
(Monolingual)  

Only English Monolingual Bilingual  8 29.6 % 27 
 English-Amharic Bilingual Billboard 1 3.7 % 
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Amharic-English Bilingual Billboards 16 59.3 % 
Amharic-English Outdoor Bilingual 
Billboards  

2 7.4 % 

2 Nazreith Town  
(Multilingual)  

Only Oromo Monolingual Billboard  2 6.6 % 

30 

Only English monolingual billboards  4 13.3 % 
Only Amharic Monolingual Billboards  3 10 % 
Oromo, Amharic, Arabic Multilingual 
Billboard 

1 3.3 % 

Amharic, English, Oromo Multilingual 
billboard 

2 6.6 % 

Oromo, Amharic, English, Multilingual 
Billboard 

12 40 % 

Oromo, English, & Amharic 
Multilingual Billboard  

1 3.3 % 

Oromo-Amharic Bilingual Billboard  5 16.6 % 
3 Mekele Town 

(Bilingual)  
Only Tigrigna Monolingual Billboards 3 10.3  

29 Only Amharic Monolingual billboards 6 20.7 % 
Amharic-English Bilingual Billboards  20 68. 9 % 

Total Number of Observed Billboards in the Three Towns   86 

To begin with, the languages of the texts of the billboards in Bahir Dar 
town ranged from English-Amharic with 1, i.e., 3.7 per cent to Amharic-
English bilingual billboards with 16, i.e., 59.3 per cent which were the 
least chosen languages and the most frequently chosen ones, respectively. 
In fact, the Amharic-English on the building bilingual billboards were 
also the least frequently used next to the English-Amharic outdoor 
billboards. However, 8, i.e., 59.3 per cent of the only English 
monolingual billboards constituted the most frequently used hotel 
signage subsequent to the Amharic-English ones.   
 
Except the only English monolingual texts of the billboards which 
constituted nearly 30 per cent of the total signage system, all the written 
and pictorial texts of the hotel signage in Bahir Dar town were classified 
either as Amharic-English or as English-Amharic bilingual billboards 
which all together accounted approximately 70 per cent of the hotel 
signposting activities. Amharic which serves as a working language of 
the government of the FDRE  and the most frequently spoken language 
in the Amhara National Regional State was the most frequently used 
language to write varied texts of the hotel billboards. This was typically 
true for both Amharic-English and English-Amharic texts. The following 
couple of on the building texts could be exemplary, for Amharic was 
frequently used to write varied texts of (1) English-Amharic bilingual 
billboards and Amharic-English bilingual billboards.  

1. (a)  English-Amharic Bilingual Billboard 
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As could be seen from the placement of the use of the English phrase 
- version !

, the English text came first and the direct Amharic version came 
second, last. Hotel billboards with the placement of English first and the 
Amharic second accounted for the least hotel signage and such 
placements of texts on the billboards of Bahir Dar context were rarely 
observed. This might have been practised due to the constitutional and 
the de facto right of the Amharic language has to enjoy among many of 
its speakers in the region. As regards to some specific factors, 2nd 
research question,  for hotel names and their billboards were written two 
languages in Bahir Dar setting and the primacy given to the placement of 
English first  and Amharic second, a hotel owner who was nominated as 
interviewee 1 narrates the following. A component of the interview goes 
as follows: 

It has become common and customary to write the names of hotels and hotel 
billboards in English and Amharic.  Yeah. We have written the name of our hotel 
in English and Amharic, for the former is an international language and the latter 
serves as a f

spoken by [all Ethiopians] and English is also being used as an international 
 it is written in English and the Amharic version came under it. 

hotels are written first in English.  
             Source: A component of the interview held with interviewee 1 on 15 March 2015 

As to this participant, the writing of hotel names as well as hotel 
billboards, signage, in two languages was seen as common and 
customary that everyone has to abided by irrespective of the linguistic 
nature of Bahir Dar town. It is a home for many monolingual Amharic 
speaking communities. Nonetheless, this narration of the participant 
seemed to contradict with the actual practices of the hotel signage 
systems where the English-Amharic bilingual billboards were 
infrequently observed. In an extended narration made by the same 
informant, in the same segment of the interviewee, the prestige that 
English got as an international language (in a worldwide context) and that 
Amharic served as a regional language and it [was being spoken by all 
Ethiopian] as a national language were given as justifications for the 
orders of English first and Amharic second in their placement on the 
billboards. In fact, the English language first and the Amharic second 
placement might not be true for many of other public and private signage 
systems which seemed to give range of information to the local linguistic 
groups than it could be the other way, the nationals and the international 
ones.  In the same extract, it was pointed out that the English first and 
Amharic second placement of texts on the billboards was a 
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growing/emerging signage not only on the billboards of hotels but also on 
other signage in the public space. In the same narration it could be learnt 
that the instrumental function of the English language seemed to outway 

 
 
In connection with the applications of Amharic-English and other 
bilingual billboards, interviewee 2 pointed out to major factors. Amharic 
was chosen, for it was reported as the language of the majority of the 
locals. This interviewee also indicated that the same texts were written in 
English for some of the guests were foreigners so that the English texts 
could avoid the likelihood of communication misunderstandings and 
confusions which could arise from the language the latter might not speak 
and understand.  
 
Given that the Amharic-English bilingual billboards accounted for nearly 
67 per cent of the texts of the hotel billboards, the following (Texts 2a to 
2g) would recount as common signage practices.  
 
2a.                                 2b.                2c.              2d. 

                                                                    

                                                                                         
 

2 (e)                                2 (f) Asinuara Hotel Named After Mount Asinuara                                                                 

    
 
2 (g) Map of Mount Asinuara found of West Gojjam (Located in 
Near West of Bahir Dar Town)  
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For the only English monolingual billboards were the other most 
frequently observed hotel signage, it was found out to be worth 
discussing the percentage of the signage they constituted and the reasons 
they were used in a non-English linguistic community. These 
monolingual billboards were most frequently preferred next to the 
Amharic-English bilingual billboards. Nearly 30% of the names of hotels 
as well as any of the advertised texts, on the hotel billboards, were 
written in English language. This included both on the building and 
outside the building billboards. In witness to this, the following 
billboards appeared to be worth looking to examine the extent to which 
English language was typically used to write the names of hotels as well 
as the texts of the billboards.  
 3 (a)                                                  3 (b)  

       
 
3 (c)                                           3 (d) An Outdoor Billboard of Dib Anbesa Hotel on the Extra Services  
                                                                             on the Extra Services It Provides to Its Guests 

                
 
Hotel owners could have a variety of reason for writing the names of 
their hotels as well as any of the signage, texts, in one language, or two, 
or more of these languages which they thought useful to communicate a 
range of messages about the quantity and quality of the services of their 
hotels. As regards to how and why English texts were used to represent 
and convey different messages to their visitors, the following was 
narrated in chunk of the extract of the interview held with interviewee 3. 
This participant summed up the international and national prestige 
English and Amharic had, respectively, in writing a range of hotel texts. 
In his own words: 

We believe that our hotel gives a range of services to international guests so that 
we use languages that facilitate our communication with international as well as 
national ones. Accordingly, our billboards are prepared in two languages: English 
an  Firstly, it is assumed that English is the first international 
language which facilitates an intended international communication among our 
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guests of various types regardless of the nationalities of the visitors. Secondly, we 
tend to believe that our hotel fulfils international standards which it gives to its 
different foreigners. Most of the time, it is believed that English is an 
international language  
    (Source: A section of the interview held with interviewee 3 on 12 March 2015) 

This interviewee justified that English was used to write texts of hotel 
billboards to ease the assumed communication that hotel owners will 
have with their international guest via these texts. He also claimed that 
the use of English seemed to be associated with quality of the services 
which the hotel owners thought that that had international standards. It is 
used to convey varied messages to all their foreign guests from all over 
the world.  Part of the factor was also narrated that English texts were 
used to communicate hotel services that had international standards and it 
was also pointed out that the use of English was a key to increase the 
sales of the services of hotels. Still, in connection with the causes for the 
choice of English languages on the billboards, many of the interviews 
appeared to give converging justifications. This could be summed up 
with the narrations given by the 3rd interviewee who argued that: 

Cognisant of the fact that hoarding is one of the marketing systems to identifying the 
whereabouts of hotels, we find out better options for preparing the billboards and 
identifying the languages of the billboards our customers can understand so that they 
can be potential guests [for] our hotels. This is also a key to build good images about 
services our hotel renders.  (Source: A section of the interview held with 
interviewee 3 on 12 March 2015) 
As regards to the use of Amharic-English bilingual billboards, the same 
interviewee, Interviewee 3, forwarded his argument hierarchically with 
the delineated prestige these two languages had as it was narrated, in a 
unit of the excerpt, as: the texts of hotel billboards have to be 
prepared in Amaharic and English. F irstly, English is an international language which 
many peoples of our world speak and understand. Secondly, Amharic is a [national] 
language which is being spoken by many E thiopians  
It might be concluded that nearly 87.1 per cent of the texts were bilingual 
ones, i.e., Amharic-English and English-Amharic which the latter 
accounted 3.7 of the entire signage. However, only English monolingual 
billboards defined nearly 30 per cent of the signage. In other words, 
English explained nearly 100 per cent of the signage regardless of its 
placement and there was no any text of the hotel billboards which was 
not written in English regardless of the fact that its placement was highly 
disordered, mixed up. These texts were mainly placed in the second and, 
least frequently, in the first placements. The Amharic-English, or English 
Amharic bilingual billboards added with the texts that were written in 
only English might be useful to make easier the stay of the foreigners, for 
the English texts could help them communicate people from all walks of 
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life who might have either direct or indirect connections with the types of 
services or products that might be crucial to their stay. The findings 
showed that English as a foreign language was most frequently observed 
in the texts of hotel names and texts of hotel services. This finding would 
indicate that the hotel signage in the study area seemed to understand the 
role English would play and the prestige it had to advertise the services of 
hotels to its guests irrespective of its quantity and quality.  
  
In spite of the fact that nearly 87.1 per cent of the texts were bilingual 
ones, variations were reported in the choice of languages used to write 
the texts of the hotel billboards and in the hierarchy of the placement of 
languages. Issues in connection with placement and hierarchies need 
some kind of research to be conducted. In fact, this did not include nearly 
30 per cent of the billboards that were written only in English. This 
percentage of the English hotel tests could have its own implications to 
the other guests of hotels other than the locals. It could attract foreign 
guests and make stress-free their stay in the host towns though it would 
somehow seem to contradict with the linguistic situation of the area.  
 
Amharic texts were the second most frequently appeared on the 
billboards. As regards to the Amharic-English bilingual billboards, 
interviewee 5 narrated the following that could come under factors for the 
use of the language of the wider communication, number of guests, 
(linguistic) and simplicity of communication (sociolinguistic). His view 
goes in his words as:  

We use Amharic because the majority of our guests are Amharic speakers. 
Sometimes, we use also the English one, for some others are foreigners. So, these 
visitors will not be confused when the latter come to our hotel to get a range of 
services. We mainly take into account the majority of our customers who 
speak Amharic. Next, consider English speaking guests who sometimes come to 
our hotel to get different services.  Yes, we use to consider the former as our 
regular guests, too. 
(Source: A section of an extract of the interview held with interviewee 5, March 6, 2015.) 

The sub-question of the 1st research question was hoisted to examine 
whether the languages chosen to write the texts of the billboards vary 
across the three linguistic ecologies. As a result, 30 working hotel boards 
were collected from Nazreith town. In terms of the placement of the 
billboards, some of them were erected on the building where some were 
erected outside the buildings. Some others were also erected on both the 
building and outside the building with similar linguistic forms and 
functions.  
 



!"#$%&"$'(&#)(*&+,(*-$.,(/#)#(0#$,($1*(23*2#4$.3-&3)#$*(5$.,663(+0*&+,(#
G-/9&#$HI$E(#!D$H(#@-&+/#'-/#A.+:2/*+,>(#@-&+/#'-/(#<,&+03+-#################################J#

!EM#
#

Unlike the monolingual billboards of only English and bilingual 
billboards of Amharic-English and English-Amharic, more than half, i.e., 
16 (53.2%) of the billboards were multilingual ones. The remaining, i.e., 
14 (49.8%) were either only Oromo monolingual, or only English 
monolingual, or only Amharic monolingual billboards, or Oromo-
Amharic bilingual billboards. The hotel signage in Nazreith town, i.e., 
number of the languages the texts were written and the placement/order 
of the texts was found out to be highly disordered. This highly disordered 
languages and texts the billboards were written did not seem to go with 
either the local, or national, or international communication needs of the 
expected guests of hotels. The hotel signage in Nazreith ranged from 
monolingual billboards, i.e., only Oromo, or only English, or only 
Amharic monolingual to multilingual billboards such as Oromo, 
Amharic, Arabic; Amharic, English, Oromo; Oromo, Amharic, English;  
Oromo, English and Amharic Multilingual Billboards. Of these, the 
Oromo, Amharic, and English multilingual billboards explained almost 
12, i.e., 40 % of the language choices of the languages the texts of hotel 
billboards were written. The finding showed that these languages were 
used to write the texts of the hotel billboards: hotel names and other 
visual texts of hotel billboards. This highly disordered nature of the texts 
of the hotel billboards could bring into questions the very goal of the use 
of such texts and the kind of information the hotel guests are likely to get 
from these texts.  Even for worse, it would create communication barriers 
such as confusion and frustration among assumed hotel guests instead of 
facilitating the communication that would likely to take place between 
the guests and the hotel owners via these texts. More importantly, the 
findings made it evident that the order and number of the languages the 
texts were written were highly disordered and confusing which went 
against the communicative purpose of the hotel signage and evenness of 
communication.   
 
The following set of billboards could exemplify the specific languages 
chosen to write the texts of the hotel billboards and illustrate the 
variations in the choice of languages used to write the different texts on 
the billboards.   
 
Example 1: Only Oromo monolingual billboard Written in Ethiopic and Latine, English, Scripts  
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Example 2: Only Amharic Monolingual Billboards  
Billboard I.                                  Bill billboard II.                       Billboard III. 

              

As communicated through the Amharic  texts of billboards, there 
were three different texts which appeared on the outside hotel signage of 
the St. Kidamret Hotel along with those visually communicated 
messages. The two Amharic texts were written in sentence forms which 
appeared to communicate three different types of messages. Looking at 
the English version of the forms of the messages of the St. Kidanimhret 
hotel, there was s form with compound-complex structures We would 
like to congratulate all our customers, for God has allowed us to begin 
our fasting and it is our pleasure to announce you that we have started 
preparing food for season. This loaded the fasting period  
were used partly to congratulate the customers, who might be the 
Orthodox Christians, for they were to begin their fasting.  The same 
forms were also partly was about the unique food varieties the hotel 
started to prepare to its guests during this period. The second text was on 
the quality of the foods that were prepared during the fasting time. The 

Like our 
row-meat, our food varieties which we serve for our guests for the fasting 

 
 
Example 3: Amharic-English Bilingual Billboard   

Billboard I: A Billboard of the Sunshine Hotel Illustrating the Ethiopian 
Traditional Dish of the , Dish of a Raw Meat and Locally Brewed 
Beers and Bottled Mineral Waters 
 

   

 
Billboard II: Amharic Only 
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Monolingual Billboard of the Same Hotel on Its Locally and 
Internationally Brewed Alcoholic Drinks 

 
Billboard III: Oromo-Amharic Bilingual billboard of the Sunshine Hotel 
on Its Sale of the Harar Bear and How it is Brewed 

 
Billboard IV: An Only English Billboard of the Same Hotel Displaying 
Its Sales of All Brands of Alcoholic Drinks:  Brewed Locally and 
Internationally 

  
Example 4. (a) Oromo, Amharic and English Multilingual Billboard 
Texts  
Billboard I.                     Billboard II.              Billboard III.               Billboard IV.  

       

                       Billboard V.                                    Billboard VI. 

   

Example 4. (b) Oromo, English and Amharic      Example 4 (c): Oromo-
Amharic Bilingual Billboards Multilingual Billboards                              
Billboard             
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Example 5 (a) : Only English Monolingual Billboards  
Billboard I.                  Billboard II.                Billboard III.                     Billboard IV.  

          

Still, Oromo texts were placed first compared with Amharic and English 
ones which were in the second and in the third, placements, respectively. 
The third, last, placement to the multilingual billboards unlike the first 
placement might indicate that the English texts were the least 
preferred/used on the billboards of multilingual hotel signs. The findings 
documented on the Oromo first placement and its regular occurrence in 
the texts of the billboards went in corollary with the same language that 
was reported as a mother tongue/first language for many of the dwellers 
of the region (Population and Housing Census of Ethiopia, 2007). The 
same document displayed that Oromos represented the largest, i.e., 
23,495,364 million of the population of the region contrasted with the 
other 28 Ethiopian and foreign nationalities who accounted for the 
remaining 6.5 million. In other words, the major finding here could be 
that the Oromo first texts in its placement on the billboards and its 
frequent occurrence could undoubtedly reflect the recurrent linguistic 
ecologies of the Nazareth town as well as the region.  
 
Except a couple of English only and only Amharic billboards, Oromo 
was found out to be the most chosen language in the preparations of the 
texts of hotel billboards. These included the Oromo only monolingual 
billboards; Oromo, Amharic, and English multilingual billboards; 
Amharic, English, Oromo multilingual billboards; Oromo, English, and 
Amharic multilingual billboards; Oromo, Amharic, and Arabic; and 
Oromo and Amharic bilingual billboards. Oromo accounted for 
approximately 77% of the whole hotel signage of the texts of hotel 
billboards in Nazreith town unlike the left behind percentage of the 
signposting which were characterised as either only English or only 
Amharic monolingual billboards.   
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The multilingual hotel signage observed in Nazreith town was a unique 
experience, for this was hardly observed in the texts of the hotel signage 
of Mekele and Bahir Dar towns. In the latter, the signposting was limited 
to monolingual and mainly bilingual forms of texts. The multilingual 
texts were peculiar to the hotel billboard signage in Nazreith town. This 

of Spolsky (2009) as cited 
Galgoczi-Deutsch (2015). Spolsky (2009) examined the tourism and 
business signage in the public places and found out the multilingual 
signage had both informative and symbolic functions where the former 
were reported to constitute the major purposes of signs. 
  
Just like the hotel signposting practices of Bahir Dar and Nazreith towns, 
the hotel signposting in Mekele town were also made the targets of this 
study. Consequently, 29 working hotel billboards were digitalised.  The 
language of 3, i.e., 10.3 per cent of the signposting was found out to be 
Tigrigna whereas 6, i.e., 21 percentage of the texts of the billboards were 
written only in Amharic. The remaining, 20 (69 %) of the billboards were 
prepared in both Amharic and English languages. These billboards were 
written in Amharic first and English second. The latter versions of the 
same texts were placed second immediately after its Amharic 
counterparts.    
  
The most frequently chosen languages in the hotel signposting practices 
of Bahir Dar Town and Nazreith town were found out to be Amharic and 
Oromo, respectively, regardless of their placements. This appeared to go 
with the most frequently spoken languages of the two towns, the 
linguistic situation of the setting. In fact, this was not the case for the 
hotel texts of Mekele town where it was made evident that many of the 
texts were written in Amharic first and English second. Another 
comprehensive study is needed whether this could be true for the other 
private and government signages in the broader linguistic land scape for 
the same town in the setting and other towns. This tended to show that 
the language of the region, Tigregna, was the least frequently chosen in 
the preparation of hotel texts unlike the language autonomy it could enjoy 
in its federalised region of Tigray-including the public space, private 
hotel signage. This finding tended to diverge from what has been 
enshrined in article 5 of the Federal State of the Tigray Region. It 
stipulates language of the National 

.  
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Unlike the findings which were documented on the hotel billboards of 
Nazreth town, Tigregna was the least chosen language to communicate 
the messages of the billboards. This could contradict with the cherished 
statements that are stated in the preamble of the constitution of the 
Federal State of Tigray (1995). This specifies that the Peoples of Tigray 
[has] the unrestricted rights to self-determination where this objective 
will be materialised through exercising the right to speak, to write and to 
develop its own language. It might be claimed that hotel signage would 
constitute the highest signages where this constitutional support of 
Tigrigna language could come into effect. The preamble also states that 
this autonomy, in turn, is a key to developing the culture and the history 
of the people.  
 
Just like the findings of the hotel signage emerged from Bhair Dar town, 
the Amharic-English bilingual billboards in Mekele town accounted for 
nearly 60% of the signage though the same percentage showed a slight 
increment by 9% in the latter. Moreover, the only Tigrigna and only 
Amharic signage constituted less than 31 per cent of the texts as the case 
was true for only English monolingual billboards, English-Amharic 
bilingual billboards and Amharic-English bilingual outdoor billboards-
which all together made up of 41% of the signage in Bahir Dar town. 
With few exceptions, the hotel signage in Bahir Dar and Mekele was 
limited to either monolingual or bilingual texts. Though there seemed to 
be variations in the choice, order and number of the languages which 
were used to write varied texts of the billboards, the signage in the two 
towns: Bahir Dar town and Mekele showed some uniformity, for a good 
percentage of the signage in both Bahir Dar and Mekele towns, i.e., 
approximately 59, and 69 percentages, respectively, were bilingual ones. 
In other words, these percentages showed that the language choice of the 
hotel owners was bound to Amharic and English bilingual billboards.  In 
fact, the findings drawn from the signage of Mekele town showed that 
there were not any signage of only English monolingual billboards and 
English-Amharic bilingual billboards. Likewise, these signs were least 
frequently observed in the hotel signage of Bahir Dar town. Three types 
of billboard texts were observed in Mekele town (only Tigrigna 
monolingual billboards, only Amharic monolingual billboards, Amharic-
English bilingual billboards) as opposed to the four types of the signage 
in Bahir Dar town. These included only English monolingual bilingual, 
English-Amharic bilingual billboard, Amharic-English bilingual 
Billboards and Amharic English bilingual outdoor billboards.  
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The consistency observed in the language choice of the billboards in 
Bahir Dar and Mekele towns went in contradiction with the hotel signage 
of the Nazreith town where it was found out that there were 8 types of 
signages which ran from the least chosen: Oromo, Amharic, Arabic 
multilingual billboard and Oromo, English, & Amharic Multilingual 
Billboard to the most frequently chosen languages: Oromo, Amharic, 
English, Multilingual Billboard. This finding could indicate that the 
population of Nazreith town was more hetrogious, characterised by 
linguistic dynamism, than the cases were for Bahir Dar and Mekele 
towns. The same findings indicated that there were variations in the 
numbers, choice, and orders of the languages, which were used to prepare 
the 8 different types of hotel signs. In all the signage, irrespective of its 
placement, the same findings indicated that approximately 78 percentages 
of the texts of the billboards were written in Oromo along with Amharic 
and English languages.  On the accounts of its placement on the 
billboards, Oromo appeared first in nearly 76.7% of the texts of the hotel 
billboards. These were followed by either Amharic second and English 
third, or vice versa organised texts. In-depth causes for the variations in 
the placement of the languages (hierarchies of the languages on the 
billboards) might need a research to be conducted. In Nazereith town, the 
uses of both linguistic and non-textual (symbolic) texts were at equal 
footing. This was not the case for those texts of hotel billboards of Bahir 
Dar and Mekele towns. All in all, much inconsistency was observed in 
the choice, number, and order of languages on the signs of hotels across 
the three towns. This major finding might share one of the research 

Al-Athwary (2014). Al-Athwary found out that, in many 
situations, the signs in the public areas failed to get across the intended 
message to guest 
His study also indicated that disorganised use of language in the public 
arena was found out to be frustrating and confusing to mainly the 
international visitors of the same town.   
  
The 3rd research question of this study was on the identifications of the 
typologies of the genres of the linguistic texts as messages were 
communicated via these short and long texts.  As part of the analyses 
made to answer this research question, the genres of the texts of the 
billboards were roughly identified as advertisement texts which included 
informative texts on the quality and quantity of hotel services; regulatory 
texts such as commands and directives; and welcome messages and 
holiday wishes.#
(2010) research findings which came up with two major functions of the 
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signage of trademarks.  The signs were found out to reduce consumer 
search by giving succinct and unambiguous information to consumers 
and play significant roles in promoting the interactional and transactional 
exchange of information between the sellers and the buyers.    
 
(I.) Texts on accommodations and other hotel facilities.  Some of the 
phrasal bilingual texts included in this category of texts. A component of 
the original versions of Amharic texts and their English versions could 
exemplify that the texts were written for informational purposes. 

(1) a. The original version of the Amharic:  ! ! ! !
!   

     Conference hotel, 
Confortable bedrooms  
Some of the sentential bilingual texts included among the following.  
(1)  a. The original version of the Amharic: ! ! ! !
      b. The English version of the same text: There is a confortable bed 
service   
(2)  a. The original version of the Amharic: ! ! !  
      b. The English version of the same text: 

 
 
There were also short texts that displayed the addresses of hotels such as 
mobile numbers, landlines, email contacts; and menu, quality and 
quantity of bed services, TV and other forms of entertainments. A 
segment of this is illustrated through the folllowing Amharic-English 
blingual billboards as in appeared on 1(a) and 1(b) and Oromo-Amharic 
ones as illustrated in 1(c) and 1(d) and bilingual textual and nontextual 
signages. 
     1 (a)                                1(b)                          1 (c)                   1 (d) 

       
As shown above, many of the texts were nonverbal ones which served as 
picturial signs of hotels that were used to illustrate traditional Ethiopian 
unique brewed alcoholic drinks, 
imported ones, bed services and other intertainment facilities such as TV 
channels. The finding could be that many of the hotel signages were 
made through pictural texts unlike the verbal ones which were used to 
make public the names of hotels and some of the common and unique 
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services. The latter were found out that they had connections with 
messages of the menues such as food and drink items; contact details 
such as telephone numbers, faxes, and email addresses; accomadations 
that had connection with mainly the quality and quantity of beds hotels 
owners prepared to their guests. In all the signages of the hotel billboards 
of the three towns, the pictorial texts were the most frequently used to 
communicate all forms of the messages of accomodations. However, this 
finding was not the concern of the present study. Especially, in Nazereith 
town, non-textual (symbolic) texts were at equal footing with the texual 
ones. This was not the case for those adrtised texts of hotel billboards of 
Bahir Dar and Mekele towns. Yet, the linguistic texts were frequently 
used to advertise all the accomodations and services of the hotels even if 
the pictographic ones appeared first in their placement on the bollbaords.   
 
(II.) Regulatory texts that included directives and commands were the 
other forms of the billboard signage found out in this study. Some of 
these texts were written with the intention of giving advice for heavy 
drinkers such as what and how they should drink whereas some others 
were on the drinking age restrictions of the drinkers such as those who 
were allowed to drink and banned ones. Also, there were other groups of 
maninly sentential texts which banned intoxicated derivers from driving 
act. Hence, all of these texts were written in Amharic language, they were 
translated to English. Moreove, there were texts on intake/quantity 
restrictions. Below are some of these translated textual populations along 
with the original Amharic texts. 

(1) a. The original Amharic Version of the text:    
b. The English version of the same text:  

      (2) a. The original Amharic Version of the text: 18     
b. The English version of the same text: It is forbidden to drink 
for those whose age is below 18  

      (3) a. The original Amharic Version of the text:     !  
The English version of 

the same text:  while intoxicated is highly forbidden!  
(III.) The 3rd genres of texts were branded as announcements on the 
quality and quantity of the services hotels rendered to their guests, 
informational texts. Many of the anouncements were made in mainly 
phrasal and sometimes in sentencial forms. Many of them seemed to 
focus on how attractive the accommodations of the hotels were. As the 
regulatory ones, many of these were also written in Amharic language. 
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Thus, the original Amharic versions and their translated English ones are 
presented below.   

(1)  a. The original Amharic Version of the text:      
  

       b. The English version of the same text: We gladly announce that we have 
started preparing varieties  
(2)  a. The origin    

 
       b. The English version of the same text: 
fasting food variety is  
(3)   a. The original Amharic Version      

 
        b. The English version of the same text: 

 
The last research question of this study focused on the symbolic 
representations the hotel names had beyond naming/identifying the 
hotels. Accordingly, the findings for this research question were tapped 
out from the interview data. Many of the hotel names were found out to 

These included hotels 
such as Assinuarua Hotel, Girum Gynit Hotel, GASA (which was formed 
from the first letter of the names of the four hotel owners: Guade, Assefa, 
Shegaw, and Aster) hotel, Adama Ras Hotel, Gojjam Hotel, Homeland 
Hotel, Axum Hotel and the Semein Mountains Hotel. For example, 
Assinuarua Hotel was named after the Mountain Assinurua, the 
birthplace of the family of the hotel owners. This name was named after 
Mountain Assinuarrua which is found in Mecha  district of West 
Gojjam. It was where the hotel ownwer was born. The name of the hotel 
represents the identity, i.e., the birthplace of the hotel owner beyond 
naming his hotel (See the Map of Mount Assinuarrua at p.16 of this 
Article) 
 
As indicated above, primarily hotel names were given to identify a 
particular hotel from someother ones. This is the overt purpose of naming 
hotels in particular and naming in general. Yet, many of the hotel names 
were used to represent places, or anything else, that had connections with 
some form of the identity of the hotel owners which were names named 
after proper nouns such as names of hotel owners and place names. 
Girum Gynit Hotel, Gojjam Hotel, Assinuarrua Hotel, Adama Ras, 
Homeland Hotel, Dallol Hotel, Ethiopia Hotel and Africa Hotel were 
names named after the birthplace of the hotel owners as the case was true 
for the first four hotel names.  In the last three ones, actual place names, 
for example, Adama Ras Hotel and Dallol Hotel were specific place 
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names. Similarly, Ethiopia Hotel and Africa Hotel were used to reveal 
actual place names, geographically existing places, such as names of 
countries. Though these names were used as proper nouns, both seemed 
to represent larger and collective Ethiopian identity and African identity, 
respectively. This is to say, many of the names of hotels seemed to show 
the idiosyncrasies of the hotel oweners. Some group of names of hotels, 
on the contrary, seemed to represent local place names which were found 
out to have connections with the identity of the hotel owners such as their 
birthplaces  
 
Some of the hotel owners in Mekele town seemed to use some foreign 
names such as proper nouns, i.e., names of famous singers, Whitney 
Hotel and foreign place names, i.e., towns. For example, Milano Hotel 
and Paris Hotel could be mentioned which could have direct or indirect 
attachements with the lives of the family of the hotel owners when they 
were once emigrants.  This did not include hotel names which seemed to 
represent common nouns, i.e., specific season such as the Summer Land 
Hotel in Bahir Dar town and the Sunshine Hotel in Nazreith town. These 
names had connections with nature, change of seasons, as well as change 
of day and night time. The question is:  what do these names actually 
represent beyond naming, bearing a name for hotels, and why do hotel 
owners, especially opted for names of specific seasons?  These could 
constitute possible gaps for further research. Some of the names of the 
hotels also seemed to represent quality of imagined and self-rated,   hotel 
services which the hotel owners thought to their guests.  The Ethio-Star 
Hotel and the Grand Resort and Spa in Bahir Dar town could be the 
aforementioned ones. In connection with this, a component of the 
interview held with the hotel owner of the Ethio-Star Hotel, interviewee 
1, is worth sharing. In his extended narration, it goes as:   

When we come to quality, as we have discussed with the hotel owner while 
-

how it is a star, for it gives the highest service for its guest which are known for 
s since I 

owner told me  that its name is telling about both the quality and quantity of 
the services which our hotel gives to its different customers. We give quality 
services to our customers and the name of the hotel, ETHIO-STAR, is descriptive 
of these services. 
offers to its guests when it is compared with any of the other hotels we have in 
Ethiopia. Its name is also used to indicate the exceeding services it gives to its 
customers when we compare it with the other existing hotels. 

The hotel naming, in some other classifications of hotel names, seemed to 
have connections with past historical icons such as leaders of Ethiopia 
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(King of Kings), historical places and governed political administrations. 
Names of these categories were common in Mekele town. Hatse 
Yohannes Hotel, Axum Hotel, Atse Kaleb Hotel and Abrha Watsibha 
Hotel could be mentioned. Hence the interview data was collected only 
from some hotel owners of Bahir Dar town, it was found out to be 
difficult to conclude whether these hotel names tangibly had connections 
with the historical episodes or actual leaders who governed Ethiopia,or 
identities such as names of ordinary people.  
 
Still, though limited it seemed to be, some of the classifications of hotel 
names beyond naming appeared to reflect the perpetuations of the 
ideologies of the incumbent government and preservations of collective 
identity. Hidase Hotel, which was roughly translated as The Renaissance 
Hotel , in Mekele town and the Tokuma Hotel, which was translated 
thematically as our unity, in Nazreith town could be cited. Moreover, 
some of the hotels were named after wild animals such as birds and 
others. The Eagle hotel and the Nyala Hotel could come in this list of 
category. However, the reasons for naming hotels after wild animals of 
some kind, or the other was not studied, for the interview data was 
limited to 1st context of the research setting, Bahir Dar Town. Some other 
names of hotels were also named after locally flowing rivers and 
internationally flowing ones, proper nouns. Cases for these could be the 
Awash National Hotel and the Blue Nile Hotel. There were also a couple 
of hotel names which were given mountain names such as the Semein 
Mountain Hotel and the Eju Gura Hotel. Gura in Oromo means mountain.  

s, common nouns, were also given to some hotel names. 
These stood for specific days and months which particular saints are 
remembered by the Christian Communion. This is a common religious 
phenomena, especially among the Orthodox Christians who give much 
reverence to the Saints in their interminable interpretation of a life after 
death.  Hotel could be 
evidences for this list of categories. The specific reasons for hotels were 

owners exercise or the accommodations which might please the guests 
might need a depth qualitative research to be conducted.   
 
Conclusions  
Basically, this study was conceived to study the variations in hotel 
signage in three linguistic ecologies, towns, which were believed to have 
at least constitutional linguistic variations. Also, the factors for the choice 
of language of the hotel signage, typologies of the texts and the names of 
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hotels had right after naming were studied. Both on the building and 
outside building billboards across the three linguistically varied towns 
showed variations both in the choice, number and order of languages 
which these texts, hotel signage, were written.  Wholly, the hotel signage 
in Bahir Dar and Mekele towns was limited to Amharic-English, or 
English-Amharic bilingual texts. In fact, this excluded a good number of 
the texts, i.e., 30%, which were written only in English. When explained 
in both its 1st and 2nd placements on the texts of the hotel signages, 
English was the most frequently chosen language. In fact, the case for the 
hotel signage in Mekele town was slightly different because English 
appeared on only 70% of Amharic-English bilingual hotel signage. Even 
among these texts, the texts of English appeared next to their Amharic 
versions, i.e., in the second placement. This signage was not the case for 
38% of the hotel signage in Mekele town which were either only 
Tigrigna, or only Amharic monolingual billboards. With a percentage of 
nearly 20, Amharic, which seemed to serve as a link language of the 
country, was the next chosen language in the preparation of the hotel 
signage.  In fact, Tigrigna, the most spoken language in Mekele town, 
was the least chosen to write the texts of the hotel signage, 10.3%. 
However, the findings showed that the hotel signage in Nazreith town 
was written in eight different types of texts. The texts were reported as 
either monolingual or multilingual ones.  Nevertheless, the results of the 
textual data showed there were only a few bilingual texts (16.6%) which 
were written in Oromo and Amharic with placements of 1st and 2nd, 
respectively. This finding contradicted with the taped from the texts 
which were collected from Bahir Dar and Mekele Towns.  Compared 
with the texts collected from the hotel billboards of Bahir Dar and 
Mekele towns, the hotel signage in Nazreith town was too complex. 
Firstly, in terms of the order of the languages the texts were written, there 
were 8 different types of texts. Secondly, by the number of the languages 
the texts were written, it was found out that, there were either only 
Oromo, or only English, or only Amharic monolingual texts. The results 
of the hotel signage collected from Nazreith town revealed that more than 
half (53.2%) of the texts were multilingual ones. This finding went quit 
in contradiction with the billboard texts of hotels which were collected 
from Bahir Dar and Mekele towns, for there were not multilingual texts. 
In its 1st placement on the billboards, Oromo was chosen to write nearly 
87% of the texts of the hotel billboards. There were not monolingual, 
bilingual and multilingual texts which did not bear out Oromo versions of 
the hotel signage regardless of the orders of its occurrence. The findings 
documented on the proportions of the utlisations of both textual and non-
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textual (symbolic) texts were at equal footing in Nazereith town unlike 
the cases were for those texts of hotel billboards emerged from the hotel 
billboards of Bahir Dar and Mekele towns 
 
Linguistic, sociolinguistic and income-related factors were reported as 
the major factors for the choice, number and order of languages which 
were used to prepare different texts with different forms and functions. 
The results showed that the choice, order and numbers of languages 
which appeared on the signage had connections with the prestige of 
languages had in this sort of business communication. Moreover, the 
major factors for the choice of languages of the hotel signage were 
pointed out that they had strong links with communication purposes of 
languages, linguistic background of guests, and quality of the hotel 
services and business functions of languages. As regards to the nature of 
the texts of the hotel signage, many of them were announcements about 
the quality and quantity of the hotel services, beds and foodstuff. These 
were classified as purely informational texts. Many of the texts of 
alcoholic drinks were regulatory ones.   On one way or the other, the 
findings drawn from the symbolic values of hotel names showed that the 
names had strong connections with the different identities of the hotel 
owners and their families. These included the birth places of families of 
hotel owners, religious attachments of hotel owners and historical 
affiliations they had with historical episodes.   

Policy Implication  
Language choice and use in the public space such as hotel signs and other 
forms of signage require the attention of language policy makers, for the 
languages chosen to write were found out to have connections with the 
quality and quantity of the services of the hotel industry. This should be 
seen from the perspectives of the goals of sales of the services of hotels 
without which it would remain a futile attempt. This would force us to 
anchor our choice of a particular language for a particular hotel signage 
to justifiable linguistic, sociolinguistic and business grounds. With some 
exceptions, the language choice of the hotel signage was found out to be 
highly disordered. The linguistic landscape such as the choice, order and 
number of the languages of the hotel signage showed variations across 
the three towns. Issues of uses languages of wider communication such 
as a link language and an international language would not be overlooked 
when a hotel signage of some kind is prepared, for the audiences of the 
hotel signage would be form different linguistic, sociolinguistic, cultural 
and socioeconomic backgrounds. The hotel signage, as it constitutes one 
of the public spaces, should better be done with those languages which 
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connect mainly three types of guest: locals, nationals and internationals.  
regardless of the fact that the frequency of the visit of the guests and their 
interest in buying the hotel services might vary. The signage should not 
be overlooked and done arbitrarily either alone by the hotel owners who 
might be one of the stakeholders in the process of the signage, or by any 
individual. Sign making is purely a linguistic and an applied linguistics 
issue and its utilisation require professionals from multi and cross-
disciplinary perspectives. As one means of advertisements, before a hotel 
signage of a particular hotel is prepared at least linguists, applied 
linguists, cultural critiques, market analysts, urban specialist and 
environmentalists and others concerned should evaluate together the 
signage from their own perspectives. Then issues of issuance and 
approval to use it in the public arena might come next. 
 
The languages chosen and the messages written on the hotel signage 
might affect the assumed communication that might take place through 
hotel texts. This might be confusing for an outsider who might not 
understand the languages of the texts of the hotel signage in a given 
public space. This could be more frustrating for the nationals and 
internationals that appeared to be more distal to the linguistic ecologies of 
some places and understand the hotel signage and construct the necessary 
messages accordingly. This would create difficulties for the guests to get 
the services of hotels which they might need for their stay. Emerging 
countries like Ethiopian and its regional states need to articulate relevant 
language policy which could reflect the linguistic ecologies of the nation, 
communication needs of each of the Federal State and potential guests of 
the signs in the public space. These needs should be tied to each other 
such as nationals and internationals with different linguistic and cultural 
orientations. The language policy should anchor the choice of the 
language of the texts of hotel signage, the number of languages on the 
signage and the placement/order of the languages that the texts might be 
written in the communication needs of both types of guests, the quality 
and quantity of the services of the hotels, the physical space of towns and 
the rights of people in the public space.  The language policy of the 
public arena which I am suggesting should better consult the market 
outcomes of the languages and the effectiveness of the texts which could 
constitute the hotel signs in the public space. Of all the needs, the hotel 
signage should give primacy to the communication satisfaction of the 
guests. All in all, the policy frame should address all forms of the signage 
in the public arena: private and government signs.     
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Decolonization and Its Manifestations: A Post-Colonial Reading 

 

Tesfamariam Gebremeskel1 

Abstract 

Colonialism refers to the subjection of one population by another. It also 
involves political, cultural and economic domination. Colonialism is not only 
about the imposition of one nations rule over another. It rather includes the 
attempts to change the co
force them to accept the cultural values and definitions of the colonial power. 
This aspect of colonization tells us that decolonization is somehow a complex 
issue, which cannot be achieved only through securing independence. 
Decolonization also involves the emancipation of the colonized society from 
mental slavery through reviving their way of thinking, beliefs, social and 
cultural practices. This paper aims at analyzing the ways in which 
decolonization i
involves identifying the different mechanisms that the author used in revealing 
and dismantling the hidden aspects of institutional and cultural forces that had 
maintained the colonial power and which remain even after colonial 
independence. It also examines the ways in which the realities of the post-
colonial society are presented. The study is qualitative by its very nature and is 
conducted through textual analysis using the post-colonial reading strategy. 
The textual analysis includes discussions of the narrative strategies like 
naturalization and defamiliarization which are used in the reflection of the 
process of decolonization. 

K eywords: Magical realism, Decolonization, Postcolonialism, Neocolonialism 
 

Introduction 

Magical realism has been used as a critical tool since the 1920s. However, 

application, the term has evaded critical demarcation and today enjoys a 
usage more dive
literary criticism, the term magical realism appeared in connection with 
postcolonial literatures after having been applied exclusively to Latin 
American literatures. Its diverse application and the fact that it has no 
demarcation and clear cut definition, made some critics to insist to avoid 
the term from literary criticism. Despite the different ideas forwarded by 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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the term has still an acceptance in the critical discourse. Fredric Jamson in 

complexities- which might be grounds for abandoning the concept 
altogether-  

Wendy B. Faris (2004:39-40) states three reasons for the continuation of 
the term to hold a strange seductiveness. The fact that magical realism is 

such, its hybrid nature, originating between painting and literature, 
describing European and third world literatures, suits the mixture of 

reason for its strange seductiveness of the term, according to Faris, is its 
relation to earlier modes of fiction, which also contain the amalgamation 
of realism and fantasy. The third reason Faris states is the coming 

to the realm of the spirit in Western critical disco  Faris (2004:1) 
also defines magical realism as follows. 

Very briefly defined, magical realism combines realistic and the 
fantastic so that the marvellous seems to grow organically within 
the ordinary, blurring the distinction between them. Furthermore, 
together with the inclusion of different cultural traditions, means 
that magical realism reflects in both its narrative mode and its 
cultural environment, the hybrid nature of much postcolonial 
society.  

Luis Leal in Zamora and Faris (1995:119-
realism the writer confronts reality and tries to untangle it, to discover 
what is mysterious in things, in life, in human acts. The principal thing is 
not the creation of imaginary beings or worlds but the discovery of the 

 

Bowers (2004:2) states the fact that magical realism is introduced around 
the 1950s to Latin American fiction, but it has since been adopted as a 

happenings in a realist matter-of-
supernatural is not a simple or obvious matter, but it is an ordinary 
matter, and everyday occurrence- admitted, accepted and integrated into 

,1995:3) 
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Magical realism is considered as a post-colonial narrative because of the 
issues it raises and the functions it performs. Stephon Slemon in Zamora 

context, seems most visibly operative in cultures situated at the fringes of 

decolonizing tool for marginalized post-colonial societies through 
exerting a degree of influence on the centre. 

Wendy B. Faris raises the issue of decolonization in relation to 

representing the human experience empirically, magical realism gave rise 
to other ways of presenting reality, which can reflect the voice of the 
suppressed and marginalized society 

process of revealing and dismantling the hidden aspects of those 
institutional and cultural forces that had maintained the colonial power 

de  

This aspect of colonization tells us that decolonization is somehow a 
complex issue, which cannot be achieved only through securing 
independence. Decolonization also involves the emancipation of the 
colonized society from mental slavery through reviving their way of 
thinking, beliefs, social and cultural practices. Magical realism uses oral 
traditions, pre-colonial cultural practices, myths, legends etc. in 
presenting the experiences of the colonized society. This method of 
presenting a reality can give voice to marginalized societies whose 
identities were taken away by the evil deeds of colonialism. Therefore, 

 

Genet Tigabu conducted a research entitled -colonial Trajectories in 

the major changes in the paradigm shift of African literature, which are 
mporary works. Genet 

to protest against neo-colonialism and suggesting ways and strategies to 
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liberate the neo-colonized society and examine the prominent changes in 
the struggle agai  

novels there occurs a paradigm shift. In his earliest novels, Ngugi 
depicted his experience of the anti-colonial struggle. Then he switches 
from the issue of colonialism to neo-

 
The paradigm shift is one of the things which will be revealed in the 

present study. Finally, Genet concludes that dealing with the themes of 
corruption alone cannot bring a solution for any society. African writers, 
as spokespersons of their societies, should protest neo-colonialists 

  

This study focuses on the analisis of decolonization and the use of 
magical realism as a narrative Wizard of 
the Crow. It aims at clearly showing the role that the use of magical 
realism as a post-colonial narrative Wizard of the Crow plays 
in expressing the socio-political realities of post-colonial African 
societies. 

The study is qualitative by its very nature and is conducted through 
textual analysis using the post-colonial reading strategy. Post-colonial 

colonial cultures to draw deliberate attention to the profound and 
inescapable effects of colonization on literary production; anthropological 

(Ashcroft, Griffiths and Tiffin, 2007:173). In line with this, the researcher 
attempts principally to consider textual evidence from the selected novels 
to show the role magical realism plays as a post-colonial narrative. 
Moreover, the textual evidence are described, critically analyzed, and 
interpreted to shed light upon the effects of colonialism on cultures and 
beliefs of the post-colonial society.  

 

The story in Wizard of the Crow is set in an ideal post-independence 
African nation called Aburiria. Though the country is independent, the 
institutional and cultural forces that had maintained the colonial powers 
are still extant. The ex-colonizers could still exert a considerable 
influence on the post-colonial society indirectly through the indigenous 
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Rulers of independent Aburiria. This part of the study focuses on the 
different mechanisms in which the new ruling elites use in exploiting the 
post-colonial society, the ex-colonizers role in defining the nature of the 
leadership of that country and the desperate struggle of few Aburirians to 
decolonize their country from an indirect colonization.  

Sorcery and its Role in Decolonization  

Kamiti Wa Karimiri, who returned from his studies in India with a degree 
in management hoping to contribute something to his country. However, 
when he got home he found himself being a job hunter moving from one 
office to another asking if there is any vacancy. Sorcery came to his 
rescue in his desperate times. In his attempts to avoid police detention, he 
wrote a sorcerers note on a cupboard and hung it in front of the house that 
he had sheltered for that night. He succeeded in frightening the police 
officer for that particular moment. However, the officer came back the 
next morning looking for the sorcerer to ask him a favour. 

Sorcery and its contribution in revealing the rotten system of governance 

ceman went to the wizard 
because he thought that he had never been promoted at his work place 
however hard he is working. He thought this is because his enemies were 

[his enemy] everywhere. Ferret him out. Remove him from the face of 
 

The wizard told the policeman that to kill a man is a difficult thing to do. 

can understand the extent to which police brutality reached in that 
country. The police force, which is meant to protect the welfare of the 
citizens of the country, is portrayed as a tool to safeguard the interests of 
the Ruler and his allies. This particular incident shows us that the police 
never shy away from attacking their own citizens if they thought that 

ests.  

The sorcerer asked the policeman if he had a mirror in his pocket which 



7#0,-,(+8*&+,($*(5$'&9$:*(+/#9&*&+,(9!GGGGGGGGGGGGGGGGGGGGGG!H45?#>#$/#>!I4J$4>45K4A!
!

<-N!
!

offered his own mirror to rent for two thousand, two hundred and fifty 
Buris (Aburirian currency). The following is what the policeman had 
done to find the money the wizard asked him to rent the mirror. 

I got on my motor cycle and went to the road. I targeted big 
carriers because most of them carried contraband and would 
rather pay bribes in thousands rather than have their goods 
inspected. To a police officer they were a blessing, unless bad 
luck crossed your path and you harassed a carrier belonging to the 
big men including the biggest of all: even if they were packed to a 
max with illegal goods, by stopping such a carrier you might end 
up losing your job. One had to be careful soliciting grease for 

was good at sensing when to be zealous and when not to be. By 

Buris in my pocket. (Ngugi, 2006:117) 

This extract can clearly illustrate the kind of decadence resided over the 
orrupt officials from the low 

the Ruler. The police officer who is supposed to enforce law and order on 
the land spends his time looking for lorries carrying contraband to receive 
bribes rather than inspecting their goods. The higher authorities who are 

no one has the authority to inspect. The business people who are 
supposed to legally import and export goods prefer doing business 
illegally through bribes instead of importing and exporting goods through 

policeman reveals parts of the rotten system of governance which needs 
to be cleansed with the continuous struggle for decolonization. 

started to bear fruit. The miracles that he performed using his mirror 
brought promotion to the police officer. The news about his power of 
healing and performing extraordinary miracles spread throughout the 
town and people started flocking towards his shrine for different reasons. 
One of the customers who appeared in his shrine is Titus Tajirika who is 
newly appointed as the first chairman of the project Marching to Heaven. 

chairman of the project announced on the media, the business people 
started streaming towards his office with their business card and Buri 
notes to create acquaintances with him. That afternoon he collected three 
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sucks of Buri notes. However, he lost his power of speaking after he 
started 

standing in front of a mirror to scratch his face. Confused by the 
unexpected incident, his wife Vinjinia told the whole story to his 
secretary Nyawira and asked her for advice. Nyawira suggested that it is 

 

The wizard, i.e. Kamiti, met Tajirika for the first time when he was 
looking for a job at Eldares Modern Construction and Real Estate 
company. He remembered how he was ridiculed by Tajirika during his 
visit to the office.  However, when he saw Tajirika wondering in his own 
thoughts like this, he felt pity instead of revenge. He asked Vinjinia about 
what happened and she told him that his malady started the night he came 
home with the three sucks of money. It is after he finished counting the 

told the wizard the following in describing what happened. 
My dear Vinjinia, you have no idea, he had said. My appointment 
as a chair of Marching to Heaven is announced this morning, and 
by the evening I had come into possession of all this. The morrow 
would bring even more money, for there were many more people 
coming to see him. If in just one day I have harvested this much 
and Marching to Heaven has not even begun, when the Global 
Bank releases its loans and the construction actually begins, my 
money will go through the roof. By the time all is said and done, I 
will be the richest man in Aburiria, the richest man in Africa, 
probably the richest man in the whole world, and I will be in a 

then that he started coughing uncontrollably, not finishing the 
thought. (Ngugi, 2006:173) 

This shows how corruption is widespread in the nation. As one of the 
highest-
with money shows that in the country political power is used to secure 
personal gains instead of striving to bring development and prosperity to 
the post-colonial society. 

Following this, the wizard started diagnosing Tajirika using his powerful 
mirror. When the wizard showed him the mirror, the patient started to 
gain consciousness and became totally attracted to it. 
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The wizard used his mirror as an incentive to Tajirika to help him 
articulate the words stuck in his throat.  

The voice of the Wizard of the Crow now seemed to issue from 
inside the mirror: 

 
 

 Wizard of the Crow. 
 

 
 

 
 

 
 

 
 

 
 

 

2006:178-179) 
This particular conversation between Tajirika and the wizard reveals 

as a chairman to the project Marching to Heaven to the extent of 
bec
satisfaction in his life so long as his skin is black. The wizard described 

of [her] husband the night he                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                           

 desire to become white comes with his 
recent appointment and the large amount of money he received as a 
result. The wizard also states the following as he described the nature of 

 
As he looked into the future, he suddenly realized that at the rate 
the money was coming in he would end up being the richest man 
in Africa, and the only thing missing to distinguish him from all 
the other black rich was white skin. He saw his skin as standing 
between him and the heaven of his 
from a severe case of white-ache. (Ngugi, 2006:179-180) 
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This encounter between Tajirika and the Wizard of the Crow clearly 
shows the fact that for many African countries independence means 
nothing but a change of white colonizers with their black counterparts. 
For the post-colonial society, life was as difficult as it was during the 
colonial times. There is poverty, hunger and unemployment throughout 
the continent. However, those who are in power are enjoying life by 
exploiting the situation to their own personal benefits. As the above 
extracts illustrate, instead of eradicating poverty and emancipating the 
society from mental slavery, the rulers of the independent republic of 
Aburiria exacerbated the situation by serving as tools for an indirect 

have an absolute control and dominance over the post-colonial society.  

powerful mirror. He told Tajirika and his wife to close their eyes and try 
to see the image of a white couple and when the image comes, he will 
capture it in his mirror. After sometime the wi
white English destiny is as a homeless ex-colonial couple living solely on 

(Ngugi, 2006:188) They are shocked 
with the news and told the wizard to give them back their blackness 

  

institutional powers, which maintained the suppression of the population 
even after the advent of independence in the country. Minister Sikioku 
was given the task of apprehending Nyawira who led the women who 
demonstrated their opposition at the official inauguration of the project 
Marching to Heaven in front of foreign dignitaries. The minister heard 
about 
wizard to his office. 

The minister asked the wizard to help the state in capturing the fugitive 
Nyawira using his powerful mirror. However, the wizard told the 

protecting the laws that govern the body 
and the soul [not] to protect the laws that govern society. I look not for 

(Ngugi, 2006:406-407) 
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The minister finally forced the wizard to use his powers and the wizard 
agreed to use whatever mirror available in the office. The minister 
brought the mirror and the wizard asked him to kneel down in front of 
him and to concentrate and imagine the kind of woman he is looking for. 
The wizard told the minister he follows the woman inside the mirror but 

point, the minister told the wizard to forget about Nyawira and to find out 
more about his own shadow. While the minister was thinking about his 
powerful shadow,  his wishes of having the highest position in the land 
and the preternatural powers of the Wizard of the Crow, words stuck in 

and started crawling. The wizard told him he could help him regain his 
speech if he answered all his questions truthfully. Then using the mirror 

this the minister regained his power of expression and said the following 
about becoming a ruler of the country. 

There is no minister who does not dream of one day becoming the 
Ruler. We lust  for power, and what power is greater than that of a 
supreme ruler? You raise a fly whisk or a club and men kneel 
before you. You sneeze and you silence a multitude. You hold the 
key to all the wealth in the land. One word, just one word, and the 
doors of the Central bank are open to you. And the national chest 
is empty, no problem. One word from you and thousands more 
notes are made. Oh, imagine it: when you say, wipe your noses, a 
million handkerchiefs are raised to a million noses. You say to 
your ministers, put a comma, and they do it. Put a full stop, and 
they do it, without question. Imagine your ministers and 
ambitious members of Parliament feeling honoured that you have 
taken interest in their wives, ecstatic when they know you have 
made love to them? Power. I dream of that power every hour of 
the day, whether awake or asleep. And why not? (Ngugi, 
2006:414) 

The excerpt shows how the story mingles the political context of the 
imaginary setting with the magical element practiced by the wizard 
thereby revealing the abuse of power. In other words, this shows the 
meaning of power to one of the cabinet ministers of the post-independent 
African state. In the fictitious country, power is used for personal gains 
and satisfaction instead of recovering the identity of the colonial subjects 
who were under the yoke of colonialism for decades. Power is used to 
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reign over the ordinary people and maintaining absolute dominance 
instead of pulling them out of abject poverty and striving to eradicate 

search for Nyawira and thereby getting a chance to treat the State 
minister explains the reason behind the different cabinet ministers 

the country and to maintain his authority. 

The wizard also experienced the rotten leaders of the country when he 

was on a state visit. The minister of State Silver Sikioku received an e-
mail from the minister of Foreign Affairs, which asked him to send the 
Wizard of the Crow to America as quickly as possible. Following this the 
wizard was relieved from his duty of helping the state to find the fugitive 
Nyawira and was sent to America to treat the Ruler.  

The minister of Foreign Affairs Marcus Machokali welcomed the wizard 
on his arrival and took him to the VIP hotel where the Aburirian 

loan for Mar

distinguished Harvard professor Din Furyk who was one of the doctors 
treating the Ruler, to discuss about the nature of the Rulers illness. Furyk 

lly. 

diagnosing the patient. The wizard asked the Ruler to look at the mirror 
on the wall as people who have had close contacts with him pass by. He 
told the ruler not to worry about 

people who have had close contacts with the Ruler started to pass one by 
one in front of the mirror. However, as the two white doctors pass, the 

the wizard that is the word he produced when the doctor pressed his 

e white doctors left the room. 
The wizard explained the Ruler what is wrong and how he got stuck at 
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 I had been white, would they have done what they did to 
me? Or, If I had been white would they have treated me the way they just 

 

 
started because he was thinking that the Global Bank denied him the loan 
because he is black. He was also ashamed of the way he was treated in 
front of his ministers. 

the people afflicted with the malady of words is an irreducible action that 
is used to reveal the nature of the leaders in the independent republic of 
Aburiria.  With the treatment of the businessman who is the newly 
appointed chairman of the project Marching to Heaven, i.e. Tajirika, we 
as readers learned something in relation to the corruption and greediness 
surrounding the business community and government authorities. We 
have also witnessed the wishes of ruling elites to be different from the 
society that they are lea
the authorities lust for unlimited power and how power is used in 
suppressing the post-colonial society instead of bringing peace and 
prosperity to the independent nation. The same can be said about the 
Rul  

the fact that independence from the colonizing powers did not bring the 
actual freedom to the post-colonial society. It also implies the fact that 
the process of decolonization is a continuous and complex process, which 
will continue until the actual freedom is secured. 
 
Nyawira and H er Struggle against the Rotten L eadership 

The struggle to decolonize the post-colonial society from the dictatorial, 
corrupt, and rotten leadership of the indigenous leaders is presented in 

portrayal and her struggle against the group of people who call 
themselves leaders of the free Republic of Aburiria could be a clear 
illustration. She is portrayed as a woman whose skill of acting helped her 
to change herself like a chameleon based on the circumstances she was 
in.  
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her suggestion of bringing 

the wizard that the story unveils the greed, corruption and obsession with 
power, which is common among the business community and the 
authorities of the independent state. 

openly voiced their opposition against the oppression of women and the 
project of Marching to Heaven is one of her greatest accomplishments in 
her struggle against the neo-colonial leaders of the country. She is one of 
the leading figures in the underground political opposition movement 

movement, she organized women to voice their opposition in a rally 
organized by the government. The government called the rally to show 
the international community and the dignitaries from the Global Bank 
how the project Marching to Heaven has received grassroots support. 

There was a queue of unemployed people and contract seeking 
businessmen which starts from the office of Eldares Modern Construction 

Marching to Heaven. At the beginning, the queues are considered as 
illegal by the government. However, the government planned to exploit 
the queues to show the Global Bank mission that Marching to Heaven is 
supported by the majority of the population. 

d the queues as a mechanism to meet the ordinary 
people and to create awareness about the oppressive nature of the ruling 
elites. The people in the queues all over the country had started flocking 
to the site of Marching to heaven days before the announced date of the 
rally. The government assigned free buses and lorries to transport people 
to the site. There were also people on foot walking to the site in different 

theme except a general feeling that the Global Bank was on a mission  
 

The beginning of the official ceremony is marked by the arrival of the 
Ruler. After the Ruler sat down on the platform with his ministers on the 
left and dignitaries from the Global Bank and ambassadors on his right  
the minister of Foreign affairs, Marcus Machokali gave opening remarks 
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about the project and the anticipated response of the Global Bank 
mission. Schoolchildren and other adult group singers who sang praises 
of the Ruler followed the remarks.  Then there came the most anticipated 
performance of the women singers and dancers. The women walked in 
pairs to the stage dressed no different from the crowd. They were silent 
and disciplined when they perform their movements, which the narrator 

or rather 

women stopped their movement facing the platform. Pointing their figure 

describing what they have done further on the rally later to her boy 
friend, Nyawira stated the following. 

arena suddenly faced the people, our backs turned to the platform. 
All together we lifted our skirts and exposed our butts to those on 
the platform, and squatted as if about to shit en masse in the 
arena. Those of us in the arena started swearing: MARCHING TO 
HEAVEN IS A PILE OF SHIT! MARCHING TO HEAVEN IS 
A MOUNTAIN OF SHIT! [Emphasis original] And the crowd 
took this up. There were two or three women who forgot that this 
was only a simulation of what our female ancestors used to do as 
a last resort when they had reached a point where they could no 
longer take shit from a despot; they urinated and farted loudly. 
May be nee  

of voicing and frustration of the people facing the dictator in front of the 
Western dignitaries. This display of opposition gives 

every Aburirian was happy with incurring more debt to finance Marching 
 

olve herself in the decolonization process 
is practically seen when Vinjinia was beaten by her husband Tajirika. 
Nyawira heard about the abuse when she was acting as the wizard when 

bruises in veil, came to the shrine to consult the wizard about how she 
was abused and beaten by her husband. Vinjinia knew Nyawira as her 

osition against 
Marching to Heaven. However, she did not recognize Nyawira when she 
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wizard, Nyawira promised to present the case to a court of grown men 
and women telling Vinjinia to come back to the shrine if he does not stop 
abusing her. Then on another day, together with other women from the 

that he did not do anything to his wife. They brought Vinjinia as a 
witness to the court. After some hesitation, Vinjinia told the court the 
truth about the abuses and the beatings. Then based on the evidence, he 

court also threatened him that he will lose his penis if he ever appears 
before the court committing the same crime.    

This shows one of the steps she has gone in her effort of stopping abuses 
and aggressions against women and in protecting their rights. She has 
done this disguising herself as the Wizard of the Crow in front of the very 
people whom the Ruler ordered to hunt and detain her for her 
involvement in the opposition. 
role in the decolonization process is her struggle to free the Wizard of the 
Crow from his detention in the state house. The wizard returned to 
Aburiria from America without telling anyone. When the Ruler came 
back home from his state visit he heard about the fact that the wizard is 
capable of growing money on trees and ordered his security to find and 
bring the wizard to the state house.  

The wizard became a drunkard who moves from one bar to the other after 
he came back from America and saw that his shrine is burned to the 
ground and his girlfriend vanished with it. It is in one of the bars that the 
wizard is caught by the security and apprehended in the state house. 
When the Ruler together with the newly appointed governor of the 
central bank, Tajirika asked him about his wisdom of growing money on 
a tree, he acted as if he encountered the malady of words by uttering only 

competition of sorcerers from all over the country to heal the wizard from 
his malady of words. Many sorcerers took part in the competition but 
none except the limping witch was able to help the wizard utter a word 

described as follows in the story.  
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The limping witch, as they now called the crippled witch, had a 
repulsive face. One of her eyes oozed, and when not talking her 
lips twitched; when talking to her, people felt compelled to look 
away. But she also cut a laughable figure. She had no divining 
charms, only a walking stick and an ungainly wrap. Her hair was 
so matted that it became the subject of spirited conversation 
among her captors, who thought she had taken the idea of 
dreadlocks too literally. (Ngugi, 2006:626) 

This confirms her portrayal as a woman who is capable of changing 
herself into a completely different person and her courage of confronting 
the worst in carrying out her objectives. 

The Wizard of the Crow, Kamiti, eventually notices the limping witch is 
Nyawira when she used the w

 

Take care of the body, for it is the temple of the soul 
Watch ye what you eat and drink all the time 
Greed makes death greedy for life 
Cigarettes arrest life; alcohol holds the mind prisoner 
Life is a common stream from which plant, animal and humans 
draw 
The good comes from balance 

 

philosophy that illness of the mind, soul, and body were bred by social 

 
shrine. 

Kamiti understood that it was Nyawira who is disguised as the limping 

achievement of 

bring him to my shrine, from which my medicines derive their potency. 
 request was 

immediately granted by the Ruler and was able to get the wizard out of 
detention in the state house under the watchful eyes of the security 
officers. Once they got out of the state house, she refused to get into a 
modern vehicle and the police brought her a hand pulled cart, which they 
called Mkokoteni and donkey carts. Riding these vehicles in a crowded 
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street created an opportunity for Kamity and Nyawira to escape from the 
 

This incident also 
changing herself under different circumstances to a greater extent. In 
addition, it also shows how confronted the state by herself and risked her 
life in freeing the person who is considered as a healer by many in the 
country from the hands of the oppressive regime. Her success of freeing 
the wizard from his detention implies that decolonization is something 
achievable if there is courage, dedication, and willingness to sacrifice 
what you have. 

Nyaw
indigenous ruling elites is also reflected in the leading role that she had 

government forces and 
was forced to use the newly imported mirrors to locate the whereabouts 
of Nyawira in front of the demonstrators opposing the government whom 

When the wizard refused locating the fugitive by breaking the imported 
mirrors, one of the government authorities, Kaniuru shot him down. 
Following this incident, Nyawira who was hiding among the 
demonstrators and her associates from the party took him away from the 
scene to a secret location of the party where his life was saved. 

It is after his recovery and his agreement of joining the party that Kamity, 
Wizard of the Crow, witnessed the achievements of Nyawira and the 
party she is leading. The first thing he has learned is that 
chairperson of the Central Committee of the Movement for the Voice of 

A New Army for a New Aburiria, not with a gun 
guiding politics but a politics of unity guiding the gun, to protect the laws 

 (Ngugi, 2006:759) He was taken to a farm where 
the party harvests organic products without the use of imported 
fertilizers. He also visited a cave which consisted of a library and a 
hospital which is a replica of his shrine. Nyawira told him that they have 
transported every item of the shrine to the hospital before the shrine was 
burnt to the ground. They told him that the hospital is where they brought 

facilities and develop it as a nursery of health and clean living in 



7#0,-,(+8*&+,($*(5$'&9$:*(+/#9&*&+,(9!GGGGGGGGGGGGGGGGGGGGGG!H45?#>#$/#>!I4J$4>45K4A!
!

<'*!
!

also expla

was also surprised to see all his carvings of African deities there in the 
hospital. They told him that the carvings represent a dream for the party. 

(Ngugi, 2006:760) 

organizing the opposition party that she is leading. Though nothing is 
changed in the life of the ordinary member of the post-colonial society 
with the different changes in the course of the story, the portrayal of 
Nyawira as a strong, dedicated, powerful, and organizing figure 
represents a brighter future for the country. She also represents the hope 
and the realization of the long awaited dream of decolonizing the country 
from the neo-colonial rulers and the remnants of the ex-colonizers. 
 
Ascendance to and Maintaining Absolute Power 

PGrabbing and maintaining ultimate power is one of the obsessions post-
colonial African leaders are preoccupied with. In the story presented in 

the character who is referred in the story as the Ruler. This character is 
portrayed as a dictator who would never shy away from destroying the 
country and the society to protect his interests and to maintain his 
absolute authority. 

The Ruler is always preoccupied with testing the loyalty of different 

instead of working hard to restore law and order in the post-colonial 

mechanisms to secure and protect his absolute authority.  

minister, region rise against region, and community fight against 
community was now a matter of legend. He would side with one 
warring faction, which would rejoice at its alliance with power 
only to wake up one morning to find that the dictator had sided 
with its adversary, for a time, at least, before changing sides again 
or even goading altogether another faction into the fray. The 
dictator, seemingly above it all, looking good as he appealed for 
peace and understanding, would be embraced by all the feuding 
parties as a Solomonic prince of peace. (Ngugi, 2006:231) 
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This extract alone clearly demonstrates the degrees the Ruler went to 
protect his interests and his power. He creates conflicts among different 
parts of the society and then he switched sides from one group to the 
other to finally appear as a negotiator of peace. Through creating 
divisions, he exploits the resources of the country as the ex-colonizers 

questioning its rights, to forestall rebellion and most of all to secure the 

 

The order 
loyalty and to make them consider him as the ultimate authority. The 
conflicts that we witnessed throughout the story between the Foreign 
Affairs Minister Marcus Machokali and the State Minister Silver Sikioku 
could be taken as good demonstrations. Most of the ministers especially 
Machokali and Sikioku were always in competition to get closer to the 
Ruler. But, they were always in a state of insecurity for they never know 
when and for what reason the Ruler would let them down begging till he 
turned his face to them one day and pick them up. 

The division among the parts of the society and the government ministers 
helped the Ruler to early detect and destroy any threat to his power 
before it was too late. He did all these at the expense of the post-colonial 
society who are living under the line of poverty even after the advent of 
independence. 

Serving the interests of the ex-colonizers and other western imperialists is 
the other mechanism the Ruler used to satisfy his obsession with power. 

how he started abusing it. 

The beginning to the Rulers ascendance to power could be traced back to 
his loyalty and service to the white se

position of assistant headmaster of an African school to join the colonial 

whose main task was producing leaflets announcing the victories of the 
colonial army against national insurgents. He reached to the rank of 
Sergeant-Major in the colonial army. 
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When the pressure from the national insurgents intensified, he was made 

reform, freedom and appropriation of grazing land after the settlers left, 

with honour makes the colonial state, the white settlers and the blacks in 
the colonial army jubilant. The white settlers helped his party financially 
and with secret diplomacy when independence is negotiated. 

This is one version among many, but all agree on one thing: the 

the colonial state and the white forces behind it. They also agree 
that he had come to value self-abnegation as the way of dealing 
with authority above him. (Ngugi, 2006:233) 

 His actions during the cold war could be considered as one of the ways 
in which the ruler showed his gratitude to the ex-colonizers and the 
Western powers for bringing him to the highest position. He categorized 

fight Western colonialism in order to end up under Eastern Communist 

a month.  
It is said that in only a month he mowed down a million Aburirian 
communists, rendering the Ruler African leader most respected by 
the West and landing him numerous state visits with kings, 
queens, and presidents receiving him in their palaces at lavish 
dinner parties. The Western media is bountiful in its praises: a 
bulwark against communism, some called him. A leader not 
afraid to lead, others said. At long last, AN AFRICAN 
STATESMAN OF WORLD STATURE [Emphasis original], 
screamed headlines. Countless were the many pictures of him 
shaking hands with the most powerful of European and American 
statesmen. (Ngugi, 2006:234) 

On behalf of the West, the Ruler broke the backbone of the communists 
in Aburiria. For this he received big credits from the Western media as 
the extract showed. He received invitations of state visits for slaughtering 
his fellow Aburirians who have been through decades of colonial 
oppression and who are struggling to bring an actual freedom to their 
post-colonial nation. 
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His victory over communism and the praises poured over him by the 
West gave him the confidence to abuse his power and to consider himself 
as Almighty. He exploited everything in the country as if he owns 
everything. He put everyone whom he thought loyal to him to a highest 
position. He even made his four sons highest officials in the different 
sections of the armed forces and board chairpersons in different 
organizations. He reached to the highest point of his rotten system of 
governance when he accepted the idea of Marching to Heaven when his 
ministers present it as a birthday gift. 

the women dancers embarrassed him in front of foreign dignitaries during 
the official celebration of the project of Marching to Heaven, the Ruler 
went to America for a state visit thereby to press the Global Bank release 
fund for the project. 

ot get the kind of 
attention he used to get during the cold war. The American media did not 
notice his presence. What is worse is the letter he received from the 

project, the Global Bank did not see any economic benefits to Marching 

-486) The Ruler lost his 
power of speech and his body started to expand when he heard this 
statement. 

Suddenly his checks and stomach began to expand. No, not just 
the checks and tummy but the whole body. They looked at one 
another in dismay. They had never seen anything like this. The 
Ruler gestured with his hands that he wanted pen and paper, but 
he could not even hold the pen properly, his fingers fattening by 
the second. (Ngugi,2006:486) 

The extract shows how the minister of Foreign Affairs Marcus Machokali 
described the happening to the Wizard of the Crow. This strange illness 
tested the skill of the most revered Harvard professor. However, this 
bodily expansion is a physical description of the rotten nature of the 
Ruler. The extraordinary happening represents the human rights of the 
post-colonial society he had abused, the resources of the country he and 
his associates exploited, the innocent citizens he had killed, in general the 
rotten system of governance in which he is the head. 
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balloon when he read a newspaper article that says the global Bank 

 

 

betrayed him and he had no one to help him maintain his authority. 

from his seven orifices and then exploded in tur
This explosion coincides with his attempt of dispersing the demonstrators 
against his government by ordering the army to throw money from a 
helicopter. This coincidence made his rotten system of governance 
visible to the whole world. Following his return to normality, in his 
desperate attempts to maintain his ultimate power, the ruler declared the 

- - party 
system. In this declaration, he proposed that he would become the leader 
of the party that won a general election thereby becoming a president 
whereas the actual leader of the party would be the vice president. The 
proposal was an embarrassment to his Western allies and to the country 
as well. This also shows the crooked nature of the Ruler in that he tried to 
twist and exploit every opportunity to his personal benefits.  

something to do with the West, which brought the Ruler to the highest 
position in the country. Tajirika first held a government position with his 
appointment as a chairman for Marching to Heaven. He had collected 
three sucks of money of bribe from contract seeking businessmen the day 
his chairmanship was announced. He later confessed to the Ruler that he 
made the businessmen pay the bribe in US dollars. This crooked nature of 
Tajirika made the Ruler decide that he could be an asset to his 

bending and breaking the law 
2006:612) With this in mind, the Ruler appointed Tajirika governor of 
the Central Bank of Aburiria. Then with the cabinet reshuffle, Tajirika 
became the minister of Defense that paved him the way to his ascendance 
to the highest position in the land. 
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a lot to different countries, especially to the USA. His interest to be a 
white man and to be different from black people relapses with this 
frequent travel. He visited a plastic surgeon in New York and he received 
a white right arm at the first stage of his transformation. He also added a 
white left leg to his white right arm in his second visit of the plastic 
surgeon. However, Tajirika learned after s

preparations to travel to New York to complete his transformations.   

cription of Tajirika as a man who proves the negation of 
himself. It also implies the fact that post-independence African leaders 
need absolute dominance over the post-colonial society like the ex-
colonizers.  

 appointment to different ministerial positions had contributed a 
lot to his ascendance of becoming the next leader of the country. 

considered as a crucial element that plays a role in pushing Tajirika up. 

Ruler started ignoring their requests. Then when the Ruler is attacked by 
the unusual malady of 
through the American ambassador advised him to peacefully retire and 
abdicate power to younger politicians like the minister of Foreign affairs 
Marcus Machokali. After this discussion, the Ruler took action and 
Machokali remains nowhere to be seen. Demonstrations were held in the 
capital asking the whereabouts of the minister and the underground 

opportunity to organize people against the country  

When the confrontation between the government and the demonstrators 
reached its climax, the American ambassador Gabriel Gemstone with his 
French counterpart Jean Pierre Sarter paid the Ruler a second visit to 
address the issue before the situation is out of control. The ambassador 

naturally anxious about developments that might jeopardize its interests. 
The Ruler had to come up with peaceful measures to end the unrest in the 

Western interests, which made the ambassador, concerned about the 
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current situation of the country. The American ambassador told the Ruler 
that he should peacefully address the public about the disappearance of 
the minister. In their discussion, the Ruler and the ambassador argued 

Western intelligence suggests that the minister is not out of Aburiria. The 
Ruler blamed the ambassador of spying the country and told the 

be better to pick the telephone, write him a letter, or send the French 
 

This brought the end o
The West, which nurtured and brought the Ruler to the highest position in 
the country, had started conspiring to throw him out of office. This 
created a conducive environment for Tajirika who was a frequent visitor 
of Western nations leading different Aburirian delegations. In one of his 

-

being appreciated not only as 

the now retired American ambassador to Aburiria, Gabriel Gemstone, 
which was attended by leaders of the business community, including 
defenc

 

Tajirika did not mention his secret meeting when he met the Ruler in 
Aburiria. He rather told the Ruler about the book the ambassador wrote 
and the good things he said about him in the book. The Ruler complained 
that some of the ideas the ambassador included in his book had been 

global situation and gave the following advice to the Ruler.  
The world would become one corporate globe divided into the 
incorporating and the incorporated. We should volunteer Aburiria 
to be the first wholly managed by private capital, to be the first 
voluntary corporate colony, a corporony, the first in the new 

relieving us of social services, the country becomes your real 
estate. You will be collecting land rent in addition to the 
commission fee for managing the corporonial army and police 
force. The corporonial powers will regard you as a modern 
visionary. You will enjoy the irony that just as Gabriel Gemstone 
has taken your intellectual property you will have appropriated 
the intellectual property of the Corporate West. (Ngugi, 2006:746)     
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This extract alone illustrates where the country was heading to under the 
leadership of indigenous rulers. It also shows the influence of the west in 
deciding the fate of the country. The big corporations, which could be 
considered as materials for ex-colonizers and Western powers, would 
control every aspect of the continent under the guise of private 
management. Let alone the ordinary citizen, the leaders of the country 
would not have any involvement other than collecting land rent and 
commission fee for managing the armed forces which protected the 
interests of the indirect colonizers. This was the advice given to the Ruler 
by the minister of Defence and the would be leader of the country. It is 
through such promises the Westerners nominated Titus Tajirika to 
replace the Ruler and to become the emperor of the country.  

The return of the four motorcycle riders who were sent by the Ruler to 
different corners of the country to spread the message about the 
importance of queuing provided a great opportunity to Tajirika. The 
motorcyclists were covered with silvery hair from head to toe which is 

report about their mission. 
The riders did not seem to know one another. They had never met 
since setting out on their mission, but their narratives were almost 
identical. They told harrowing stories of people from even the 
remotest corner of the globe forming queues and demanding 
change. Now, despite years of lonely toil, they are glad to report 
that people in Aburiria were catching up with the rest of the 
world; and that from north, south, east, and west, nay, from the 
remotest rural villages and urban centres, queues were forming 
and slowly marching toward the capital, singing an end to the 
causes of all the cries of the dispossessed. They want a clean 
atmosphere so that people can have clean air to breath, clean 
water to drink, and clean spaces to live and enjoy. They reject the 
rule of the viper and the ogre. Their songs end up in chorus with 

2006:748) 

The report of the riders shows the grievances of the post-colonial society. 
It also shows how the society is coping up with the rest of the world and 
their determination to voice their bitterness against the leaders of the 

fact that the four men were covered with hair all over their body angered 
the Ruler and he ordered his men to immediately execute them. However, 
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Tajirika came up with another idea. He told the Ruler that they can use 
the riders for another purpose before they are executed describing them 

ecuted, put them on national television 
exactly as they are to tell the nation that they are spirits sent by the Lord 
to tell the citizenry not to fall for lies by the new generation of 

Tajirika 

on national television they will be animated by the warmth of recent 
 

permission, Tajirika met the four riders in his 
office. The following is how he appeared before the riders and his long-
time friend and police lieutenant Wonderful Tumbo. 

Tajirika sat on a raised chair. He wore a T-shirt and shorts made 
of lion skin. He was draped in a cape of a Columbus monkey skin 
that reached to his feet. Tajirika had discarded the glove used to 
cover his right hand. To the wonderment of his guests, his right 
arm and left leg were white, his left arm and right leg black. The 
riders assumed him a deity. Wonderful Tumbo said loudly, with 
absolute conviction: He is the chosen one, a man set apart by the 
gods. (Ngugi, 2006:752) 

Tajirika performed this to get complete reverence of the four riders and 
his confidante Wonderful Tumbo. He smuggled weapons to the state 

Later on the bearded riders appeared on national television and 

unborn to tell the nation th
(Ngugi, 2006:753) 

Tajirica became the new ruler of Aburiria as Emperor Titus Vespasianus 

four bearded men. The prophecy made by an oracle from a neighbouring 

 

where leaders loyal to foreign powers threw each other to satisfy their 
obsession of reaching absolute power and to protect Western interests. 
This was also a new beginning where new group of leaders who were 
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hungry for power would start to oppress the post-colonial society to 
exploit every opportunity to their own personal benefits and 
strengthening their power thereby protect Western interests.  

with a different narrat
would also get more disillusioned by the situations happening in their 
country, which in turn underscores the need to decolonize the country 

t for 
 

 
Conclusion 

The analysis underscores the strategies used in the depiction, integration 
and amalgamation of irreducible magical elements in a realistic manner. 
The presence of irreducible magical elements in the narratives of the 

life illustrate the ways in which the socio-political realities of the 
societies are portrayed.!

The analysis of the novel also demonstrates the contribution of magical 
realism in foregrounding the decolonization process. The fact that Kamiti 
used sorcery and the irreducible power of the mirror to reveal the 
dictatorship, corruption, decadence and obsession with power of the 
ruling elites plays a huge role in foregrounding the complexity of the 

skill of acting shows the need to confront the indigenous rulers in 
 maintained 

the colonial power and that remain even after colonial independence is 
 

In general, this study underscores the roles that the use of magical realism 
as a post-colonial narrative plays in expressing the socio-political realities 
of the post-colonial society. The irreducible magical elements and events 
together with their matter-of-fact presentation clearly illustrate the 
benefits of merging supernatural elements in a realistic narrative. 
Through the simultaneous presentation of the irreducible and real 
elements in a single narrative, Wizard of the Crow 
clearly revealed the decadence, corruption and brutality of the dictatorial 
indigenous ruling elites and the need to decolonize the postcolonial 
society.  
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